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In order for the Ministry to assess its achievement not only in its normal goals but also meeting internatadad gamportant that all data is available. It is for
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PREFACE

It is important to note that he data in this report was collected from educational institutions thate active in 204 and were registered and knowiDatawas
collected through questionnaireghich were collected through REOs and werecessed athe national office.

At pre-primary data(Early Child Care Development and Educatie@ CDEscollected from centres throughout the countrCurrentlythese centres are privately
owned, and collectionentails that the datais collectedthrough regional workshopby invitingowners of such centreand training themin completing the
instrumentsor alternatively the centres are visited in their locations. The lafimycess ignost efficient but veryexpensive and time consuming. The situation is
further compounded by the fact that mostf the centresare not registered with the Ministry and as such identifythem is a challeng&.he 204 data for
ECDDHRvas not collected due to budgetary limitationghis is an area where national stakeholders are invited to come in and assist the Ministry. Having no d
for ECCDE is a serious concern considering thatlii 2@ Ministry will be introducing Grade zero, thus it has to plan. Effective planning needs comprehensi
data and information on the subector.

For the General Education subsector (schools) censuses are currently organised and coordinated thrBegjiotied Education Offices (REO). Instruments are
sent to the REOSs, each February where they are in turn collected by schools during the month of March. The monthly obbatdignadvice slips from REOs,

is used as a vehicle to coordinate the disiition and collection of data collection instruments. Data is completed by schools, since the Census day is the last
of school in March, after enrolments have stabilised. School heads in turn send back returns to the REOs after comphttase anecollected by the EMIS
beginning of the 2 school term. Data processing only begins after receipt of the Returns. The EMIS follows up schools through the phdrechmtilsahave
submitted their data. There is no doubt that this is labour intensice@ss and time consuming as follow up process can take up a lot of time. If the data is nc
up to the required standard, it is taken back to the school via the REO for correction and the school is called upodedhgrossponses. In some cases school
are called upon to visit the Ministry. This process affects the timeliness of the release of data, as some schools subat# tiogvards the end of the school
year. There have been challenges with some private schools who view this exercise asian a®l¥ GKSANJI g2N] = FyR @&Sid Al
institution operating in the country as the case is internationally. It is not only a Government requirement but obligatory.

Registered Higher Education Institution are few and this habledahe EMIS to follow them up. There is still a huge data gap atsgasindary and Technical
and Vocational Training Levels (TVET), this is largely due to the fact that most of these centres have not been cldssifiedloternational Standard fdhe
Classification of Education (ISCED) Mapping and also under a National Qualification Fraimewevier after the setting up of the Swaziland Higher Education
Council (SHEC) it is hoped that all these institutions will be classified according theroltttted from them. This will require the development of a Higher
Education Management Information Systems, which will focus on Higher Education and TVET. This will in turn imply tteéteattnihéevels of education in the
country are classified aocadingly.

Educational Management Information Systems (EMIS)
Ministry of Education and Training

Phone: 24042491/2/3

WWW.QOV.SZ: WWW.emis.CO.SZ

shabalalaj@gov.sz
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AEC
CSTL
EMIS
ECCDE
GER
GIR
ISCED
MOET
NER
NIR
REO
SHEC
SDI
TVET

List of Abbreviations

Annual Education Census

Care and Support for Teaching and Learning

Educational Management Information Systems

Early Childhood Care, Development and Education

Gross Enrolment Rate

Gross Intake Rate

International Standard for the Classification of Eckation (see report 2011 for definitions)
Ministry of Education and Training

Net Enrolment Rate

Net Intake Rate

Regional Education Office

Swaziland Higher Education Council

Swaziland Development Index (three indicators fitre Education sector combined to form Sector Index)

Technical Vocational and Education Training (TVET)



INTRODUCTION

Thestatisticsfor the primary education sub sectardicated an increase in net enrolment rat@®$ERYrom 93% in 2013 to®% in ©14.The NER for girls was as
high as 98 percent, which suggested that Swaziland had manageg't I y OS I 0O0Saa (2 LINRA Y| T high RERGdr ioth Boys afadsNJI (]
at primary levelonfirmedthat the country ha indeed achievedhe MDG Goal 2, i.e. Universal Primary EducatiborK A & LINE2 @S& 0Seé2y R F
commitment to development of human capital in the countaving achieved UPE the country is also sustaining it, through continuous provision of FPE gra
and othermaterials such as exercise books and textbooks. In partnership with its partners it is providing school feeding in @llHmhewakr, despite all these
inputs, the country has withessed some children being pushed out of the education syst20i.3 the Ministry recorded thaabout 300 pupildrad dropped out

of the system.n 2014, it appeard as if the system recovered anrolment figures rose agaand enrolment increased by more than 1500

These fluctuationsn enrolmentare a cause for concerns dhey suggest it is no longarcase ofiropping out, but maybéearnerswere beingdpushed oué af

the systemby systematic barrierdt is the systenfschool environmentjhat maybe pushing out the learners, as theyd to come backhe following yeay as
noted by the increase in 2014. These systematic barriers to education need to be fully investigated and docunignsed, children being pushed oudtom
schools and why are some children still out of schoa@spite the investments made by Governmetin primary education This black box needs to be
investigated, is it because tdck of school$ees? (top-up), aresome children being denied theierformancereports¥ 2 NJ y 2 (i LI-LAGERs suéhS
drop out and enrol in a different schodBcknesss the second highest reason for dropping ,afithat is the case what efforts are being put in place to curb this
by the School Health and the Care and Support for Teaching and Learning (CSTL) progriarittae&?f interesty learners who hee repeated almost every
class?ls it due to thehigh standards required to pass, i.e. 60% being pass markne schoold Areopportunity costsat play; it is poor teachingor is it because
schools ardraining of learnersfor external examinationgdrilling learners to do well at the end of primaneachers not applying any remedial teaching but
focussingonthé 32 2 R £ S| NJ/ &hidkes, Iack bfE@a| résdtitcdsand infrasture, system not accommodatiral children,and not being inalisive
etc. It is time those charged with quality assuraatgeneral education (primary and secondanyestigate andind ways to normalis¢his. The high repetition
NI §S& FNBE | Yl 22 Nledn2rg2(dxiD driy2RNJ (ikRA AW LARASEEH fiasovarymeni anlightS of khé CANdMihd mésad to children
being denied their right to educationChildren who repeat more than once are susceptible to droppingloyt. S NB a dzf ( 2 R diiifQS Fii IO
relatively low survivatates, not everyone who enters grade 1 reaches the end of the primary cychjenage about 75 percent reathe end of primary, this
includethose who mayhave repeated at least twicavithin the primary cycle. Only about 30 percent go through the prineaclewithout repeating a grade.

There hasalsobeen incidence of learners with special needs being pushed out of the system due to the system not adequately catemngnieedb, this
demands a very comprehensive information system to identifyhabé¢ who have being pushed out because of theability and remedial actiobeing taken by
those in charge of the sectorhis will require visits by Ministry staff and adequately qualified personnel, to assist in the early identification efsledin
special education needs. Ideally, this can be determined early in the life of the child such that as they enrol for Graleyzeave a complete profile to proper
allocate them either to a speciathool or in a normal school. This is where earnfysteation of children is essential, as this process should also entail a complete
assessment of the child.

The Ministry and its partners under the Care and Support for Teaching and Learning Frarebauwikalsatake a serious look at the dynamics in @al. A
proportionally high number of learners drop out duefamily reasons some abscond i.e. leave fareasors not known to the schoofpersonal reasons which
could be motivational issues). This means some children early in their lives encountersbarrcompeting issuabat push them out of the education system
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The fluctuationof enrolments in Grade 1 or primary may suggest that some of the children leave school to engage in other activities sutdyaepinguring
harvesting/plantingperiod t make extra income and returiime following year. This has been observed in incidence of-ohjin grade 1. Social partners need
to investigate this and correct it. This could also explain why after 7 years of FPE there are still children as adrasehfeyinggrade 1. This is wasteful, and
that is why the Ministry is concerned about the high repetition, especially in grade 1. Each time the child enters the cyoemeédoyeys E5S60, they leave
before end of the year, that mondg wasted, they arol in a different school or even repeat in the same school another E38d, this is wasting resources.
The question the educatioffraternity needs to address is why repetitiors this high, is the education poorethan what it was before despitaall the resources
that come with the FPEBor is it because it is Government that bears the costs of primary educatiois not true that something yodo not payfor is of poor

quality?

The data suggested that fewer children enrolled farlfEChildhood Care Development andeducation (ECCDEbout 69%, this could be attributed to the high
costs at this sub sector. Government is hopeful that the introduction of Grade zdradadiless thisGovernmentand the Ministry of Educatiowill have to
ensure thatthh R2S& y23G tSIR (2 WIAYRSNHINISYQs 06SAy3 Y2NB SELISyarddoris lgidgely |
generating a lot of private income, indeed when Government introduces Grade zero the entrepreneurshipighintossiblylook further down, and the system
could face the same challenges it is currently facing with ECCDE being a requirement in some schools for entry into Grade 1.

Theremarkable increase in net enrolment ratasprimary, implied that most childrenof primaryschoolage are in school. The Swaziland Development Index for
Primary education has three indicators, namely the NER, the-Peadher ratio and Completion rate. This report has revealed that the NER6%athe Pupil
teacherratio 1:33and KS O2YLX SGA2Yy NI GS G yp [|sIBridBuy ddhcatibrvhale Bekn/aghieved Sowavkeryrépétifion MR is
on the increase continues to be a problem as schopltheir pass marks to 60% to ensure that they get good cratliise end of Primary education. These high
stakes examination pose a threat to the education system, as teachers are now training for the examination than teakhimgléaige and skillsThis raises
potential questions about the purpose of these extarexaminations or what value is attached to them by the education system.

There has been an increase of 3 percent in enrolment at lower secondary which indicated an expansion, thus a alemesondrées at secondary level
Transition ratedrom primaryto secondary education have remained relatively high at about 85 percent. These rates are also impacted upon by thegincrea
repetition rates at secondary education, which result in some learners blocking off space for the graduates of primaigreduogpetition rate of 14 percent

in form 1 represents space that has been allocated for repeaters as such also space that have been withheld from prinadeg . §tadistics indicate that Fm

1 has a larger enrolment tha@rade 7. This in itself meartsetsystem has potential to absorb all primary graduates.

The high stake examinationst JChave led to secondary schools also increasing the stakes to ensure they get gocslatrébditend ofJunior @rtificate. This
again results in high repetition orm 2, as learners are held back. This is not very educatimagverit means it is¥orkingQasmost schools have adopted it
to Perform betterCin the external examinationsA few learners repeat JC, as such it means a reasonable numbers dropddetiee schoolindt is high time
that those charged with quality assurance really look into the repetition whichvishigh, at both primary and secondary levels, there is needdafstrengthened
inspection and in servicingf teachers in general edudah. This also raises issuabout the high rate of malpractise that is investigabgdthe Examinations
Council of Swaziland. The high repetition andecof malpractise are really asking mapestions about the sector.

Only a fewless than 2Qpercent ofthe learners who started off at primary eventually reach higher secondary education, i.e. Form 5. This indicated a v
inefficient system of education, which pushestF 6 2 dzi yn LISNOSyd 2F GKS OKAf RNBYy > | yhdredKAge these 3 S 3
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children that are feeding theaformal labour sector, where the country expects such children to wankhe manufacturing industries, and lelevel skills? This
then means the countryill faceseriouschallengesaboutachievinghe vision 2020i.e. developing human capital to attract investors. The country cannot after
35 yeas of independence still focusn producing primary level graduates with no skills. This demand an upgrading of the sector and also viewing TVET &
option than a resort, it is time that the learners who are pushed out are given options which meet their r&deltis.training will equip children with
entrepreneurship opportunitieandas such they may also contribute to development of human capital.

One ofthe contributing factors to high inefficiency is the unequitable distribution of educational resources and materials.cRoodé still struggle with
equipment and adequately qualified teachefere is also need for the Ministry to lookdistributing equipment such aschool furniture science laboratories,
computerss etc. to all schoolsData indicatedhat a high number of damaged equipment is in schools, the Ministry needs to strengthen the Mlalatini furniture
repair section. Procuring new furnitiris expensive and if schealamage equipment and request for nefarniture, it will result in the Ministry replacing
equipment that is notwell taken care of in schools. Maybe there is need for a project to collect all the damaged furmépadrit and send it to schools that
desperately need it. This notion should also apply to textbooks and stationery, Government cannot afford to frecame big numbers every year, some of
the equipment and textbooks should have a life of more than 2 finanegisyso the expenditure shoutwt always be on the increasesavings made on these
resources can then be used to reinforce the Capital project budget whachirently not adequate.

Higher Education still néls to expand to accommodatal graduates 6 high school educatigrbecause data indicates about 12 percent (abbu00) reach
Grade 12, and not all of them are absorbed by the few legally recognised institutions of the country. Some need to em®lohtke private TVET and Higher
Educationnstitutions mushrooming around the countr¥his is why the establishment of the Swaziland Higher Education C(&iHEiQameat the right time.
There is need to coordinate education at this lews ago ensure that it is of the required standards amgality. This will enable children to have wider choices
and options. A lot of graduates go to the RSA for higher educa#itihough there are a numbef WLINRA @I (S 02t t, 8@&Soatheserase stifhat | T A
formally recognised by the country. iSlscenariowill be addressed by SHEQ, and as these institstmmform to the local standards more students will enrol
locally. Thiscenariowill however demand an increase in allocatioinscholarships to Swazi studentsis encouraging to note thdbcal colleges are exploring
means to expand their capacity and coverage, this will indeed saveo&dosts as more and more children enrol in local institutions. Teacher training vghich
part of higher education is alsoexpanding, with introductio2 ¥  yS¢ LINRPINI YYSa |4 O2ftS3Sad !t iK2dAK (K
this increase will ensure that all Swazi learners are taught by a qualified teacher. With increase in graduates of téatigethie country is bound to sea
number of them teaching in rural schools and also stagingand as such winsure an equitable high quality education irrespective of location and poverty
levelsat all levels of general education

Increasing levels of dropout due to pregnancy dogtdzS G2 LJX | 3dzS GKS aAyAadNrR i Rtz TEOGRANRTo K]
attention. Unfortunately this factor is not only educational, but also social amhomic Expansion of the CSTL programme to secondary levete isfahe
solutions, but generally this requires a comhineffort from all stakeholders, a lot of girls are lost due to pregnancy and this purports a high incidence ¢
unprotected sex in teenager$he Guidance unit needs to ensure that discussion origkige of sexuality and support structures aitbuld not only focusn
teenagegirlsalone,becauseboys are a major stakeholder and a major contributor, s@lbyinating them from the equation, the current efforts may not have
the desired impact. The nraissue for the Ministry is to ensure that the whole system is efficient and learners stay on and fully complete theioeducat



PRIMARY EDUCATION LEVEL

Swaziland Development Index: Primary
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The Swaziland Development Index for Primary Education, isnwitié accepted levelsThe Net
Enrolment Rte (NER) at 96 percent t®nsidered highand within the targeted leved approaching
100% The Pupilleacher ratio at 1:33 is also within limig® is the completio rate at 85 percent. This
confirms that at Primary level, the sect doing wellHowever, ifthe pupitteacher ratio is calculated
for appropriately qualified teachers, the ratio is abothe normal benchmark of 1:40. The major
challenge at primary remains ensuring that all primary teachers are qualified to teach arytaaels.




Table 1: Primary Schools by Governance and Regairi4

Governance Hhohho Lubombo Manzini Shiselweni Total
Community 90 83 106 81 360
Government 2 1 1 1 5
Mission Government Aided 66 31 60 58 215
Private gvt aided 4 11 0 0 15
Privae private not gvt aided 8 2 15 0 25
170 128 182 140 620

Chart 1: Primary Schools by Governance: 2014

Private ovt aided Private private.not The 2014 data suggested that only two primary schools were established between
2l gvt aided 2013 and 2014. These were a community school in Hhohho amdvate non
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Table 2:Grade 1 by Progression Status Gender and Age, 2014

Gender| Progression status| 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 24 Total
Female| First Grader 225| 6,272 | 6,485 | 1,299| 217 | 79 31 17 19 13 7 4 2 14,670
Repeater 12 363 1,033 | 766 | 142 | 44 13 5 4 5 2 3 1 1 2,394
Restarter 1 4 4 2 3 1 1 16
Female Total 237 | 6,636 | 7,522 | 2,069| 361 | 126 | 45 23 23 18 9 7 1 3 17,080
Male First Grader 248 | 5935 | 7,031 | 1,63 | 358 | 128 | 37 30 25 17 3 4 2 1 1 1 15,456
Repeater 11 418 1,519 | 1,412 309 | 90 32 15 10 7 1 2 1 3,827
Restarter 3 3 3 4 2 15
Male Total 259 | 6,356 | 8,553 | 3,050| 671 | 220 | 69 45 35 24 3 4 3 3 2 1 19,298
Grand Total 496 | 12,992 | 16,075| 5,119| 1,032| 346 | 114 | 68 58 42 12 11 3 4 5 1 36,378

The Ministry of Education and Training has been implementing the Free Primary BAdE&E) programme for the last six yediise data suggested that there
were still over aged children enrolling Gradel, i.e. above 10 yearsome as old as 24 years of age. This raises the question of where tilesencwere
trapped if theyenrolled in Gradebnlynowd ! ydzZYoSNJ 2F (KSaS 2@3SNJ I 3SR OKAf RNBY bdilN&tigatdt Athduld 3
bethatitisOKAf RNBY $K2 |NB NBLISFIAY3I Ay I RAFFSNBYyG a0K22f 3 gakéhidReh should pave A
disappeared by now.

Table 3: Grade 1 by Progression Status, Garahd Region: 2014

Progression_statugy Gender | Hhohho | Lubombo| Manzini | Shiselweni| Total
First Grader Female | 3,946 3,133 4533 3,058 14,670
Male 4,217 3,322 4,808 3,109 15,456
First Grader Total 8,163 6,455 9,341 6,167 30,126
Repeater Female 580 652 636 526 2,394
Male 943 931 1,063 890 3,827
Repeater Total 1,523 1,583 1,699 1,416 6,221
Restarter Female 8 4 2 2 16
Male 4 7 3 1 15
Restarter Total 12 11 5 3 31
Grand Total 9,698 8,049 11,045 7,586 36,378




Table4: Evolution of Graé 1 enrolment 201Xk 2014

Gender 2011 2012 2013 2014

Female | 17,233 | 17,093 | 16,913 | 17,080
Male 19,877 | 19,401 | 19,415 | 19,298
Total 37,110 | 36,494 | 36,328 | 36,378

Data indicated a slight increase in Geaddenrolment from 2013 to 2014, lonly 50
learners, but represented a slight increas&dil Mdrofm@nt as opposed to 2 € a Q

enrolment where there was a drop.

Table5: Reason foDropout in Grade 1; 2013 and 2014

Chart2: Evolution of Grade 1 enrolment 20112014
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Gender Reason for Dropout 2013 2014
Female | Absconded or Other 32 38
Death 3 10

Family Reasons 125 160
Pregnancy 2 3
School fees 2 4
Sickness 20 36

Transfer 116 115

Female Total 300 366
Male Absconded pOther 42 51
Death 6 14
Disciplinary or Expelled 1 0

Family Reasons 128 175
Pregnancy 1 4
School fees 1 2

Sickness 34 56

Transfer 98 123

Male Total 311 425

Grand Total 611 791

30 000
25000
20 000
15 000
10 000

5000

2011 2012 2013 2014

There was an observed increased in learners who droppgddue to family reasonsThese
issues need to be investigatedhis is very important to the Government, it could be a social
issue, economic or even administrative issue that needs to be resolved. The Ministry ha
observed that some children have bekddza KSR 2dzi 2F (GKS adaeadsSy ¢
when demanded from the poor can mean they leave the system. Other reasons may include
children with special needs, children who head households and need to generate income fo
the family.

Another irteresting phenomena is that dfansfers occurring in Grade The issue here ishy

do children transfer that early, this could be cases where they apply for places, but aftet
encountering some sort of barrier leave the school for another school? Sicéimesksl not be a
reason to leave school, this is where the School Health nurses and the Care and Support f
Teachng and Learning should lieterveningb ¢ KS / { ¢[ | R@ERIODIGA GRA
school, if there are children moving out of the ®ym, there is need for investigation. The
Guidance section needs to compile the list of schoshere there is high dropout and send
inspection teamgso remedy the situation.
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Table6: Grade 1 Progression Status Profileslbkhundla 2012 to 2014

2012 2012 2013 2014

Re il Re 2013 | First Re 2014

Inkhundla First Grader| Repeater | starter First Grader | Repeater | starter Total | Grader Repeater | starter Total
Dvokodvweni 604 102 1 707 594 147 2 743 565 147 712
Emkhiweni 694 124 818 593 176 769 564 177 741
Gege 508 107 2 617 480 128 1 609 472 128 600
Hhukwini 229 51 1 281 236 34 270 240 33 273
Hlane 352 61 413 359 50 409 378 74 3 455
Hosea 451 80 531 420 94 514 455 100 555
Khubuta 343 99 1 443 324 123 447 365 99 464
Kukhanyai 629 75 1 705 602 131 733 555 139 694
Kwaluseni 797 110 907 788 124 912 828 90 918
Lamgabhi 268 57 325 237 87 324 255 59 314
Lobamba 614 90 704 610 88 698 655 89 744
Lobamba Lomdzala 538 32 570 549 58 612 586 78 664
Lomalasha 740 190 930 682 183 865 710 156 3 869
Lubuli 371 97 468 358 91 2 451 335 107 442
Ludzeludze 864 84 948 729 100 829 742 112 1 855

Lugongolweni 915 185 1 1,101 872 192 1 1,065 904 217 1 1,122
Madlangampisi 675 122 1 798 727 151 2 880 670 147 1 818
Mafutseni 650 88 738 641 106 747 585 127 1 713
Mahlangatja 582 89 2 673 559 166 1 726 548 153 701
Mangcongco 160 13 173 140 12 152 147 24 171
Manzini North 786 74 860 787 91 878 804 98 902
Manzini South 830 43 873 720 45 828 817 56 873
Maphalaleni 433 134 567 422 123 545 440 116 556
Maseyisini 737 156 3 896 658 172 4 834 598 148 746
Matsanjeni 401 141 542 410 94 504 318 90 408
Matsanjeni North 460 139 599 606 144 750 565 160 725
Mayiwane 506 71 1 578 441 110 551 510 81 1 592

Mbabane East 1,257 120 1,377 1,439 116 1,555 1,389 115 1 1,505
Mbabane West 357 30 387 353 34 387 347 28 375
Mhlambanyatsi 428 91 1 520 344 133 1 478 410 88 498
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Mhlangatane 630 149 779 605 132 737 624 133 2 759
Mhlume 396 54 450 383 69 452 372 51 423
Motshane 601 150 2 753 663 132 2 797 780 150 3 933
Mpholonjeni 444 102 546 405 120 1 526 419 97 2 518
Mtfongwaneni 431 68 1 500 428 100 528 407 89 1 497
Mtsambama 533 86 619 564 97 1 662 557 111 3 671
Ndzingeni 576 95 671 574 116 2 692 545 141 686
Ngudzeni 246 70 316 269 44 313 255 65 320
Ngwempisi 945 123 1,068 796 144 1 941 854 129 2 985
Nhlambeni 388 44 1 433 337 95 432 373 91 464
Nkhaba 626 190 5 821 670 164 834 669 180 849
Nkilongo 416 108 524 462 108 1 571 472 107 1 580
Nkwene 379 127 506 321 118 439 342 110 452
Ntfonjeni 589 136 725 552 131 683 518 106 4 628
Ntondozi 421 77 498 441 83 524 394 80 474
t A33Qa St 409 96 1 506 525 87 612 459 118 577
Sandleni 739 251 1 991 815 235 1,050 753 261 1,014
Shiselweni | 343 108 451 349 80 429 320 54 374
Shiselweni | 958 168 1,126 986 168 1,154 1,002 160 1,162
Sigwe 426 74 500 404 90 494 423 58 481
Siphofaneni 1,000 271 1 1,272 1,019 275 1 1,295 999 240 1,239
Sithobela 702 202 6 910 639 209 3 851 678 202 1 881
Somntongo 370 61 1 432 325 61 386 352 76 428
Timphisini 307 93 1 401 332 70 1 403 359 75 434
Zombodze 421 107 528 412 102 514 443 101 544
(blank) 101 15 3 119 5 5

Total 30,576 5,880 38 36,494 29,961 6,333 27 36,321 30,126 6,221 31 36,378
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Table7: Number of Grade 1 Learners who have done ECCDE 2013 Table9: Percentage of Learme who have done ECCDE, 2014

2013 2013 2014 2014 Female Male Total
Female Male Total Female Male Total Hhohho 85.2% 83.8% 84.4%
Hhohho 4126 | 4720 | 8846 | 3861 | 4327 | 8188 L ubombo 20.4% 30.1% 20.79%
Lubombo 2002 | 2208 | 4,210 1529 | 1,665 | 3,194 —
— Manzini 89.0% 89.1% 89.0%
Manzini 4976 | 5544 | 10520 | 4600 | 5235 | 9,835
1 H 0, 0, 0,
Shiselweni 088 1150 | 2,138 1,230 1427 | 2,657 Shiselweni 34.3% 35.7% 35.0%
Total 12,092 | 13622 | 25714 | 11,220 | 12,654 | 23,874 65.7% 65.6% 65.6%

Table8: Attended ECDE Programras by Region and Sek012- 2014

2012 2012 2013 2013 2014 2014

Female Male Total Female Male Total Female Male Total

Hhohho 3,604 4,029 7,633 4,126 4,720 8,846 3,861 4,327 8,188
Lubombo 2,690 2,965 5,655 2,002 2,208 4,210 1,529 1,665 3,194
Manazni 5,125 5,860 10,985 4,976 5,544 10,520 4,600 5,235 9,835
Shiselweni 1,535 1,719 3,254 988 1,150 2,138 1,230 1,427 2,657
Total 12,954 14,573 27,527 12,092 13,622 25,714 11,220 12,654 23,874

The data indicated that the proportion of learners eled in grade 1 who attended ECCDE dropped from 70.7% in 2013 to 65.6% imigddldtaalsoindicated
that the Hhohho and Manzini regions had higher numbers of learners who had attended ECCDE programs. The low attendad6eantl 3% for the
Lubomboand Shiselweni regiomiplied thatthere might be need for more support in these two regions. Blesimplied that more children from these areas
entered schools with no ECCDE. This may even suggest that schools in Manzini andprifenthearners whdave ECCDE for their graddtimay also suggest
that there are more of such centres in these regions, thus better access. It is however gratifying to note that despite tiydaxaelgrof access to ECCDE both
sexes are accessing at similar levels.

ECOE is very important not only to education but for development and socialisation of tlie ithis hoped that thigevel of education becomes part of primary
education to ensure that children get equal access to development and growth.
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Table10: Enrolmert by Grade and Age2014

Age 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ Total
Grade 1| 496 | 12,992| 16,075| 5,119 | 1,032 346 114 68 58 42 12 11 3 4 5 0 1 36,378
Grade 2 0 543 8,667 | 14,966 | 7,103 | 2,414 772 328 154 123 41 14 8 10 4 2 4 35,153
Grade 3 0 0 369 6,700 | 13,401 | 8,568 | 4,162 | 1,901 885 570 180 70 41 20 14 4 2 36,887
Grade 4 0 0 0 302 5,170 | 10,636| 8,288 | 5,214 | 3,060 | 2,242 741 380 153 79 25 14 13 36,317
Grade 5 0 0 0 0 312 4,338 | 8,699 | 7,860 | 5847 | 5091 | 2,437 | 1,291 | 600 262 129 56 35 36,957
Grade 6 0 0 0 0 0 275 3,334 | 6,968 | 6,464 | 6,983 | 4,492 | 2,975 | 1,445 | 847 385 113 91 34,372
Grade 7 0 0 0 0 0 0 211 2,508 | 5012 | 5552 | 4,283 | 3,156 | 1,754 | 1,043 | 545 195 111 24,370

Total 496 | 13,535| 25,111 | 27,087 | 27,018 | 26,577 | 25,580 | 24,847 | 21,480 | 20,603 | 12,186| 7,897 | 4,004 | 2,265 | 1,107 | 384 257 | 240,434
Chart3: Enrolment by Age and Grade 2014

18 000 It is encouraging to note that data

16000 indicated that the number of over aged

children, i.e. above the age of 13 are on the

14 000 decline. This suggested that most of the

12 000 over aged had gone thrgh the system

10 000 thus increasing access to those who are of

8 000 official age.
6 000 It is however worrying that there are still
4 000 children aged abové?2 years who are dfti
2 000 enrolled at primary levels, especially as low
0 $ o . 5 as Grade 1. This may suggest that some of
5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ the childNBy I NEy 3RNE O Y A~
into the system after being out of the
—®—Crade 1 Grade 2 Grade 3 Grade 4 —@=Crade5 —@=—Grade 6 -—@=Grade 7 .
system for a period.
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Tablel1l: PrimaryEnrolment by Age, Grade and SéXational 2014

Gender| Grade 5 6 Il 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ | Total
Female| Grade 1| 237 | 6,636 | 7,522 | 2,069 | 361 126 45 23 23 18 9 I 0 1 3 0 0 17,080
Grade2| O 306 4,743 | 7,279 | 2,763 | 809 230 100 57 42 12 2 1 3 1 0 0 16,348
Grade3| O 0 206 3,835 | 6,860 | 3,664 | 1,434 | 568 235 152 39 23 11 5 2 2 1 17,037
Grade4| O 0 0 169 3,101 | 5,753 | 3,762 | 2,054 | 1,004 | 687 203 100 38 19 2 5 4 16,901
Grade5| O 0 0 0 196 2683 | 4910 | 3,885 | 2,612 | 1,967 | 793 366 | 156 59 31 9 8 17,675
Grade6| O 0 0 0 0 171 2,111 | 4,043 | 3,413 | 3,313 | 1,933 | 1,095| 425 | 229 | 111 28 24 16,896
Grade 7| O 0 0 0 0 0 121 1,607 | 3,001 | 2,983 | 2,168 | 1,366| 621 | 329 | 152 35 23 12,406
Female Total 237 | 6,942 | 12,471| 13,352 13,281 | 13,206| 12,613 | 12,280| 10,345| 9,162 | 5,157 | 2,959| 1,252 | 645 | 302 79 60 | 114,343
Male Grade1| 259 | 6,356 | 8,553 | 3,050 | 671 220 69 45 35 24 3 4 3 3 2 0 1 19,298
Grade2| O 237 3,924 | 7,687 | 4,340 | 1,605 542 228 97 81 29 12 7 7 3 2 4 18,805
Grade3| O 0 163 2,865 | 6,541 | 4,904 | 2,728 | 1,333 | 650 418 141 47 30 15 12 2 1 19,850
Grade4| O 0 0 133 2,069 | 4,883 | 4,526 | 3,160 | 2,056 | 1,555 | 538 280 | 115 60 23 9 9 19,416
Grade5( O 0 0 0 116 1,655 | 3,789 | 3,975 | 3,235 | 3,124 | 1,644 | 925 | 444 | 203 98 47 27 19,282
Grade6| O 0 0 0 0 104 1,223 | 2,925 | 3,051 | 3,670 | 2,559 | 1,880| 1,020| 618 | 274 85 67 17,476
Grade7| O 0 0 0 0 0 90 901 2,011 | 2,569 | 2,115 | 1,790| 1,133| 714 | 393 | 160 | 88 11,964
Male Total 259 | 6,593 | 12,640| 13,735| 13,737| 13,371 | 12,967| 12,567 | 11,135| 11,441 | 7,029 | 4,938 | 2,752 | 1,620| 805 | 305 | 197 | 126,091
Total 496 | 13,535| 25,111 | 27,087 | 27,018| 26,577 | 25,580 | 24,847 | 21,480 20,603 | 12,186| 7,897 | 4,004 | 2,265 | 1,107 | 384 | 257 | 240,434

The data indicated that a larger proportion of tlearners are aged between 8 and 9 years old. This suggested that the system may be becoming more effici
because of the learners who fell within the official primary school age liffilits. data also indicated a slight increase in enrolment between 20832814,
enrolment increased from 230 019 (2013) to 240 234 (2014). The data also showed that enrolment between Grade 1 to Gppael Bulsstantially, indicating
that the system wasot very efficient, there was a big number of children sliipping at along the way.

The increase of more than 1000 learners between these two years indicated that some children @wdaml then dropin the following year. This could be a
case of those pushed out by family reason coming back in a different schiboblSthat report a high droput in Grade 1 need to be investigated, there could
be community and social issues that act as bagtieraccess. If this dreput and dropin is common in an area it may suggest that there is a social phenomenon
that counters education, as observed in communities where children drop out during harvesting times/peak ploughing time and are dmypleyedmmunity,
soasto make some income they leave school (opportunity costs) and come back the following year.
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Table12: Ehrolment by Sex and Grade: National : 2013 and 2014

2013 2013 2014 2014

Female | Male Total Female | Male Total
Grade 1l | 16,946 | 19,445 | 36,391 | 17,080 | 19,298 | 36,378
Grade2 | 16,187 | 18,622 | 34,809 | 16,348 | 18,805 | 35,153
Grade 3 | 17,123 | 20,238 | 37,361 | 17,037 | 19,850 | 36,887
Grade 4 | 17,280 | 19,679 | 36,959 | 16,901 | 19,416 | 36,317
Grade5 | 17,280 | 18,630 | 35,910 | 17,675 | 19,282 | 36,957
Grade 6 | 16,160 | 16,357 | 32,517 | 16,896 | 17,476 | 34,372
Grade 7 | 12,537 | 12,535 | 25,072 | 12,406 | 11,964 | 24,370
Total 113,513 | 125,506 | 239,019 | 114,343 | 126,091 | 240,434

Tablel13: Evolution of Enrolment in Private Schools: 2011 to 20114

Gender Grade 2011 2012 2013 2014
Female Grade 1 273 348 373 344
Grade 2 198 334 327 296
Grade 3 174 274 301 270
Grade 4 171 240 251 282
Grade 5 126 219 248 218
Grade 6 175 225 249 209
Grade 7 130 193 201 212
Female Total 1,247 1,833 1,950 1,831
Male Grade 1 241 327 368 369
Grade 2 200 294 338 289
Grade 3 192 268 311 259
Grade 4 149 268 272 276
Grade 5 189 200 290 266
Grade 6 153 245 246 219
Grade 7 128 169 223 216
Male Total 1,252 1,771 2,048 1,894
Total 2,499 3,604 3,998 3,725

Chart4: Evolution of Enrolment : 2011 to 2014
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Table14: Enrolment by Age, Sex and Grade 2014: Hhohho Region

Gender| Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ | Total
Female| Grade 1 38 1,764 | 2,110| 456 80 39 14 9 5 6 6 5 0 1 1 0 0 4,534
Grade 2 0 69 1,341| 2,088 | 664 172 50 20 12 9 1 0 0 1 0 0 0 4,427
Grade 3 0 0 63 1,060| 1,869| 852 326 125 48 32 9 2 4 2 1 0 0 4,393
Grade 4 0 0 0 35 877 | 1,695| 922 515 272 164 48 29 9 4 0 2 1 4,573
Grade 5 0 0 0 0 54 786 | 1,419| 1,035| 671 | 462 | 189 84 40 15 6 2 3 4,766
Grade 6 0 0 0 0 0 45 649 | 1,193| 975 | 800 | 483 | 280 | 115 55 36 7 7 4,645
Grade 7 0 0 0 0 0 0 47 516 988 791 546 316 152 84 36 13 7 3,496
Female Total 38 | 1,833| 3,514 | 3,639 | 3,544 | 3,589 | 3,427 | 3,413 | 2,971 | 2,264 | 1,282| 716 | 320 | 162 80 24 18 | 30,834
Male Grade 1 51 1,679| 2,441 | 750 138 56 15 11 9 8 1 3 0 2 0 0 0 5,164
Grade 2 0 54 1,121| 2,152| 1,098 | 403 142 52 23 17 7 1 1 0 0 0 0 5,071
Grade 3 0 0 33 743 | 1,712 1,289 | 670 342 177 97 33 13 6 6 1 1 1 5,124
Grade 4 0 0 0 22 574 | 1,424| 1,143 | 864 551 390 118 81 37 22 6 0 2 5,234
Grade 5 0 0 0 0 23 493 | 1,106 | 1,08 | 883 795 386 214 127 53 34 12 7 5,231
Grade 6 0 0 0 0 0 27 370 874 912 973 675 546 263 177 76 27 25 4,945
Grade 7 0 0 0 0 0 0 29 278 604 724 529 451 297 196 104 40 29 3,281
Male Total 51 | 1,733 3,595 | 3,667 | 3,545 | 3,692 | 3,475 | 3,519| 3,159 | 3,004 | 1,749 | 1,309 | 731 | 456 | 221 80 64 | 34,050
Grand Total 89 3,566 | 7,109 | 7,306 | 7,089 | 7,281 | 6,902 | 6,932 | 6,130 | 5,268 | 3,031 | 2,025| 1,051 | 618 301 104 82 | 64,884
Tablel5: Enrolment by Grade and Sex: 262814 Chart6: Enrolment by Age, Sex and Gem@014: Hhohho Region
Grade 2013 2014 4000
Female Male Female Male 3500
Grade 1 4477| 5211 4534| 5164 3000
Grade 2 4,325 4,908 4,427 5,071 2500
Grade 3 4,635 5,443 4,393 5,124 2000
Grade 4 4,639 5,360 4,573 5,234 1500
Grade 5 4,821 5,248 4,766 5,231 1 000 I I I I I I I I I ' ‘
Grade 6 4,458 4,489 4,645 4,945
500
Grade 7 3442 3531 3496 3,281 . ‘ s
Total 30,797 34,190 30,834| 34,050 11 12 13 14 15 16 17 18 19 20
m Female m Male
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Tablel6: Enrolment by Age, Sex and Grade 2014: Lubombo Region

Gender| Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ Total
Female | Grade 1 46 | 1,445 1,592 | 522 115 34 14 5 7 7 1 0 0 0 1 0 0 3,789
Grade 2 0 66 | 1,030| 1,534| 694 | 202 65 33 22 12 8 1 0 1 0 0 0 3,668
Grade 3 0 0 40 763 | 1,394 | 942 341 188 89 60 19 14 3 2 1 1 0 3,857
Grade 4 0 0 0 34 581 | 1,148 | 874 | 532 304 | 203 87 34 11 7 1 1 1 3,818
Grade 5 0 0 0 0 38 432 892 899 | 720 | 502 238 116 47 18 14 3 3 3,922
Grade 6 0 0 0 0 0 24 357 758 | 764 | 807 495 275 127 77 31 5 11 3,731
Grade 7 0 0 0 0 0 0 17 257 579 | 628 | 490 | 337 183 96 48 7 8 2,650
Female Total 46 | 1,511 | 2,662 | 2,853 | 2,822 | 2,782 | 2,560 | 2,672 | 2,485| 2,219 | 1,38 | 777 | 371 201 96 17 23 | 25,435
Male Grade 1 59 | 1,375| 1,860| 706 155 57 18 10 7 8 1 0 1 1 2 0 0 4,260
Grade 2 0 32 865 | 1,653 | 986 | 395 126 60 22 24 15 4 3 6 0 1 0 4,192
Grade 3 0 0 29 603 | 1,400| 1,082| 639 | 383 | 209 143 48 17 13 4 5 1 0 4,576
Grade 4 0 0 0 33 404 | 980 983 | 781 524 | 439 170 87 39 19 6 3 3 4,471
Grade 5 0 0 0 0 22 279 739 | 845 | 805 | 717 406 276 132 56 24 15 9 4,325
Grade 6 0 0 0 0 0 9 226 | 527 628 | 750 550 | 445 276 170 84 27 18 3,710
Grade 7 0 0 0 0 0 0 11 160 | 360 | 540 | 479 | 396 271 169 69 40 23 2,518
Male Total 59 | 1,407 | 2,754 2,995| 2,967 | 2,802 | 2,742 | 2,766 | 2,555 | 2,621 | 1,669 | 1,225| 735 | 425 190 87 53 | 28,052
Grand Total 105 | 2,918 | 5,416 | 5,848 | 5,789 | 5,584 | 5,302 | 5,438 | 5,040 | 4,840 | 3,007 | 2,002 | 1,106 | 626 | 286 104 76 | 53,487

Tablel7: Enrolment by Grade and Sex: 2013 to 2014 Chart7: Enroment by Age, Sex and Grade 2014ibombo Region

2013 2014
Grade 3 000

o

o

Grade 7 2,577| 2,510 2,650 2,518

Female | Male Female | Male

Gradel | 3,791| 4.284| 3789| 4,260 2500

Grade2 | 3,625| 4,121| 3,668| 4,192 2000

Grade3 | 3,899| 4,678 3857| 4,576 1 500

Grade4 | 3,870| 4,471| 3,818 4,471 L 000 I l

Grade5 | 3,844| 4,081| 3,922| 4,325

Grade6 | 3,477| 3,404| 3,731 3,710 50 ‘ ‘ ‘
— all =
5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

Total 25,083 | 27,549 25,435| 28,052

H Female m Male




Table18: Enrolment by Age, Sex and Grade 2014: Manzini Region

Gender| Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ | Total
Female | Grade 1 85 | 1,951 2,328| 662 87 31 8 5 7 3 1 2 0 0 1 0 0 5,171
Grade 2 0 115 | 1,355| 2,232 | 871 | 227 52 28 11 13 2 1 0 1 1 0 0 4,909
Grade 3 0 0 56 | 1,162| 2,163| 1,095| 483 | 161 60 38 8 5 2 0 0 0 1 5,234
Grade 4 0 0 0 63 952 | 1,775| 1,219 | 575 | 246 190 39 19 10 4 0 2 1 5,095
Grade 5 0 0 0 0 72 879 | 1,610| 1,070| 662 | 582 | 228 106 43 17 7 1 0 5,277
Grade 6 0 0 0 0 0 75 730 | 1,288| 956 | 993 | 553 | 331 103 50 25 7 2 5,113
Grade 7 0 0 0 0 0 0 41 544 | 874 | 949 | 674 | 436 176 78 27 7 4 3,810
Female Total 85 | 2,066| 3,739| 4,119 | 4,145| 4,082 | 4,143 | 3,671 | 2,816 | 2,768 | 1,505| 900 | 334 | 150 61 17 8 34,609
Male Grade 1 93 |1,856| 2,641| 968 | 220 49 25 9 7 3 1 1 1 0 0 0 0 5,874
Grade 2 0 101 | 1,092| 2,347 | 1,368 | 448 140 60 29 22 6 7 3 1 3 1 4 5,63
Grade 3 0 0 79 898 | 2,054 | 1,442 | 793 | 337 148 105 36 12 5 5 4 0 0 5,918
Grade 4 0 0 0 49 681 | 1,506 | 1,434 | 859 | 529 | 410 | 138 54 19 12 6 5 2 5,704
Grade 5 0 0 0 0 47 553 | 1,239 1,189| 871 | 930 | 466 | 251 94 54 23 12 5 5,734
Grade 6 0 0 0 0 0 58 424 | 995 | 914 | 1,487 | 778 | 495 | 280 138 62 21 9 5,361
Grade 7 0 0 0 0 0 0 40 295 | 680 | 785 | 661 | 548 | 337 | 204 120 36 20 3,726
Male Total 93 | 1,957 3,812| 4,262 | 4,370 | 4,056 | 4,095 | 3,744 | 3,178 | 3,442 | 2,086 | 1,368 | 739 | 414 | 218 75 40 | 37,949
Grand Total 178 | 4,023 | 7,551 | 8,381 | 8,515| 8,138 | 8,238 | 7,415| 5,994 | 6,210| 3,591 | 2,268 | 1,073 | 564 | 279 92 48 | 72,558

Tablel9: Enrolment by Grade and Sex: 2013 to 2014

Grade 2013 2014
Female| Male Female| Male
Grade 1 5,129| 5,786| 5,171| 5,874
Grade 2 4911| 5,617| 4,909| 5,632
Grade 3 5,186| 6,012| 5,234| 5,918
Grade 4 5,092| 5,791| 5,095| 5,704
Grade 5 5075| 5,408| 5,277| 5,734
Grade 6 4,970| 5,074| 5,113| 5,361
Grade 7 3,904| 3,827| 3,810| 3,726
Total 34,267 | 37,515| 34,609| 37,949

Chart8: Enrolment by Age, Sex and Graddanzini Region
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Table20: Enrolment by Age, Sex and Grade 2014: Shiselweni Region

Gender| Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ Total

Female| Grade 1| 68 1,476 | 1,492 | 429 79 22 9 4 4 2 1 0 0 0 0 0 0 3,586
Grade 2 0 56 1,017 | 1,425 | 534 208 63 19 12 8 1 0 1 0 0 0 0 3,344
Grade 3 0 0 47 850 | 1,434 | 775 284 94 38 22 3 2 2 1 0 1 0 3,553
Grade 4 0 0 0 37 691 | 1,135 | 747 432 182 130 29 18 8 4 1 0 1 3,415
Grade 5 0 0 0 0 32 586 989 881 559 421 138 60 26 9 4 3 2 3,710
Grade 6 0 0 0 0 0 27 375 804 718 713 402 209 80 47 19 9 4 3,407
Grade 7 0 0 0 0 0 0 16 290 560 615 458 277 110 71 41 8 4 2,450

Female Total 68 1,532 | 2,556 | 2,741 | 2,770 | 2,753 | 2,483 | 2,524 | 2,073 | 1,911 | 1,032 | 566 227 132 65 21 11 23,465

Male Grade 1| 56 1,446 | 1,611 | 626 158 58 11 15 12 5 0 0 1 0 0 0 1 4,000
Grade 2 0 50 846 1,535 | 888 359 134 56 23 18 1 0 0 0 0 0 0 3,910
Grade 3 0 0 22 621 1,375| 1,091 | 626 271 116 73 24 5 6 0 2 0 0 4,232
Grade 4 0 0 0 29 410 973 966 656 452 316 112 58 20 7 5 1 2 4,007
Grade 5 0 0 0 0 24 330 705 843 676 682 386 184 91 40 17 8 6 3,992
Grade 6 0 0 0 0 0 10 203 529 597 760 556 394 201 133 52 10 15 3,460
Grade 7 0 0 0 0 0 0 10 168 367 520 446 395 228 145 100 44 16 2,439

Male Total 56 1,496 | 2,479 | 2,811 | 2,855 | 2,821 | 2,655 | 2,538 | 2,243 | 2,374 | 1,525 | 1,036 | 547 325 176 63 40 26,040

Grand Total 124 | 3,028 | 5,035 | 5,552 | 5,625 | 5,574 | 5,138 | 5,062 | 4,316 | 4,285 | 2,557 | 1,602 | 774 457 241 84 51 49,505

Table21: Enrolment by Grade and Sex: 202014 Chart9: Enrolment by Age, Sex, and Grade 2014: Shieri Region

Grade 2013 2014 3000
Female Male Female Male a 1 -

Grade 1 | 3,549 4,164 3,586 4,000 2500 i

Grade2 | 3,326 3,976 3,344 3,910 2000

Grade 3 3,403 4,105 3,553 4,232 1500

Grade 4 3,679 4,057 3,415 4,007 1 000

Grade 5 | 3,540 3,893 3,710 3,992 500 I .‘

Grade 6 3,255 3,390 3,407 3,460 0 - l I-I .-l Al oy

Grde7 | 2,614 2,667 2,450 2,439 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+

Total 23,366 26,252 23,465 26,040

H Female

Male
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Table22Y

G2 AGKAY :20RRRLOA | §

Gender | Grade 2012 2013 2014
Female | Grade 1 17,000 16,644 16,782
Grade 2 16,466 16,081 16,230
Grade 3 17,399 16,447 16,567
Grade 4 15,244 14,682 14,839
Grade 5 11,520 10,901 11,674
Grade 6 6,281 5,655 6,325
Grade 7 1,792 1,628 1,728
Female Total 85,702 82,038 84,145
Male Grade 1 19,278 19,049 18,964
Grade 2 19,018 18,359 18,563
Grade 3 20,012 18,592 18,534
Grade 4 15,361 14,344 14,771
Grade 5 9,703 8,568 9,535
Grade 6 4,629 3,752 4,252
Grade 7 1,043 966 991
Male Total 89,044 83,630 85,610
Grand Total 174,746 | 165,668 | 169755
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Data indicated that the number of within age learners increased from 165 668 in 2013 to 169 755 in 201
Data also suggested an upward trend, which suggested that the drop in 2013 could have been due to
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Table23: Evolution of Enrolment by Sex, Grade, Region and Year: 2012 to 2014

Hhohho Lubonbo Manzini Shiselweni
Gender Grade 2012 2013 2014 2012 2013 2014 2012 2013 2014 2012 2013 2014
Female Grade 1 4,483 4,477 4,534 3,763 3,791 3,789 5,210 5,129 5171 3,637 3,549 3,586
Grade 2 4,440 4,325 4,427 3,778 3,625 3,668 5,006 4911 4,909 3,348 3,326 3,344
Grade 3 4,781 4,635 4,393 4,131 3,899 3,857 5,227 5,186 5,234 3,694 3,403 3,553
Grade 4 4,657 4,639 4,573 3,886 3,870 3,818 5,159 5,092 5,095 3,613 3,679 3,415
Grade 5 4,629 4,821 4,766 3,717 3,844 3,922 4,883 5,075 5,277 3,399 3,540 3,710
Grack 6 4,311 4,458 4,645 3,458 3,477 3,731 4,881 4,970 5,113 3,405 3,255 3,407
Grade 7 3,404 3,442 3,496 2,582 2,577 2,650 3,745 3,904 3,810 2,555 2,614 2,450
Female 30,705 | 30,797 30,834 | 25,315 25,083 25,435 | 34,111 | 34,267 | 34,609 23,651 23,366 23,465
Male Grade 1 4,965 5,211 5,164 4,296 4,284 4,260 5,960 5,786 5,874 4,180 4,164 4,000
Grade 2 5,134 4,908 5,071 4,438 4,121 4,192 5,691 5,617 5,632 3,964 3,976 3,910
Grade 3 5,745 5,443 5,124 4,888 4,678 4,576 6,148 6,012 5,918 4,443 4,105 4,232
Grade 4 5,174 5,360 5,234 4,370 4,471 4,471 5,777 5,791 5,704 4,169 4,057 4,007
Grade 5 4,791 5,248 5,231 3,889 4,081 4,325 5,107 5,408 5,734 3,806 3,893 3,992
Grade 6 4,638 4,489 4,945 3,373 3,404 3,710 5,151 5,074 5,361 3,474 3,390 3,460
Grade 7 3,322 3,531 3,281 2,552 2,510 2,518 3,651 3,827 3,726 2,538 2,667 2,439
Male Total 33,769 | 34,190 | 34,050 | 27,806 27,549 28,052 | 37,485 | 37,515 | 37,949 26,574 | 26,252 26,040
Grand Total 64,474 | 64,987 64,884 | 53,121 52,632 | 53,487 71,596 71,782 72,558 | 50,225 | 49,618 | 49,505

Chart11: Evolution of Enrolmenby Sex, Grade, Region and Ye2012 to 2014
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Table24: Number of Repeaters by Sex and Grade: 2011 to 2014

Gender Grade 2011 2012 2013 2014 The number of repeaters as presented suggested an ever increasing number of repeatel
Female Gradel | 2,472 2,249 2,387 2,394 in the education system. It increased from 40 370 (2013) to 41 910 (2014). This is worryin
Grade2 | 1,85 1,979 2,052 2,119 | pecause it means more and more childree aot progressing. i interesting to note that

Grade 3 2,519 2,476 2,745 2,782
Grade 4 2,447 2,481 2,615 2,671
Grade 5 2,341 2,569 2,860 3,081
Grade 6 2,353 2,474 2,763 3,012

this trend is increasing steadily especially at Gsa® 6.

Grade 7 707 693 890 739
Female 14,689 14,921 16,312 16,798
Male Grade 1 3,984 3,631 3,946 3,827

Grade 2 3,227 3,386 3,636 3,765
Grade 3 4,214 4,396 4,792 4,686
Grade 4 3,503 3,621 3,848 4,301
Grade 5 3,280 3,366 3,753 4,121
Grade 6 2,837 2,951 3,138 3,503

Grade 7 814 803 945 909
Male Total 21,859 22,154 24,058 25,112
GrandTotal 36,548 37,075 40,370 41,910

Chart12: Number of Repeaters by Sex and Grade: 2011 to 2014
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Table25: Number of Repeaters by Sex, Grade and Age, 2014

Gencer | Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ | Total
Female | Gradel | 12 | 363 | 1,033 | 766 142 44 13 5 4 5 2 3 1 1 0 2,394
Grade 2 18 233 702 682 313 102 40 11 14 2 2 0 2,119
Grade 3 10 194 689 913 523 261 104 55 17 8 5 2 1 0 2,782
Grade 4 10 135 462 713 577 351 266 86 40 17 8 1 4 1 2,671
Grade 5 10 110 450 709 672 602 293 136 58 19 16 1 5 3,081
Grade 6 9 65 371 578 738 580 374 157 86 39 7 8 3,012
Grade 7 3 7 51 141 171 141 94 85 36 8 2 739
Female Total 12 381 | 1,276| 1,672 1,658 | 1,851 | 1,869 | 1,970 | 1,771 | 1,821 | 1,151 | 702 331 | 203 | 93 21 16 | 16,798
Male Grade 1 11 | 418 | 1,519 | 1,412 | 309 90 32 15 10 7 1 2 1 0 3,827
Grade 2 22 267 933 | 1,351 | 759 240 105 37 23 13 4 3 4 1 3 3,765
Grade 3 23 197 841 | 1,291 | 1,060 | 615 328 211 79 18 16 4 3 0 4,686
Grade 4 14 112 508 949 909 712 623 248 119 62 28 9 4 4 4,301
Grade 5 10 77 373 667 779 924 601 372 166 89 37 15 11 4,121
Grade 6 7 49 255 436 717 658 616 376 | 234 | 92 37 26 3,503
Grade 7 2 12 47 103 | 140 | 177 | 132 | 121 | 115 | 36 | 24 909
Male Total 11 | 440 | 1,809 | 2,556 | 2,623 | 2,732 | 2,705 | 2,578 | 2,349 | 2,608 | 1,739 | 1,306 | 756 | 482 | 258 | 92 | 68 | 25,112
Grand Total 23 | 821 | 3,085 | 4,228 | 4,281 | 4,583 | 4,574 | 4,548 | 4,120 | 4,429 | 2,890 | 2,008 | 1,087 | 685 | 351 | 113 | 84 | 41,910
Chart13: Number of Repeaters by Sex and Grade: 2014
5 000 Data showed that more learners repeated Grade 1 than Grade 2 in 2014. It was
4500 worrying to notethat there ishigh repeating that was observed in Grade 1e Th
4000 highest repetition was observed in Grade 3. More boys than girls tend to repeat
3500 at primary levels.
3000
2500 Repetition between Grade 1 and Grade Sigher for boys than girls, and it then
iggg gradually balances out in the last two grades. It is worrying that repetis
1000 higher in Grade 1 than in Grade 2, it implies that children are being pushed out
500 because chances are high that a child who repeats grade 1 might not complete
0 primary education.

Gradel Grade2 Grade3 Grade4 Grade5 Grade6 Grade?7 ] ) ] ) .
The main question for the sector is to enquire what are the causespattition

Female Male in Grade P as these pustout factors are a hindrance to completion of
theprimary cycle.
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Table26: Percentage Repeaters by Sex, Grade and Age: Primary Level, 2014

Gender| Grade 5 6 Il 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ | Total
Female | Gradel | 5.1% | 5.5% | 13.7%| 37.0%| 39.3%| 34.9%| 28.9%| 21.7%)| 17.4%| 27.8%| 22.2%| 42.9%| 0.0% | 100.0%| 33.3%| 0.0% | 0.0% | 14.0%
Grade 2 59% | 4.9% | 9.6% | 24.7%| 38.7%| 44.3%| 40.0%| 19.3%| 33.3%| 16.7%| 0.0% | 0.0% | 66.7% | 0.0% | 0.0% | 0.0% | 13.0%
Grade 3 4.9% | 5.1% | 10.0%| 24.9%| 36.5%| 46.0%| 44.3%| 36.2%| 43.6%| 34.8%| 45.5%| 40.0% | 0.0% | 50.0%| 0.0% | 16.3%
Grade 4 59% | 4.4% | 8.0% | 19.0%| 28.1%| 35.0%| 38.7%| 42.4%| 40.0%| 44.7%| 42.1% | 50.0%| 80.0%| 25.0%| 15.8%
Grade 5 5.1% | 4.1% | 9.2% | 18.2%| 25.7%| 30.6%| 36.9%| 37.2%| 37.2%| 32.2% | 51.6%| 11.1%| 62.5%| 17.4%
Grade 6 5.3% | 3.1% | 9.2% | 16.9%| 22.3%| 30.0%| 34.2%| 36.9%| 37.6% | 35.1%| 25.0%| 33.3%| 17.8%
Grade 7 25% | 04% | 1.7% | 4.7% | 7.9% | 10.3%| 15.1%| 25.8% | 23.7%| 22.9%| 8.7% | 6.0%
Female Total 5.1% | 5.5% | 10.2%| 12.5%| 12.5%| 14.0%| 14.8%| 16.0%| 17.1%| 19.9%| 22.3%| 23.7%| 26.4%| 31.5% | 30.8%| 26.6%| 26.7%| 14.7%
Male Grade 1| 4.2% | 6.6% | 17.8%| 46.3%| 46.1%| 40.9%| 46.4%| 33.3%| 28.6%| 29.2%| 0.0% | 0.0% | 33.3%| 66.7% | 50.0%| 0.0% | 0.0% | 19.8%
Grade 2 9.3% | 6.8% | 12.1%| 31.1%| 47.3%| 44.3%| 46.1%| 38.1%| 28.4%| 44.8%| 33.3%| 42.9% | 57.1% | 33.3%| 0.0% | 75.0%| 20.0%
Grade 3 14.1%)| 6.9% | 12.9%| 26.3%| 38.9%| 46.1%| 50.5%| 50.5%| 56.0%| 38.3%| 53.3%| 26.7% | 25.0%| 0.0% | 0.0% | 23.6%
Grade 4 10.5%| 5.4% | 10.4%| 21.0%| 28.8%| 34.6%| 40.1%| 46.1%| 42.5%| 53.9%| 46.7% | 39.1%| 44.4%| 44.4%| 22.2%
Grade5 8.6% | 4.7% | 9.8% | 16.8%| 24.1%| 29.6%| 36.6%| 40.2%| 37.4%| 43.8% | 37.8%| 31.9%| 40.7%| 21.4%
Grade 6 6.7% | 4.0% | 8.7% | 14.3%| 19.5%| 25.7%)| 32.8%]| 36.9%| 37.9% | 33.6%| 43.5%| 38.8%| 20.0%
Grade 7 22% | 1.3% | 2.3% | 4.0% | 6.6% | 9.9% | 11.7%| 16.9% | 29.3%0 | 22.5%| 27.3%| 7.6%
Male Total 4.2% | 6.7% | 14.3%| 18.6%| 19.1%| 20.4%| 20.9%| 20.5%| 21.1%| 22.8%| 24.7%| 26.4%| 27.5%| 29.8% | 32.0%| 30.2%| 34.5%| 19.9%
Grand Total 4.6% | 6.1% | 12.3%| 15.6%| 15.8%| 17.2%| 17.9%| 18.3%| 19.2%| 21.5%| 23.7%| 25.4%| 27.1%| 30.2% | 31.7%| 29.4%| 32.7%| 17.4%
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Table27: Percentage Repetition by Sex, Grade and Region, 2014

Gender | Grade Hhohho | Lubombo | Manzini | Shiselweni | Total
Female | Grade 1 12.8% 17.2% 12.3% 14.7% 14.0%
Grade 2 12.1% 15.5% 11.6% 13.2% 13.0%
Grade 3 14.7% 20.3% 14.8% 16.3% 16.3%
Grade 4 14.4% 19.4% 14.2% 16.0% 15.8%
Grade 5 16.6% 19.6% 15.7% 18.7% 17.4%
Grade 6 17.2% 19.9% 16.9% 17.8% 17.8%
Grade 7 4.4% 7.4% 6.4% 6.0% 6.0%
Female Total 13.5% 17.5% 13.4% 15.1% 14.7%
Male Grade 1 18.3% 21.9% 18.1% 22.3% 19.8%
Grade2 19.6% 21.7% 18.9% 20.5% 20.0%
Grade 3 23.8% 27.1% 20.5% 23.9% 23.6%
Grade 4 20.3% 27.2% 19.6% 22.6% 22.2%
Grade 5 20.3% 23.2% 18.5% 25.0% 21.4%
Grade 6 20.1% 21.8% 18.4% 20.6% 20.0%
Grade 7 5.8% 8.0% 8.6% 8.1% 7.6%
Male Total 19.0% 22.5% 18.0% 21.2% 19.9%
Grand Total 16.4% 20.1% 15.8% 18.3% 17.4%
Table28: Repetition Rate by Sex, Year and Region: 22024
Gender | YearLabel| Hhohho | Lubombo | Manzini | Shiselweni| Total
Female | 2012 12.1% 16.6% 10.0% 15.2% 13.1%
2013 12.3% 17.3% 13.1% 15.9% 14 4%
2014 13.5% 17.5% 13.4% 15.1% 14.7%
Female Total 12.6% 17.1% 12.2% 15.4% 14.1%
Male 2012 17.5% 18.9% 14.4% 21.0% 17.6%
2013 18.2% 21.7% 17.2% 20.6% 19.2%
2014 19.0% 22.5% 18.0% 21.2% 19.9%
Male Total 18.2% 21.0% 16.6% 20.9% 18.9%
Grand Total 15.6% 19.2% 14.5% 18.3% 16.6%

Data indicated that the highest repetitionf gradeswas observed in the
Lubombo region followed by the Shiselweni region. The highest repetition was
observed in boys (19.9%) as compared tadih.7%). This suggested that 1 in

5 of all boys enrolled in primary levels is a repeater.

Data also indicated that the overall percentage repetition for primary levels
increased from 16.9 percent in 2013 to 17.4 percent in 2014. This is a cause ¢
be cacerned with as it seems it is increasing despite efforts of the Ministry in
improving the quality of education.
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Table29: Repettion Rate by Grade, Sex and Adgt014

5 6 I 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ Total
Grade 1 | 5.0%| 6.0% | 12.7%| 39.4%| 40.6%| 44.9%| 21.0% | 16.1%| 11.1%| 0.0% | 50.0%| 0.0% | 0.0% | 33.3%| 0.0% | 0.0% | 0.0% | 14.1%
Grade 2 | 0.0%| 7.3% | 4.8% | 9.8% | 25.0%| 41.2%| 39.7%| 43.5%| 17.2%| 0.0% | 14.3%| 0.0% | 0.0% | 0.0% | 0.0% | 0.0% | 0.0% | 13.1%
Grade 3 | 0.0%| 0.0% | 5.0% | 5.2% | 10.4%| 25.0%| 33.7%| 36.9%| 25.4%| 37.9%| 27.0%| 27.6%| 41.7%| 33.3%| 0.0% | 25.0%| 0.0% | 16.2%
Grade 4 | 0.0%| 0.0% | 0.0% | 4.8% | 4.4% | 8.6% | 19.0%| 25.3%| 22.6%| 49.9%| 28.0%| 38.8%| 34.0%| 32.0%| 7.1% | 0.0% | 11.1%| 15.5%
Grade 5 | 0.0%| 0.0% | 0.0% | 0.0% | 5.2% | 4.4% | 9.7% | 19.7%| 20.6%| 38.1%| 32.4%| 40.0%| 33.9%| 24.1%| 72.7%| 9.1% | 38.5%| 17.8%
Grade 6 | 0.0%| 0.0% | 0.0% | 0.0% | 0.0% | 7.0% | 3.5% | 10.1%| 14.9%| 25.1%| 30.4%| 40.6%| 30.9%| 39.4%/| 45.9%| 22.6%]| 26.7%| 18.6%
Grade 7 | 0.0%| 0.0% | 0.0% | 0.0% | 0.0% | 0.0% | 3.2% | 0.5% | 1.5% | 5.2% | 8.0% | 10.8%| 12.0%| 20.2%| 24.5%| 19.0%| 5.0% | 5.9%
Female 5.0%| 6.1% | 9.7% | 12.8%| 12.8%| 14.8% | 15.3%| 16.5%| 14.2% | 23.0%| 21.6%| 25.9% | 21.5%| 27.0%| 34.3%| 23.1%| 16.3%| 14.8%
Grade 1 | 3.8%| 7.3% | 16.5%| 46.9%| 45.2%| 36.9%| 41.0%| 30.0%| 22.7%| 53.8%| 0.0% | 0.0% | 4.0% | 33.3%| 25.0%| 0.0% | 0.0% | 19.7%
Grade 2 | 0.0%]| 12.3%| 6.9% | 12.2%| 32.1%| 47.4%| 39.5%| 47.3%| 23.3%| 54.8%| 52.0%| 17.4%| 60.0%| 66.26 | 0.0% | 0.0% | 0.0% | 20.2%
Grade 3 | 0.0%| 0.0% | 18.0%]| 6.9% | 13.2%| 26.9%| 36.5%| 40.2%| 32.8%| 63.0%| 49.1% | 23.1%| 61.5%| 16.0%| 42.9%| 0.0% | 0.0% | 23.2%
Grade 4 | 0.0%| 0.0% | 0.0% | 11.4%| 5.7% | 11.0%]| 22.0%| 27.5%| 25.3%| 48.3%| 36.3%| 39.5%| 47.0%| 50.0%| 29.0%| 25.0%| 25.0%| 21.9%
Grade 5 | 0.0%| 0.0% | 0.0% | 0.0% | 8.0% | 5.3% | 10.6%| 19.2%| 19.0%| 36.8%| 36.4% | 41.7%| 33.4%/| 38.9%| 40.7%| 34.1%| 25.0%| 22.1%
Grade 6 | 0.0%| 0.0% | 0.0% | 0.0% | 0.0% | 12.3%]| 4.6% | 9.7% | 12.5%| 24.7%| 26.0% | 38.5%| 33.3%| 42.5%| 40.4%| 38.5%| 32.1%| 21.4%
Grade 7 | 0.0%| 0.0% | 0.0% | 0.0% | 0.0% | 0.0% | 2.9% | 1.3% | 2.1% | 4.4% | 6.1% | 10.5%| 9.7% | 13.7%| 25.9%| 23.4%]| 19.7%| 7.3%
Male 3.8%| 7.4% | 13.7%| 18.7%| 19.6%| 21.4%| 21.6%| 21.3%| 16.9%| 27.7%| 23.6%| 28.4% | 23.8%| 27.4%| 32.0%| 29.3%| 24.7%| 20.0%
Total 4.4%| 6.7% | 11.7%| 15.8%| 16.3%| 18.1%| 18.5% | 18.9% | 15.6% | 25.5%| 22.8% | 27.5% | 23.1%| 27.3%| 32.6%| 27.9%| 22.5%| 17.5%

The data showed that boys were more likely to repeat than girls. This is an aspect that needs to be addressabeiining of a trend that may affect the
0§KSANI SRdzOF A2y @

YoPDEAf RQX

frGSNI 2y Ay
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Table30: Dropout by Sex, Grade and Reasd014

Family School
Gender | Grade | Absconded| Death | Disciplinary Reasons | Pregnancy| fees Sickness Transfer| Total
Female | Grade 1 38 10 0 160 3 4 36 115 366
Grade 2 30 5 1 85 1 4 18 90 234
Grade 3 35 1 0 108 2 2 16 87 251
Grade 4 43 6 0 95 14 1 12 89 260
Grade 5 69 6 0 95 28 1 15 85 299
Grade 6 62 4 1 99 56 1 16 71 310
Grade 7 52 5 1 53 93 19 13 75 311
Female Total 329 37 3 695 197 32 126 612 2,031
Male Grade 1 51 14 0 175 4 2 56 123 425
Grade 2 34 6 0 103 4 3 25 103 278
Grade 3 68 16 0 118 1 1 11 110 325
Grade 4 72 9 2 112 1 1 15 123 335
Grade 5 101 5 3 110 6 0 23 97 345
Grade 6 124 4 7 99 11 4 16 96 361
Grade 7 92 8 1 61 14 22 5 88 291
Male Total 542 62 13 778 41 33 151 740 2,360
Grand Total 871 99 16 1,473 238 65 277 1,352 4,391

The data indicated that the highest number of dropouts observed was due to family reason and transfers. It was interastiaghiat the highest incidence of
the dropout was in Grade 1. Tliect that dropous werehighest in Grade 1, suggested that some learners enrolled and then encountered some challbeges.
aAyAadNR ySSRa G2 221 FG GKS a2 OFffSR aFl YAt & NBted@hérstudies adelsiRjgeatedthate
this could be cases where children lack fees such as registration fees, or are not motivated enough to stay in scheoVivorineent is not conducive to their
specific needs.

It is also interesting tmote that learnerswho have just entered school would then move to another school, this suggests that the learners might have be
pushed out by some faats.

Pregnancy figureappeared to have increased from 179 (2013) to 238 (2014), this is a cause for concern. Thits shggehe Guidancand counselling
departmentneedsto assess the impact of their initiativesdS y & dzZNB G KF G GKS W3IANI OK ATherpivgrani Gare andl Suippod forNE
Teaching and Learning (CSTL) needs to be strengthenedadihibat boys are also pushed out because of pregnancy, suggests that maybe the interventior
targeted at teenage pregnancy should also include boys, as they are key stakehottierprocess. Girls will continue to be impregnated by their counterpfrts
GKSe INB tSTiG (2 GKSANI RS@OAOSaz AlG A& GAYS (2 Itaz2 O2yaARSNI GKS Woze
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Chart14: Dropout by Grade and Sex (excluding transfers): 2014 Chart15: Dropout by Sex and Reasc2014
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Other than pregnancy, data indicated that on average slightly more & & & & & & & &cﬁ &
. . Q < Q2
dropped out (or pushed out) than girl$he other observatiorwas that more 60«\0 < &JR \\q@? Q@“ Qoo\ & <&
. .. . . R
boys dropped out due to disciplinary issudissuggested that there was nee & &° & °
& @ @
. . . . >
to also lod out for boys asssues ofiscipline at primary may suggest need f \;a* “j(-J\Q\\
intervention. N

The highest reasanfor dropout werefamily reasams, this implies thasome learners were pushed out fogasors not profiled in the instrument. This is a cause
for concen because enrolment figures in 20Hdropped by about 300 learnerd.he data suggested that there could be other push out reasons, such as learner
who dropped out due to lack of uniforms, transport money, parents transfeiraah workstation and maybe lgaers with special education needs which were
not adequately catered for in schools.
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Table31: Dropout by SexGrade and Region, 2014

Chart16: Dropout by Sex and Regio2014
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Gender | Grade | Hhohho | Lubombo| Manzini | Shiselweni| Total
Female | Grade 1| 102 90 88 86 366
Grade 2 74 51 42 67 234
Grade 3 71 73 50 57 251
Grade 4 90 61 66 43 260
Grade 5 89 89 63 58 299
Grade 6 69 98 84 59 310
Grade 7 89 54 82 86 311
Female Total 584 516 475 456 2,031
Male Grade 1| 118 97 104 106 425
Grade 2| 103 68 50 57 278
Grade 3 76 77 81 91 325
Grade 4 93 100 76 66 335
Grade 5| 100 107 82 56 345
Grade 6| 102 93 93 73 361
Grade 7| 109 58 70 54 291
Male Total 701 600 556 503 2,360
Grand Total 1,285 1,116 1,031 959 4,391
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Table32: Efficiency Rates based on Reported Dropout

Grade | Promotion | Dropout | Repetition
Grade 1 83.7% 2.2% 14.1%
Grade 2 85.5% 1.4% 13.1%
Grade 3 82.3% 1.5% 16.2%
Grade 4 83.0% 1.5% 15.5%
Grade 5 80.4% 1.7% 17.8%
Grade 6 79.4% 1.9% 18.6%
Grade 7 91.6% 2.5% 5.9%
Female 83.4% 1.8% 14.8%
Grade 1 78.1% 2.2% 19.7%
Grade 2 78.3% 1.5% 20.2%
Grade 3 75.2% 1.6% 23.2%
Grade 4 76.4% 1.7% 21.9%
Grade 5 76.0% 1.9% 22.1%
Grade 6 76.4% 2.2% 21.4%
Grade 7 90.4% 2.3% 7.3%
Male 78.1% 1.9% 20.0%
TOTAL 80.6% 1.8% 17.5%

Dropout is normally reported by school at the end of the school .ykaR014 data indicated thabout 1.8
percent of learners, dropped out, i.e. did not complete the academic year. This is a small fraction and it indicat
0KFG aoOkKz22fa oSNB AYRSSR FT0ARAY3 o0& (GKS aAyAraidNERQ
On other hand it isvorth noting that since the dropout rate is a national average it can hide the fact that there
FNB +Ff&a42 ARNRBLI Ayaéo { 2YS & OKreleafners cduithiaviéa nétld@®pouyf 2
rate of zero when in fact some learners could hawdeed dropped out. Further analysis revealed that there

could be dropins in Grade 5 to 7. Theseould be learners who returto school. This could be attributed to
initiatives such as the Care and Support for Teaching and Learning (CSTL) and GoWeifaentervices.

Arepetition of 20 percent is veryigh, this suggestl in 5 of all enrolled children is repeating. In grade 3 to 6 for
boys it has gone beyond 20 percent and this is too high, if indeed these are children who are not making t
grade,it now question the quality of the teaching in these gradesidssuggested that in an average class of 40
pupils about 8 were repeaters, in the case of the 23.2 it even raises serious question as it suggested that
guarter of the chifiren are repeatig. Why are learnenepeating more with all the developmesin the system,

all children have books, stationery, have supplementary reading books, are being fed and are taught by qualifi
teachers? If one considers that there are a few repeaters in Giadad the high pass rate in external
examinations at the end ofrmary schoolY' @ adz23Sad G(KIFIG aoOKz22fa | NB Wi
promotingthose that theybelievewill pass the external examination.

This phenomena caalso beconsideredto be contributing to the high rate of copying in schools in the country.

The pressure to perform well has created a culture where schools either hold on to children or explore other means ofjgedtiresults. This raises issues
about what is really éppening inside the classroom.
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Table33: Promotion Rate by Sex, Grade and Age:

2014

Gender

Grade

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

20+

Total

Female

Grade 1

94.9%

94.5%

86.3%

63.0%

60.7%

65.1%

71.1%

78.3%

82.6%

72.2%

77.8%

57.1%

0.0%

0.0%

66.7%

0.0%

0.0%

86.0%

Grade 2

0.0%

94.1%

95.1%

90.4%

75.3%

61.3%

55.7%

60.0%

80.7%

66.7%

83.3%

100.0%

100.0%

33.3%

100.0%

0.0%

0.0%

87.0%

Grade 3

0.0%

0.0%

95.1%

94.9%

90.0%

75.1%

63.5%

54.0%

55.7%

63.8%

56.4%

65.2%

54.5%

60.0%

100.0%

50.0%

100.0%

83.7%

Grade 4

0.0%

0.0%

0.0%

94.1%

95.6%

92.0%

81.0%

71.9%

65.0%

61.3%

57.6%

60.0%

55.3%

57.9%

50.0%

20.0%

75.0%

84.2%

Grade 5

0.0%

0.0%

0.0%

0.0%

94.9%

95.9%

90.8%

81.8%

74.3%

69.4%

63.1%

62.8%

62.8%

67.8%

48.4%

88.9%

37.5%

82.6%

Grade 6

0.0%

0.0%

0.0%

0.0%

0.0%

94.7%

96.9%

90.8%

83.1%

77.7%

70.0%

65.8%

63.1%

62.4%

64.9%

75.0%

66.7%

82.2%

Grade 7

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

97.5%

99.6%

98.3%

95.3%

92.1%

89.7%

84.9%

74.2%

76.3%

77.1%

91.3%

94.0%

Female

Total

94.9%

94.5%

89.8%

87.5%

87.5%

86.0%

85.2%

84.0%

82.9%

80.1%

77.7%

76.3%

73.6%

68.5%

69.2%

73.4%

73.3%

85.3%

Male

Grade 1

95.8%

93.4%

82.2%

53.7%

53.9%

59.1%

53.6%

66.7%

71.4%

70.8%

100.0%

100.0%

66.7%

33.3%

50.0%

0.0%

100.0%

80.2%

Grade 2

0.0%

90.7%

93.2%

87.9%

68.9%

52.7%

55.7%

53.9%

61.9%

71.6%

55.2%

66.7%

57.1%

42.9%

66.7%

100.0%

25.0%

80.0%

Grade 3

0.0%

0.0%

85.9%

93.1%

87.1%

73.7%

61.1%

53.9%

49.5%

49.5%

44.0%

61.7%

46.7%

73.3%

75.0%

100.0%

100.0%

76.4%

Grade 4

0.0%

0.0%

0.0%

89.5%

94.6%

89.6%

79.0%

71.2%

65.4%

59.9%

53.9%

57.%%

46.1%

53.3%

60.9%

55.6%

55.6%

77.8%

Grade 5

0.0%

0.0%

0.0%

0.0%

91.4%

95.3%

90.2%

83.2%

75.9%

70.4%

63.4%

59.8%

62.6%

56.2%

62.2%

68.1%

59.3%

78.6%

Grade 6

0.0%

0.0%

0.0%

0.0%

0.0%

93.3%

96.0%

91.3%

85.7%

80.5%

74.3%

67.2%

63.1%

62.1%

66.4%

56.5%

61.2%

80.0%

Grade 7

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

97.8%

98.7%

97.7%

96.0%

93.4%

90.1%

88.3%

83.1%

70.7%

77.5%

72.7%

92.4%

Male

95.8%

93.3%

85.7%

81.4%

80.9%

79.6%

79.1%

79.5%

78.9%

77.2%

75.3%

73.6%

72.5%

70.2%

68.0%

69.8%

65.5%

80.1%

Grand Total

95.4%

93.9%

87.7%

84.4%

84.2%

82.8%

82.1%

81.7%

80.8%

78.5%

76.3%

74.6%

72.9%

69.8%

68.3%

70.6%

67.3%

82.6%

Promotion rate is the proportion of learners winoovefrom one grade to the following grade the following year. thisprogression rate. Data sggsted that
on average more than 80 percent of the learners moved on i.e. passed. Data indicated that girls tended to do better than boys
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Orphan and Vulnerable Children and Learners with Special Education Needs (SEN)

There is still room for devetment in the data for OVC and SEN. Schools are not adequately qualified to identify these children as such, it is itmgortant
relevant departments such as the office of the Deputy Prime Minister set up early identification systems and databasese Bhrigssues around definitions,
identification and registration. Schools would find it easier if children would register after hbgamjidentified by relevantly qualified personnel. Data is as
reported by schools, it serves to sensitize and alsp tied inspectorateand stakeholderg&entify possible areas of intervention.

The data presented under this section is for Special Education Needs (SEN) childrdensiied at school level by schoaolsTheseare not medically derived

statistics (as defied by health professionals), but are an indication of the perceived SEN/disability that may exist in the schools. The orspeand the
EMIS are currently working with EMIS under a SADC to improve data under thisector. A mmber of challenges stilexist around early idetification of
leaners who needspecial attentionand, the definition of terms under the sulsector. It is hoped that this will gradually improve the data being collected

the Ministry. This data will be used to collect refined tha(survey) to find the differently abled learners in the schools for intervention. It should be noted t

some of the disability out there has not been adequately captured by the census instruments.

hat

Table34: Number of OVC by Sex, Grade and Age, 2014

Gender | Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ Total
Female | Grade 1| 33 767 | 973 | 333 77 14 9 5 5 5 2 4 0 2,227
Grade 2 45 646 | 1,063| 455 | 171 57 17 19 14 3 1 1 1 0 2,493
Grade 3 26 566 | 1,163| 709 | 326 | 127 49 34 9 6 1 3 2 1 1 3,023
Grade 4 27 543 | 1,031| 816 | 535 | 268 | 180 59 28 14 5 1 1 2 3,510
Grade 5 24 493 | 1,095| 1,042| 735 | 597 | 250 | 136 60 21 8 3 1 4,465
Grade 6 25 401 | 883 | 845 | 920 | 589 | 348 | 129 84 41 12 10 4,287
Grade 7 20 412 | 936 | 1,120| 868 | 596 | 272 | 160 73 17 12 4,486
Female Total 33 812 | 1,645| 1,989 | 2,262 | 2,443 | 2,724 | 3,021 | 2,857 | 2,870 | 1,780 | 1,119 | 476 | 274 | 126 34 26 24,491
Male Grade 1| 38 774 | 1,120| 489 | 126 49 23 10 14 4 1 1 2,649
Grade 2 38 529 |1,087| 781 | 315 | 142 47 20 19 8 5 2 2 2 3 3,000
Grade 3 16 448 | 1,125| 1,044 | 622 | 317 | 154 | 111 46 17 13 5 5 2 0 3,925
Grade 4 28 358 | 892 | 1,026| 811 | 555 | 463 | 166 95 37 16 6 2 2 4,457
Grade 5 12 292 | 789 | 945 | 886 | 927 | 504 | 297 | 147 73 35 19 11 4,937
Grade 6 17 239 | 609 | 672 |1,015| 821 | 647 | 374 | 225 82 31 22 4,754
Grade 7 15 218 | 593 | 958 | 829 | 781 | 532 | 316 | 203 81 49 4,575
Male Total 38 812 | 1,665| 2,052 | 2,402 | 2,609 | 2,856 | 2,957 | 2,894 | 3,497 | 2,374 | 1,843 | 1,105| 637 | 333 | 135 88 28,297
Grand Total 71 | 1,624]| 3,310 4,041 | 4,664 | 5,052 | 5,580 | 5,978 | 5,751 | 6,367 | 4,154 | 2,962 | 1,581 | 911 | 459 | 169 | 114 | 52,788
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Chart17: Number of OVC by Sex and Year: 202014

7000 The figures presented ithis chart are those that were reported
by schools. These figures give an estimate of thalmer of OVC
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Table35: Number of OVC by Gender, Grade and Year: 2012 to 2014

Gender Grade 2012 2013 2014

Femde Grade 1 2,371 2,157 2,227
Grade 2 2,828 2,372 2,493
Grade 3 3,912 3,402 3,023
Grade 4 4,227 3,898 3,510
Grade 5 5,093 4,560 4,465
Grade 6 5,152 5,718 4,287
Grade 7 4,320 4,818 4,486

Female Total 27,903 | 26,925 | 24,491

Male Grade 1 2,968 2,663 2,649
Grade 2 3,598 2,985 3,000
Grade 3 | 4,935 4,399 3,925
Grade 4 5,012 4,687 4,457
Grade 5 5,808 5,033 4,937
Grade 6 5,663 6,021 4,754
Grade 7 | 4,581 4,956 4,575

Male Total 32,565 | 30,744 | 28,297

Grand Total 60,468 57,669 52,788
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Table36: Number of Learners with SEN, by Sex, Grade and Age, 2014

Gender| Special_ed_need_statuy 5 6 7 8 9| 10| 11| 12| 13| 14| 15| 16| 17| 18| 19| 20| 21| 22| Total
Female | Hearing Impaired 24 | 62 | 83 | 98 | 88 | 103| 98 | 69 | 50 | 49 | 29 | 13 | 10 | 4 780
Learning Msability 40 | 68 | 67 | 61 | 72 | 73 | 80 | 60 | 51 | 30 | 42 | 11| 12| 9 3 1 680
Other Impairment 17 | 16 | 11 | 14 | 14 | 13| 19 | 10| 9 8 6 3 2 1 143
Physical Disability 8 9 |17 |27 |18 | 15| 11 | 18 | 16 | 9 7 4 1 4 1 165
Visually Impaired 39 | 52 | 96 | 91 | 126|157 | 170| 130 | 114| 56 | 30 | 21 6 1 1,096
Female Total 128 | 207 | 274 | 291 | 318 | 361 | 378 | 287 | 240| 152 | 114 | 52 | 32 | 24 | 4 2 2,864
Male Hearing Impaired 32 | 56| 62|63 |8 |67 |7 |72|64|3]|19| 20| 14| 11| 2 1 673
Learning Disability 53 | 101 | 103 | 115| 104 | 104 | 110| 87 | 74 | 67 | 54 | 39 | 24 | 13 6 2 2 1,058
Other Impairment 10 | 22 | 11| 9 14 | 16 | 15 | 20 | 12 | 7 8 2 3 4 152
Physical Disability 6 | 25| 24| 29| 32| 45| 28|16 | 15| 14 | 19 | 7 1 8 2 1 272
Visually Impaired 1| 40 | 59 | 88 | 99 | 122| 120|137 | 123|102 | 57 | 44 | 26 | 20 | 9 1 1,049
Male Total 1| 141|262 | 288 | 315| 357 | 352 | 360 | 318 | 267|180 | 144 | 94 | 62 | 45| 10 | 5 3,204
Grand Total 1| 269|469 | 562 | 606 | 675 | 713 | 738 | 605 | 507 | 332 | 258 | 146 | 94 | 69 | 14 | 7 3 6,068

Data indicated asubstantial increase the number of learners with Special Education Needs, theyasedrom 3 319 (2013) t® 680 (2014). The increase
numberssuggested that either teachers were getting training that enable them to identify SEN cases, or other national initidtheses either driven by
DPM, Ministry of Health and MOET programmes sucthasCSTL were making major gains at primary lelietsannot happen that new learners with SEN
entered the system from outside the system.

LG ol a AyGSNBadGAy3a (G2 y23iS GKFG az2yvYS ao«endheadstiie Rvedtigategidihis & & SeRsitivie SomplicSed B
category ancho doubtthere is need for such datia the future sinceahe EMIS uses specialised instruments for data collectiearning disability is quite a wide
subjectarea, and needs to be invégated, as simply failingt schoolis not a learning disability. However, such information challenges the primary inspectorate
to look at the methodologies employed by teachers, i.e. as to whether they still use remedial teaching, child centred ®adBenerally, statistics in this area

do need to be collected with appropriate instruments for the true picttweemerge. Tis datg however, gave the Ministry gossible scenario, and further
justified the need for more comprehensive interventipmesairces both human and material that are needed especially very early in the life of the learner with

SEN.
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Table37: Number of Learners with Special Education Needs by Sex, Grade and Age, 2014

Gender Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 Total
Female Grade 1 127 | 134 51 21 11 8 6 6 2 1 3 1 371
Grade 2 1 70 136 56 40 11 6 6 5 5 1 2 339
Grade 3 3 80 135 | 90 39 34 11 8 2 2 3 3 1 411
Grade 4 7 77 118 | 105 64 53 27 15 13 3 2 484
Gradeb 2 55 145 | 118 91 59 36 26 13 9 3 557
Grade 6 4 53 121 75 79 67 41 13 9 9 1 1 473
Grade 7 29 45 60 26 29 20 8 9 2 1 229
Female Total 128 | 207 | 274 | 291 | 318 | 361 | 378 | 287 | 240 | 152 | 114 52 32 24 4 2 2,864
Male Grade 1 1 139 | 189 | 99 35 15 9 9 6 3 1 1 1 508
Grade 2 2 69 130 96 65 25 20 9 5 1 5 1 1 429
Grade 3 4 58 143 | 129 76 66 37 19 13 9 4 1 2 561
Grade 4 1 41 111 | 120 73 72 65 29 16 10 9 3 550
Grade 5 36 99 115 | 86 83 50 48 19 9 13 2 1 561
Grade 6 1 23 62 88 64 53 41 33 29 14 6 2 2 418
Grade 7 15 20 28 33 25 26 13 12 2 3 177
Male Total 1 141 | 262 | 288 | 315 | 357 | 352 | 360 | 318 | 267 | 180 | 144 94 62 45 10 5 3 3,204
Grand Total 1 269 | 469 | 562 | 606 | 675 | 713 | 738 | 605 | 507 | 332 | 258 | 146 | 94 69 14 7 3 6,068
Chart18: Proportion of Learners with SEN by Sex, Impairment and Region, 2014
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Visually Impaired impairment the best alternative is colleo data through
o hysical Disability interviews where a better assessment can be made through
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Table38: Learners with Special Education Needs by Sex, SEN Status and Grade, 2014

Gender Special_ed need_status | Grade 1| Grade 2 | Grade 3| Grade 4 | Grade 5| Grade 6 | Grade 7 Total
Female Hearing Impaired 84 99 153 138 149 112 45 780
Learning Disability 132 104 99 112 115 77 41 680
Other Impairment 43 17 11 23 24 21 4 143
Physical Disability 24 27 22 30 21 27 14 165
Visually Impaired 88 92 126 181 248 236 125 1,096
Female 371 339 411 484 557 473 229 2,864
Male Hearing Impaired 108 104 122 115 114 81 29 673
Learning Disability 205 169 220 171 162 94 37 1,058
Other Impairment 39 10 18 26 25 28 6 152
Physicé Disability 48 40 49 54 32 29 20 272
Visually Impaired 108 106 152 184 228 186 85 1,049
Male Total 508 429 561 550 561 418 177 3,204
Grand Total 879 768 972 1,034 1,118 891 406 6,068

The data irthe Table painted a very disturbing pictue the number of learners with SEN who were classified to hdgaraing disability. In thaboveinstance
anattemptwill notbe madei 2 SELX Ay 6KI G Wi SINYyAy3a RA&GFEOATAGEQT Syidl Af & Stotéakhing and &
educational psychology. This is not a SEN issue, but a sector issue (professional) which needs the attention of theateahenspectorate, the Teaching
Service Comission, teachers in schodls mention a few.

However infocusingon Grade Idata only, what assessments have been done early in the life of the learners that could lead teachers to classify learners a
KFE@Ay3 Wi S NJhsyidentoriidardbe tokrélabe@ts the high repetition in Grade 1, why learner$ifitls I NI/ A Y Fre soiigh israde X (i &
relative to the other gradesireteachersknowledgeable ofvhat a learning disability is? Who teaches these grades, are they qualified to make such judgement
This is a very critical age in tbevelopmentaktage of a child.

The Ministry needs to look athat kind of teachers teach i Grade 1 classlo they have the pedagogical training to teach logexdes, and what instruments

do they use to determine whether a child hasearningdisability, or has toepeat a gradeThis raises critical questions about the teachers that are employed for
lower grades and the possible damage they could be doing to learners by either making them repeat ordbitidngas having disability. It is highly possible
thatthisisacaseof MRA | 3y 2aAaz GKS LINRoOofSY Aad adGSHOKAY3I RA&Ll 0Af Théreis needascknrieNy witdzy |j
Oft SFNJ RAF3Iy2aArAa 2F | §SFENYyAyYy3a RAlaskthakohelyead Ay | € S NYSNJ gK2 &2dzQ@S 2yf &

¢CKS OKAST AyalLISOG2N] LINRARYI NE ySSRatioi, and tahRd(pdddgdgh Gtade d idedzReds inAal the2sahld thiad havel & L
recorded high reptition, maybe there is need to engage the nwained teachers (pedagogy) grades 4 and 5. There could be huge damage done to children in
these grade 1 classes.
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Attrition of Teachers

Teachers leave the teaching professions at different times for different reasons. Table presents the attrition of printegstes2014. IS GF ot S Wi N
have been included, but these are teachers who have not exited the system, but have moved from one school to anothdostdayritne education system.

Table39: Attrition and Transfers of Primary School Teachers, 2014

Gender | Region Absconded | Dismissed NELIEE] e NS Others | Resignation | Retirement | Transfer | Total
Death Death
Female | Hhohho 21 5 2 6 7 34 56 131
Lubombo 1 2 4 2 15 47 71
Manzini 1 9 2 4 3 23 39 81
Shiselweni 1 3 2 2 6 22 32 68
Femde Total 23 1 19 6 16 18 94 174 351
Male Hhohho 8 4 4 3 2 9 38 68
Lubombo 2 1 1 1 4 19 28
Manzini 1 1 4 5 6 16 33
Shiselweni 1 2 6 2 4 3 9 25 52
Male Total 12 7 14 3 13 6 28 98 181
Grand Total 35 8 33 9 29 24 122 272 532
Table 40: Attrition and Transfers by Sex, Region and Year : 2009 to 2014
Gender | Region 2009 2010 2011 2012 2013 2014 Total Data indicated that over a six year period the average
Female | Hhohho 78 108 74 119 265 131 775 primary school learner was more prone to be disturbed
Lubombo 353 68 88 90 81 71 751 by the movement of a female teacher than a male
Manzini 112 126 68 120 66 81 573 teacher, or female teachers are prone to move. This can
Shiselweni 88 81 a4 87 97 68 465 be attributed to the fact that there are more female
Female Total 631 383 274 416 209 351 2,564 teachers than their male counterparts at this level of
Male Hhohho 67 86 56 46 115 68 438 . . . .
Lubombo a1 10 46 63 20 28 260 education. The question that the Ministry needs to ask, is
Manzini 62 66 109 66 27 33 363 how this may affect the learners. It calls for their
Shiselweni 56 42 25 48 41 52 264 replacements which at times if delayed caneaff the
Male Total 226 236 236 223 223 181 1,325 performance of the learners.
Grand Total 857 619 510 639 732 532 3,889
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Table41: Primary School teaching Staff, by Sex, Qualification and Region, 2014

Gender Quialification Hhohho | Lubombo | Manzini Shiselweni Total

Female AAT. 2 1 3
ACE 6 2 4 4 16
B.P.H.D in special education 1 2 2 5
BA 7 10 19 6 42
BA + CCE 1 2 3 6
BA Humanities 60 55 95 50 260
BA Humanities + CDE 9 15 46 13 83
BA Social Science 3 7 6 2 18
Bachelors + PGCE 121 80 99 57 357
Bachelor's Honours Degree 19 5 31 7 62
Bcom 2 4 2 1 9
BedPrim) 83 70 104 52 309
Bed(Sec) 4 3 17 8 32
Bsc + CDE 1 1 3 5
Bsc Agricultural Education 5 3 4 4 16
BSc in Home Economics 9 11 9 3 32
BSc. 10 8 9 8 35
BSc. Agriculture 2 1 3
Certificate in 1.T. Education 2 2 2 6
Diploma inAgriculture 2 2 2 2 8
Diploma in Commerce 5 14 2 4 25
Diploma in Computer Science 4 4
Diploma in Education 51 32 88 14 185
Diploma in Home Economics 4 4 7 1 16
Diploma in Law 2 1 3 2 8
J.C 1 3 4
Masters 13 4 4 4 25
N.P.D.E 27 9 22 26 84
O-Level 135 173 107 96 511
P.H.C. 1 2 3
P.H.C.+H.E. 4 4 4 10 22
P.H.D. 1 1 2
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PLC 11 10 29 8 58
PTC 230 236 382 252 1,100
PTD 676 445 765 645 2,531
STC 2 2
STD 25 22 25 26 98
V.I.D. 1 1
(blank)
Degree in Business Education 1 3 4
Degree in Design and Tech. 1 1
Bachelors in Design and Tech. 1 1
Female Total 1,532 1,239 1,908 1,313 5,992
Male AA.T. 1 1
ACE 1 1
B.P.H.D in special eduaati 1 1
BA 1 7 12 4 24
BA + CCE 1 1
BA Humanities 50 57 37 39 183
BA Humanities + CDE 3 12 14 9 38
BA Social Science 1 2 3 4 10
Bachelors + PGCE 46 34 30 52 162
Bachelor's Honours Degree 6 2 8 1 17
Bcom 4 4
Bed(Rim) 27 16 41 24 108
Bed(Sec) 3 3 4 1 11
Bsc + CDE 1 1 2
Bsc Agricultural Education 2 8 9 2 21
BSc in Computer & Mathematics 1 1
BSc in Home Economics 2 2 1 5
BSc. 8 6 5 5 24
BSc. Agriculture 1 1 1 2 5
Certificate in |.TEducation 3 1 4
Dip. Technical Teaching 1 1
Diploma in Agriculture 5 3 3 2 13
Diploma in Commerce 4 18 6 2 30
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Diploma in Computer Science 3 1 2 6
Diploma in Education 11 14 49 4 78
Diploma in Home Economics 1 1 2
Diploma in Law 2 2 4
Masters 1 2 3 1 7
N.P.D.E. 2 1 1 1 5
O-Level 53 56 53 51 213
P.H.C. 1 2 1 4
P.H.D. 1 1 2
PLC 1 3 2 6
PTC 42 52 69 58 221
PTD 324 244 357 333 1,258
STD 28 25 27 27 107
Degree in Business Education 1 1
Bachelors in Theology 1 1 2
Bachelors in Design and Tech. 1
Diploma in Construction 1
Male Total 629 581 746 629 2,585
(blank) BA Humanities 1 1 2 4
Bachelors + PGCE 2 2
Bachelor's Honours Degree 1 1
BSc. 1 1
Diploma in Computer Science 1 1
O-Level 1 1 1 3
PTC 1 1
PTD 8 2 1 11
(blank) Total 12 6 1 5 24
Grand Total 2,173 1,826 2,655 1,947 8,601

Data suggested that the number of teaayistaff increased from 8 507 in (2013) to 8 601 (2014), a small increase of about 1 percent. Statistics on teachers
been presented in three formats, (i) teaching staff, which includes all with a teaching load and includes head,t@gdneatifiedteachersare those that have
gone through some pedagogical training irrespective of level, includes those qualified to teach at other levels andbfiijasgdp qualified, trained to teach at
primary levelsThis is the figurevhich is normally usetb calculate the national pupteacher ratios.
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Table42: Number of Primary teachers who are Qualified, by Sex, Qualification and Region, 2014

Gender Quialification Hhohho Lubombo Manzini Shiselweni Total
Female B.P.H.D in special education 1 2 2 0 5
BA + CCE 1 2 3 0 6
BA Humanities + CDE 9 15 46 13 83
Bachelors + PGCE 121 80 99 57 357
Bed(Prim) 83 70 104 52 309
Bed(Sec) 4 3 17 8 32
Bsc + CDE 1 1 3 5
Bsc Agricultural Education 5 3 4 4 16
Certificate in I.T. Education 2 2 2 6
Diploma in Education 51 32 88 14 185
Masters 13 4 4 4 25
N.P.D.E. 27 9 22 26 84
P.H.C. 1 2 3
P.H.C.+H.E. 4 4 4 10 22
P.H.D. 1 1 2
PLC 11 10 29 8 58
PTC 230 236 382 252 1,100
PTD 676 445 765 645 2,531
STC 2 2
STD 25 22 25 26 98
V.1.D. 1 1
Degree in Business Education 1 3 4
Degree in Design and Tech. 1 1
Bachelors in Design and Tech. 1 1
Female Total 1,265 941 1,604 1,126 4,936
Male B.P.H.D in special education 1 1
BA+ CCE 1 1
BA Humanities + CDE 3 12 14 9 38
Bachelors + PGCE 46 34 30 52 162
Bed(Prim) 27 16 41 24 108
Bed(Sec) 3 3 4 1 11
Bsc + CDE 1 1 2
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Bsc Agricultural Education 2 8 9 2 21
Certificate in I.T. Education 1 4
Dip. Echnical Teaching 1 1
Diploma in Education 11 14 49 4 78
Masters 1 2 3 1 7
N.P.D.E. 2 1 1 1 5
P.H.C. 1 2 1 4
P.H.D. 1 1 2
PLC 1 3 2 6
PTC 42 52 69 58 221
PTD 324 244 357 333 1,258
STD 28 25 27 27 107
Degree in Bsiness Education 1
Bachelors in Design and Tech. 1
Male Total 491 419 613 516 2,039
(blank) Bachelors + PGCE 2 2
PTC 1 1
PTD 8 2 1 11
(blank) Total 8 4 2 14
Grand Total 1,764 1,364 2,217 1,644 6,989

Data indicated that more than 80 percent of the primary school teachersumargonesome pedagogical training, i.e. were traines taachers. This is
encouraging that on average a primary school learner had an 80% chance afdogjhtpy a trained prson.However, this should be considered with caution as
some of these teachers were trained to teach at secondary levels and may not possess the appropriate training for pelsary lev

This scenario raises issues about the Pig@ither ratios. A teadhg staffPupil teacher ratio includes unqualified teachers such as those whwtlbave any
tertiary education, or do not possess any teacher training certification, according to national standards these are rstted@tondary trained teachers are
those teachers whare notappropriatelytrained for primary thus iterms of teacherclearner ratiothey may be considered. However fquality indicators, the
Ministry uses the appropriately trained teachers.
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Table43: Number of Appropriately Qualifid Primary Teachers by Sex, Qualification and Region, 2014

Gender | Qualification Hhohho | Lubombo| Manzini | Shiselweni| Total
Female | B.P.H.D in special educatig 1 2 2 5
Bed(Prim) 83 70 104 52 309
Diploma in Education 51 32 88 14 185
Masters 13 4 4 4 25
P.H.C. 1 2 3
P.H.C.+H.E. 4 4 4 10 22
P.H.D. 1 1 2
PLC 11 10 29 8 58
PTC 230 236 382 252 1,100
PTD 676 445 765 645 2,531
Female Total 1,069 804 1,381 986 4,240
Male B.P.H.D in special educatidg 1 1
Bed(Prim) 27 16 41 24 108
Diploma in Education 11 14 49 4 78
Masters 1 2 3 1 I
P.H.C. 1 2 1 4
P.H.D. 1 1 2
PLC 1 3 2 6
PTC 42 52 69 58 221
PTD 324 244 357 333 1,258
Male Total 407 333 524 421 1,685
(blank) | PTC 1 1
PTD 8 2 1 11
(blank) Total 8 2 2 12
Grand Total 1,484 1,139 1,905 1,409 5,937

Data indicated that 141 new appropriately qualified teachers were engaged between 2013 and 2014 at primary levels repieef¥nincrease in the number
of appropriatey qualified teachers in the system. The pdpacher ratio in this case would be for appropriately qualified teachers, who are tréonghis level
of education. Frm a quality point of view these are the teachers who should contribute to building itapdother teachers through pedo peer teaching.
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Chart19: Proportion of Teachers, by those who needdervice, Preservice andhose Appropriately Qualified, 2014

All teachers need igervice training regularly to acquaint themselves with latest,

Inservicdg
3%

Appropriate
84%

teaching paradigms and developments. However, data suggested that 13 percent o
the teaching staff in primary schools need comprehensivesgreice training as they

do not possess the minimum desired qualificatiQrbasic professional training in
teaching.

Three percent (3%) of teachers need to be in serviced, these are largely teacher
trained for secondary teaching, who need to be taught skills to teach younger children.
The system has a number of BA Humanities teachers at primary levels, maybe thes
are the teachers that should be trained in lower grade pedagolgyr effective
engagementthis training should be provided by Government as some of these
teachers are already permanent in the system.

Table44: Number of Appropriately Qualified Teachers ualification and Year, 2012 to 2014

Quialification 2012 2013 2014
B.P.H.D in special educatior] 2 3 6
Bed(Prim) 268 309 417
Diploma in Education 203 293 263
Masters 24 29 32
P.H.C. 15 8 7
P.H.C.+H.E. 28 25 22
P.H.D. 9 5 4
PLC 79 71 64
PTC 1,643 | 1476 1,322
PTD 3,257 | 3,577 | 3,800
Grand Total 5528 | 5,796 | 5,937

Data indicated a positive trend in so fas thenumber of appropriately qualified teachers in the
system, which is good for the education of the learners. It also indicated a drop in teagher
have older qualifications such as PLC, PTC and PHC+HE, these are teachers who are grad
retiring from the system and are replaceg younger teachers with the tast qualifications such

as PTD and BE.

As more of these graduateme joining the education system the TSC should strive to engage
them in primary schools which lack qualified personnel arel alsoallocatedower classes to
curb the high dropout as they possess the pedagogue to teach at this level of education.
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Infrastructure ard Resources
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may need physical confirmation. Schools may be tempted to exaggerate thélep with the hope that that may result in investment in their schools, however
on average data presented represented the availability of selected structures and respires in primary schools.

Number of Rooms

Agricultural Canputer Science Staff Strong
Region Facilities Classrooms Lab H. E. Laly Kitchen| Library Lab Room | Store Room| Room
Hhohho 115 1,997 23 104 156 30 3 114 123 72
Lubombo 55 1,719 26 60 118 31 3 100 106 80
Manzini 100 2,350 26 114 174 46 3 111 116 90
Shiselweni 41 1,617 7 67 90 19 1 92 83 41
National 311 7,683 82 345 538 126 10 417 428 283
LearneréResource 773 31 2,932 697 447 1,908 24,043 577 562 850

Tablerepresens the numberof different types of rooms reported by schoolBhe National figures represent the number of resourcest tlvere reported
nationally,e.g, there were 311 Agricultural facilities reported at primary school level. With more than 620 primary schools, this subgesteléast half of the
primary schools in the country hakriculturefacilities.

The secondigure 773 is an estimate of the average number®fINY S NB LIS Na rdi®@aRintisdidSwhieh canlb@iaterpreted to metiie number of
learners sharingesources. As an illustration, the 31 under classrooms, suggested that there are 31dgaenedassroom, which is almost equivalenttie
number of pupils per teacher. With classroom teaching still comat@rimary levelsn the country theséndicator can be taken to be within accepted limits.

In these figures the higher the value of thational average, it means fewer learners have access to that resource or there are fewer resources, i.e. under Scie
laboratories (24 043) mearteere aremore than 24 000 pugslto a science lab, implying very few laboratories at primary levels. Haweve&lassrooms (31)
means there are 31 learners to a classroom, which on average (national) means there is still room for more learners wéwerd ¢ortipe national benchmark

of 40 learners to a classroom. However, the issue would be where these classane located, are they in schools that need them?

The otherresourcessuch as Agriculture facilities, H.E. Laboratories, Kitchens, Staff Rooms, Store rooms and Stroageradgiims normal limits if the fact that

on average the total enrolment in aimary school is about 500. The data indicated that the resources are available in the schools. Data for individuakbschools
0S 20GFAYSR Ay HoweSer farbtifek rasoukc@ssach & &andletkitchens, Staff rooms and School Libraeegetied that every school should
have these thus the number was expected to be close to 620, i.e. the total number of primary schools.

46



Table45: Equipment by User, Equipment and Region, 2014

Equipment user Equipment item Hhohho | Lubombo | Manzini | Shiselweni Total
For Pupils Only Computers 436 414 405 90 1,345
Duplicators 7 4 7 3 21
First Aid Kits 66 35 72 33 206
Photocopiers 21 16 18 9 64
Printers (for Computers) 20 9 29 8 66
Radios or Tape recorders 37 7 15 3 62
Refrigerators 40 28 50 12 130
Stoves 132 125 202 100 559
Typewriters 5 1 1 7
For Pupils Only Total 764 639 799 258 2,460
For teachers or Administrators Computers 186 136 201 123 646
Duplicators 44 39 52 48 183
First Aid Kits 44 50 49 30 173
Photocopiers 159 126 166 124 575
Printers (for Computers) 137 113 145 108 503
Radios or Tape recorders 10 18 21 6 55
Refrigerators 28 28 53 14 123
Stoves 30 49 75 58 212
Typewriters 25 13 22 40 100
For teachers or Administrators Total 663 572 784 551 2,57
Used by all Computers 55 250 154 253 712
Duplicators 11 14 18 14 57
First Aid Kits 65 43 68 50 226
Photocopiers 31 27 41 27 126
Printers (for Computers) 20 18 24 15 77
Radios or Tape recorders 28 7 15 6 56
Refrigerators 44 26 50 26 146
Stoves 119 48 124 134 425
Typewriters 7 10 4 5 26
Used by all Total 380 443 498 530 1,851
Grand Total 1,807 1,654 2,081 1,339 6,881
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Table46: Classroom Furniture by Condition, Type of furniture and Region, 2014

Furniture_condition furniture Hhohho | Lubombo| Manzini | Shiselweni| Total
Broken and cannot be repaired | Book Cupboards 234 236 356 151 977
Bulleting (Pin) Boards 121 244 258 105 728
Pupil chairs Sitting Places 7,284 6,215 7,549 5,736 26,784
Pupils Desks Writing places| 3,901 4,066 5,810 3,779 17,556
Teachers Chairs 311 189 380 166 1,046
Teachers desks 318 149 405 186 1,058
Writing (Chalk) Boards 104 47 169 76 396
Broken and cannot be repaired Total 12,273 | 11,146 | 14,927 10,199 48,545
In good or fair condition Book Cupboats 999 838 1,116 912 3,865
Bulleting (Pin) Boards 1,029 986 1,160 760 3,935
Pupil chairs Sitting Places | 49,809 | 39,514 | 50,688 | 41,613 | 181,624
Pupils Desks Writing places| 33,440 | 25,031 | 37,992 36,459 | 132,922
Teachers Chairs 1,804 1,451 2,062 1,501 6,818
Teachers desks 1,445 1,109 1,893 1,154 5,601
Writing (Chalk) Boards 1,710 1,361 1,941 1,412 6,424
In good or fair condition Total 90,236 | 70,290 | 96,852 83,811 | 341,189
Must be Repaired Book Cupboards 404 260 572 265 1,501
Bulleting (Pin) 8ards 291 242 329 138 1,000
Pupil chairs Sitting Places 6,055 5,847 7,800 4,862 24 564
Pupils Desks Writing places| 6,777 5,395 7,645 5,085 24,902
Teachers Chairs 239 177 254 191 861
Teachers desks 249 213 335 163 960
Writing (Chalk) Boards 331 218 350 180 1,079
Must be Repaired Total 14,346 | 12,352 | 17,285 10,884 | 54,867
Grand Total 116,855 93,788 | 129,064| 104,894 | 444,601

Data indicated that the Manzini
regon had the highest quantity of
furniture followed by the Hhohho
region. This is tobe expected as
these are the two biggest regions.

Although  the  number  of

equipment that cannot be repaired
is highest in Manzini, this could be
due to its size, however, there is
need that this data is aggregated
by schools so as to identify the
neediestschools.

L fGSNY I GA@STE @ i K
planning unit can focus on the
basic materials that are needed by
schools such as chalk boards,

f SFNYSNBEQ RSail Iyl
the most basic needs that every
classroom should have.

All equipment has increasednse

2013 indicating that schools and
Government are making effort to
put basic resources into schools.
One region that appears to need
more attention is the Lubombo
region, despite its size it has

substantial amount of furniture that either needs to bepesred or replaced. This suggest thaetMinistry may need to revisihe furniture rehabilitation centre
based at Mlalatini to curb the high demand for furniture. The furniture that needs to be repairedsstendsk of being total obsolete if not atteled to.
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