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PREFACE 
 
It is important to note that the data in this report was collected from educational institutions that were active in 2017 and were known and registered. Data was collected 
through questionnaires which were collected through REOs and were processed at the national office.  
 
At pre-primary data (Early Child Care Development and Education ςECCDE) is collected from centres throughout the country. Currently these centres are privately owned, 
and collection entails that the data is collected through regional workshops by inviting owners of such centres and training them in completing the instruments or 
alternatively the centres are visited in their locations. The latter process is most efficient but very expensive and time consuming. The situation is further compounded by 
the fact that most of the centres are not registered with the Ministry and as such identifying them is a challenge. The 2017 data for ECDDE was not collected due to 
budgetary limitations. The EMIS is currently working with UNICEF to ensure that data is collected in the near future.  
 
For the General Education subsector (schools) censuses are currently organised and coordinated through the Regional Education Offices (REO). Instruments are sent to the 
REOs, each February where they are in turn collected by schools during the month of March. The monthly collection of salary advice slips from REOs, is used as a vehicle to 
coordinate the distribution and collection of data collection instruments. Data is completed by schools, since the Census day is the last day of school in March, after 
enrolments have stabilised. School heads in turn send back returns to the REOs after completion and these are collected by the EMIS beginning of the 2nd school term. Data 
processing only begins after receipt of the Returns. The EMIS follows up schools through the phone until all schools have submitted their data. There is no doubt that  this is 
labour intensive process and time consuming as follow up process can take up a lot of time. If the data is not up to the required standard, it is taken back to the school via 
the REO for correction and the school is called upon to provide the responses. In some cases schools are called upon to visit the Ministry. This process affects the timeliness 
of the release of data, as some schools submit their data towards the end of the school year. There have been challenges with some private schools who view this exercise 
ŀǎ ŀƴ ŀǳŘƛǘ ƻŦ ǘƘŜƛǊ ǿƻǊƪΣ ŀƴŘ ȅŜǘ ƛǘΩǎ ŀ ƴŜŎŜǎǎŀǊȅ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ ŀƴȅ ƛƴǎǘƛǘǳǘƛƻƴ ƻǇŜǊŀǘƛƴƎ ƛƴ ǘƘŜ ŎƻǳƴǘǊȅ ŀǎ ǘƘŜ ŎŀǎŜ ƛs internationally. It is not only a Government 
requirement but obligatory. 
 
Registered Higher Education Institution are few and this has enabled the EMIS to follow them up. There is still a huge data gap at post-secondary and Technical and 
Vocational Training Levels (TVET), this is largely due to the fact that most of these centres have not been classified under the International Standard for the Classification of 
Education (ISCED) Mapping and also under a National Qualification Framework. However after the setting up of the Swaziland Higher Education Council (SHEC) it is hoped 
that all these institutions will be classified according then data collected from them. This will require the development of a Higher Education Management Information 
Systems, which will focus on Higher Education and TVET. This will in turn imply that all the different levels of education in the country are classified accordingly.  
 
 
Educational Management Information Systems (EMIS) 
Ministry of Education and Training  
Phone: 24042491/2/3 
www.gov.sz : www.emis.co.sz 
shabalalaj@gov.sz 

 

 

http://www.gov.sz/
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List of Abbreviations 

 

AEC  Annual Education Census 

CBE  Competency Based Education 

CSTL  Care and Support for Teaching and Learning 

EMIS  Educational Management Information Systems 

ECCDE  Early Childhood Care, Development and Education 

EDI  Eswatini Development Index (three indicators for the Education sector combined to form Sector Index) 

EHEC  Eswatini Higher Education Council  

GER  Gross Enrolment Rate 

GIR  Gross Intake Rate 

ISCED  International Standard for the Classification of Education (see report 2011 for definitions) 

MOET  Ministry of Education and Training 

NQF  National Qualification Framework 

NCC  National Curriculum Centre 

NER  Net Enrolment Rate 

NIR  Net Intake Rate 

REO  Regional Education Office 

TVET  Technical Vocational and Education Training (TVET) 
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INTRODUCTION 
 

The year 2017 witnessed a slight decrease in enrolment figures especially at primary levels. This has been noted and will be tracked to ensure that the country sustains the 

gains that were made leading to 2015. The Ministry however believes that the drop could be due to population dynamics than a drop in demand for education. The world is 

affianced in achieving the Sustainable Development Goals (SDG) agenda, which has expanded its focus from primary education to basic education. Basic education in 

Eswatini includes lower secondary education, and this means pupils are expected to complete primary education and transition to lower secondary ς thus completing 10 

years of education. For increased completion rates, the system should ensure that pupils at primary levels are retained and reach the end of primary, i.e. grade 7. Current 

statistics indicate that more 8 000 pupils do not reach grade 7, but drop off along the way, and the majority at grade 6.  Eswatini is losing 8 000 pupils each year, despite the 

aƛƴƛǎǘǊȅΩǎ ǎǳŎŎŜǎǎŦǳƭ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ FPE programme. Although focus is achieving the SDG, the country has to begin by addressing the causes of the push out of 8 

000 Swati children at primary levels. The question is where do these children go to, what is their future like, is the country going to develop if it continues to push out so 

many children from the education system, are we going to achieve the fourth industrial revolution and what about the 8 000 Swati which leave education each year? The 

success of the FPE programme cannot even be scrutinised at JC level because the pupils do not reach the end of primary. The trends suggest that there are barriers within 

the primary education system, which could be intrinsic or extrinsic. If they do not complete the primary cycle then very few move to secondary levels. This then 

compromises the enrolment rates at secondary levels.  

Further analysis suggest that repetition is a high contributor to the drop out in the system. The average repetition rate exceeds the national benchmark of 10 percent, and 

stands at about 15 percent. The question then is what causes this high repetition, what efforts or means have the Ministry and schools put in place to curb/remedy this 

repetition. Schools should not be satisfied and comfortable with labelling more than 10 percent of their pupils as repeaters without putting remedial mechanisms in place. 

A sudden disappearance of 8 000 pupils should not be an isolated annual occurrence, that is something that needs to be addressed inside the classroom. The demand for 

additional classrooms is partly created by the repetition because schools have to save spaces for the 15 percent that repeat each year. If the pupils flow through the system, 

and are also being equipped with the necessary skills and competencies there will not be any need for additional spaces or classrooms. Some studies have revealed that 

excessive repetition does not always lead to improved performances instead if affects the performance of the child in future grades especially if no remedial action was 

taken.  

A good place to start will be to investigate and find out what causes the high repetition in grade 1 ς deep qualitative assessment. If the foundation is flawed then the child 

will have problems along the way a reasonable number of Swati children still have grade 1 as their first time to experience learning. So if the experience in grade 1 is not 

conducive many may not get the sound foundation which is critical for the development of the child. It would even be much better to also look at pre-primary and the 

quality of teaching there. Currently a majority of our children are taught by unqualified teachers at pre-primary levels. The country has just begun producing these teachers 

but they are still a few. A child who repeats grade 1, has increased chances of repeating another grade, be it educationally or naturally. The question is then this high 

repetition coupled with the push out of 8 000 pupils needs to be addressed soon. Another issue is that the EMIS collects data on special needs children who maybe enrolled 

in schools. Some schools reported a number of pupils who have learning difficulties in grade 1. Whilst the EMIS appreciates the possibility that the quality of such data is 

questionable since teachers cannot make such high value judgements without the relevant/qualified training BUT data raises an important issue, i.e. what is it that grade 1 
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teachers are using the to measure learning difficulty, what difficulties do they perceive in the pupils, of course what judgements and actions do they then take? Are special 

needs education pupils not being made to repeat? and eventually pushed out of the system? Something is going on in the classrooms and the relevant departments need to 

act. Such historical data can be used to set up an agenda for action, especially in assisting schools that are reporting high repetition rates yearly. These maybe the schools 

that end up producing poor results at the end of cycles. The country is not only loosing resources to waste on repetition but it also spends more than E4 million in 

repetition in grade 1 only (based on E1200 per capita cost ς FPE grant + other costs). This is an underestimation.1 For the whole of primary repetition the country spends 

close to E20 million, if we add dropout this figure exceeds E25 million. This is equivalent to the cost of funding a compete grade under the FPE programme. Essentially this 

means as the Ministry pays for the FPE, it spends 1/7 of the total FPE grant amount on repetition and dropout. Statistics have also noted that each year more than 30 000 

pupils enrolled at primary are repeaters. In 2017 the reported number was 31 935 for all of primary, this is larger than an average national grade, i.e. the system has a 

grade of repeaters.  

/ƻǳǇƭŜŘ ǿƛǘƘ ǊŜǇŜǘƛǘƛƻƴ ƛǎ ǘƘŜ ƛƴŎǊŜŀǎƛƴƎ ǘǊŜƴŘ ƛƴ ŘǊƻǇ ƻǳǘ ŘǳŜ ǘƻ ǇǊŜƎƴŀƴŎȅ ŀǘ ŀƭƭ ƭŜǾŜƭǎ ƻŦ ŜŘǳŎŀǘƛƻƴΦ Lƴ ǘƘƛǎ ŎŀǎŜ ƛǘΩǎ ƴƻt the financial worry only but also the fact that 

school going children are engaging in unprotected sex. The Ministry and other government departments and local partners have invested large effort in training teachers in 

Life Skills Education (sexuality education) but the problem still persists. The EMIS explored collection of dropout of male pupils due to pregnancy, statistics indicate that the 

numbers are on the decline, which suggests that female pupils might notbe impregnated by the school mates but by men who are outside school. It is also possible that at 

primary it could be boys enrolled at higher levels. When the fact that boys dropout more at primary levels than girls and then girls drop out more at secondary than boys is 

considered it raises more questions than answers. Do the boys who drop out at primary go into labour market/employment where they get money and then come back to 

take the girls out of school? Or it is a simple case of intergenerational sex. Whatever the case is it presents a scenario that boys also need some attention ς it might be time 

ǘƻ ŎƻƴǎƛŘŜǊ ǘƘŜ Ψōƻȅ-ŎƘƛƭŘΩΦ ¢ƘŜ ōƻȅ ƛǎ ŀ рл҈ ǇŀǊǘƴŜǊ ƛƴ ǘƘŜ ǇǊŜƎƴŀƴŎȅ ǉǳŜǎtion. Training teachers in sexuality and life skills is one part of the problem, the Ministry has to 

ensure that such discussions, learning and teaching also goes on in the classrooms. 

Enrolment rates at secondary are improving, but still there is need for the system to enrol (push) all the secondary aged children trapped at primary level. More than 60 

percent of lower secondary aged pupils are enrolled in grades as low as grade 5. This is testament to high repetition. Until such time that these pupils flow through the 

system the country will not achieve the levels associated with universal basic education.  

On the whole the country has managed to have a good supply of teachers. Although there are enough teachers there is still need for appropriately qualified teachers at 

primary levels, especially in the lower grades. The incidence of high repetition could also be attributed to the number of teachers who do not possess the pedagogy for 

lower grades who are currently teaching in grades 1 to 3. The Ministry is addressing this. A number of graduates specialising in lower primary are being produced and are 

being placed in selected schools in the country. There is also a common practice in some schools where secondary qualified teachers are given these lower grades. Such 

teachers do not possess the appropriate pedagogy competencies and may be a reason for the high repetition, and may even hinder the development of the children. 

/ƘƛƭŘǊŜƴ ŀǘ ǘƘŜ ǎǘŀƎŜ ŀƴŘ ŀƎŜ ƴŜŜŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ǎǳǇǇƻǊǘ ōŜŎŀǳǎŜ ƛǘΩǎ ǘƘŜ ǎǘŀƎŜ ǿƘŜǊŜ ǘƘŜir brains are developing rapidly.  

                                                           
1
 See Pages 22 - 23 
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Apart from the teacher and pupil parameters in education there is also need for the Ministry to put in place policies as suggested in the SDGs that align with equitable 

distribution of educational inputs, materials and resources. Current enrolment rates indicate that there is still substantial migration of pupils to urban schools. The rural-

urban dimension still persist, pupils are migrating to urban schools in the Manzini and Hhohho regions due to perceived higher quality education. LǘΩǎ ǘƛƳŜ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ŀƴŘ 

learning/teaching materials are equitably placed in all schools with emphasis in rural schools to balance out some of the current discrepancy in materials and resources in 

regions and schools. This will also ensure that that the comparisons that are made after external examination results make some educational and professional sense. If 

resources are still placed in schools that have them, the poverty cycle will never be broken. Small rural schools are still worse off in terms of resources and support. The 

current FPE programme does not mitigate or address the core of this question ς small schools remain poor and less resourced and big schools are better resourced. This will 

remain a challenge in the current financial climate. Rural schools also need graduate or better qualified teachers, resources such as laboratories, libraries, teaching/learning 

materials, school feeding etc.  This demands a huge capital budget allocation. In addition to these needs, the time has come for the Ministry and sector to consider 

diversification and open up career options ς there is need for a technical and vocational option beginning at secondary levels. Such options can be developed to reach 

polytechnic at tertiary levels, so as to ensure that pupils and students have options early in their lives. Skills training should also be a vehicle for attainment and pursuing the 

forth industrial revolution. The Competency Based Education should lead to Skills training at higher levels. The SDGs have highlighted a number of options which are non-

formal based. The EMIS still does not cover non-formal statistics; this is an area that needs development. Open and distance learning opportunities are not covered too, and 

this needs to be developed as a number of the new indicators focus on the youth and adults. There is still a lot of work to be done to cover some of the listed SDG 

indicators, which has also been adopted by the AU and SADC. The EMIS unit needs to expand to also cover Higher Education institutions and all TVET which is uncollected. 

This is a challenge for the Ministry to fully register all programes in the country and map them under the NQF and also align them to the ISCED2011 for them to be reported 

under the SDG agenda.  
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Table 1 : Number of Primary Schools by Type, 2017                                                                                 Chart 1: Primary Schools by Type, 2017 

              

 

 

 

 

 

 

Table 2: Number Primary Schools by Type 2014 - 2017 

Data suggested a small increase in the number of primary schools over the 2014 ς 2017 

period. This picture suggested a decrease in demand for new schools, The year 2017 saw 

the opening of two new private not government aided primary schools in the Lubombo 

region.  There are a number of scenarios that could be attributed to the stagnation in new 

schools, such as that the huge increases/capital investments made leading to 2015 at 

primary levels have balanced out and current infrastructure might be adequately covering 

the current demand for primary education. Another possibility could be emergence of new 

private schools that have not registered with the Ministry, i.e. are not known or have not fully met the criteria for registration but are enrolling children illegally. Some of 

these schools may not even be known to the Ministry as such the unit may not be collecting date from them. 

 

 

 

 

 

Institution governance Hhohho Lubombo Manzini Shiselweni  Total 

Community 90 86 106 80 362 

Government 2 1 1 1 5 

Mission Government Aided 66 31 60 58 215 

Private  gvt aided 4 11 0 0 15 

Private private not gvt aided 10 2 14 1 27 

Total 172 131 181 140 624 

Institution governance 2014 2015 2016 2017 

Community 360 362 362 362 

Government 5 5 5 5 

Mission Government Aided 215 215 215 215 

Private  gvt aided 15 15 15 15 

Private private not gvt aided 25 25 25 27 

 Total 620 622 622 624 
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Chart 2: Enrolment by Grade and Age, 2017                                                                                                                                   Table 4: Enrolment by Grade and Year, 2014 -2017 

 

 

 

 

 

 

 

 

Data from 2014 to 2017 suggested a decreasing trend in enrolment at primary levels.There are fewer children that are enrolled compared with the previous years, and this 

is evident in grade1, but the differences are small. An almost stagnant intake may also suggest that the total population is also on the decline. This could be due to 

population dynamics, there is need for the Ministry to benchmark the figures against the recent population census data. It is important to further analyse the enrolment 

patterns in grade 1. !ƴƻǘƘŜǊ ǇƘŜƴƻƳŜƴƻƴ ƻŦ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ŜŘǳŎŀǘƛƻƴ ǎȅǎǘŜƳ ŀǘ ǇǊƛƳŀǊȅ ƭŜǾŜƭǎ ƛǎ ƛǘǎ ƛƴŜŦŦƛŎƛency. Figures indicated high enrolments in grade 1, but results in 

a reduction in enrolment at grade 7, which suggested that a sizeable number of our pupils do not complete the primary cycle.  

Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Grade 1 161 11,936 15,850 3,112 708 257 306 109 23 25 19 20 5 3 5 4 0 0 32,543 

Grade 2 0 241 9,183 14,665 5,646 1,805 519 226 85 40 26 23 26 4 1 0 1 2 32,493 

Grade 3 0 0 301 7,884 14,639 6,947 3,442 1,446 623 289 142 57 52 7 4 2 0 2 35,837 

Grade 4 0 0 0 472 6,558 11,424 8,279 4,931 2,678 1,225 628 309 171 47 20 12 5 5 36,764 

Grade 5 0 0 0 0 253 4,780 9,827 8,262 5,574 3,329 1,900 1,044 645 245 105 39 8 10 36,021 

Grade 6 0 0 0 0 0 135 3,860 8,612 7,220 5,791 3,890 2,466 1,698 728 308 130 64 36 34,938 

Grade 7 0 0 0 0 0 0 191 3,351 6,799 5,826 4,532 3,291 2,449 1,263 633 292 115 113 28,855 

Total 161 12,177 25,334 26,133 27,804 25,348 26,424 26,937 23,002 16,525 11,137 7,210 5,046 2,297 1,076 479 193 168 237,451 

 
2014 2015 2016 2017 

Grade 1 36,346 34,815 32,512 32,543 

Grade 2 35,083 35,458 33,945 32,493 

Grade 3 36,854 36,988 36,997 35,837 

Grade 4 36,298 35,998 36,089 36,764 

Grade 5 36,888 36,063 35,796 36,021 

Grade 6 34,369 35,918 35,131 34,938 

Grade 7 24,352 25,942 27,762 28,855 

 Total 240,190 241,182 238,232 237,451 
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Chart 3 : Flow Rates grade 1 to grade 7, 2014 - 2017 

The chart shows an almost stable enrolment trend between grade 3 and 

grade 6 over the report period. Of note is the huge drop in enrolment 

leading to grade 7. The main concern is what happens to the pupils after 

grade 6, this need to be investigated by the inspectorate.Roughly the same 

numbers are in school up to grade 6, then a sizeable drop into grade 

7.Figures suggested that about 8000 to 10 000 pupils dropout at primary 

level between grade 1 and grade 7. This situation needs to be addressed, as 

it represents a huge educational, developmental and financial loss. It is time 

that the sector puts in place both educational and financial aligned policies 

to bring the country out of the current educational and financial quagmire 

brought about by the huge dropout.  

The financial and other inputs allocated to more than 8000 pupils from 

grade1 to grade 6 are currently going to waste with this huge dropout. In 

addition the 8000 children are also denied a livelihood as they leave the school not fully equipped with survival skills of this ever changing world.It is true that in grade 7 

there is an end of primary level examination that is amongst other purposes is used to determine those who transition to secondary levels. Are the pupils denied access to 

grade 7 because it is deemed that they will not be successful in the examination? Whatever the reason, this is a barrier to access secondary education, i.e. basic education. 

Another phenomenon is the slight dip in grade 2 enrolments in some years which suggests that pupils may be trapped in grade 1.This is another area that needs 

investigation and supportive policies, there is a barrier in grade1 ς why are some pupils trapped in grade 1? It is interesting that the enrolment increases in grade 3, and in 

some cases reaches the levels of grade 1. A closer look at grade 1 might be a solution.  There is a reason for high repetition in grade 1 and this needs investigation. The only 

positive aspect is that the number of pupils reaching grade 7 increased over the period from about 24 000 to 29 000. 

 

Patterns of grade 1 enrolment 

The breakdown of grade 1 enrolment presents a crude picture of the demand for education. In grade 1 there are new entrants, there are also repeaters, and re-starters, 

who could have dropped off for a period and came back to the system. However, it is a challenge to track restarters at this grade, as they will in most cases come in as 

repeaters or new entrants in a different school. The official entry age for grade 1 is age 6. Due to varying date of births, i.e. some pupils reach age 6 during the year, 

fluctuations are expected where some may enter age 7. Since the census is held in March each year, there is possibility that some who entered age 6 in January, may reach 

age 7 in March. This scenario leads to net intake rates in grade 1 not very favourable. However, it is possible that the overaged pupils in grade 1, and are a result of the 
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dropping out and repetition. Some pupils may drop out in one school to enrol as a new entrant if a different school, slightly overaged. It is worrying that after 8 years of FPE 

we still have new entrants above the age of 9 years. 

Table 5: Grade 1 enrolment by Region, Sex and Age, 2017 

Grade Region 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20  Total 

Female Hhohho 22 1,607 1,930 270 55 24 53 12     1 3         3,977 

  Lubombo 19 1,385 1,601 346 69 31 18 10 2 3             3,484 

  Manzini 19 1,678 2,475 330 64 33 71 32 2 1     1       4,706 

  Shiselweni 33 1,442 1,420 309 65 18 7 4   2 4 1 1 1 1 1 3,309 

Female Total 93 6,112 7,426 1,255 253 106 149 58 4 6 5 4 2 1 1 1 15,476 

Male Hhohho 13 1,602 2,148 373 94 33 48 18 4 8 12 9 1       4,363 

  Lubombo 17 1,352 1,835 498 116 36 32 7 8 3 1 1 1 1     3,908 

  Manzini 16 1,664 2,819 501 136 53 68 18 6 1             5,282 

  Shiselweni 23 1,286 1,656 486 109 29 9 8 1 7 1 6 1 1 4 3 3,630 

Male Total 69 5,904 8,458 1,858 455 151 157 51 19 19 14 16 3 2 4 3 17,183 

Grand Total 162 12,016 15,884 3,113 708 257 306 109 23 25 19 20 5 3 5 4 32,659 

 

Table shows enrolment by age for the four regions. The majority of the pupils are aged 7 years. This is closely followed by those aged 6, which is the official age for entry in 

Eswatini. This suggested that more pupils enter already aged 6 years and become 7 years when already in the system. Ideally children who are aged 5 years and 9 months 

should also be enrolled, because they will turn 6 on census day, other than keeping them out because they come back the following year aged 7.That is if the country 

wants to improve net intake rates. The ŎǳǊǊŜƴǘ ǎǘŀǘŜ ƻŦ ŀŦŦŀƛǊǎ ƴƻǊƳŀƭƭȅ ǊŜǎǳƭǘǎ ƛƴ ƴŜǘ ƛƴǘŀƪŜ ǊŀǘŜǎ ōŜƛƴƎ ƭƻǿ ŦƻǊ ǘƘŜ ŎƻǳƴǘǊȅΦ ¢ƘŜ ŎƻǳƴǘǊȅΩǎ Ct9 !Ŏǘ ƘŀŘ ƳŀŘŜ 

recommendations in the age limit into grade 1 to be ages 6 to 9, however data suggested that there are still children who are over this limit that are being enrolled in 

schools.It is however encouraging that these numbers are on the decline.   More girls tend to be at correct (official) age than boys.  The following tables will explore the 

trends and implications of these phenomena. 
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Table 6: Grade 1 enrolment, 2014 to 2017 

Data suggested that the general trend is that enrolment is gradually going down. 

Fewer children are entering grade 1, which could be a result of population dynamics 

ƻǊ ŀ ŎŀǎŜ ƻŦ ǎƻƳŜ ŎƘƛƭŘǊŜƴ ǎǘƛƭƭ ǘǊŀǇǇŜŘ ƛƴ ƻǘƘŜǊ ƛƴǎǘƛǘǳǘƛƻƴǎ ƻǊ ŀǘ ƘƻƳŜΦ LǘΩǎ ǿƻǊǘƘ 

noting that despite the Government funded education Free Primary Programme 

(FPE) there are still barriers to education access in the schools. Another reason could 

be children enrolled in other institutions. 

 

Table 7: Number of Repeaters in Grade 1 by Region, 2014 to 2017                                Table 8: Proportion of Repeaters in Grade 1 by Region, 2014 to 2017                                                                                                                                                                                                                     

 

 

 

 

The tables above show the number of repeaters and proportion of repeaters in Grade 1 between the years 2014 to 2017. The data suggests that on average 15 percent of 

the enrolment is composed of repeaters. Repetition in Lubombo is as high as 20% in some years, which suggests one in five pupils were repeating. There are a number of 

questions the Ministry needs to attend to. Why is there so much repetition in grade 1? Is this repetition educational, financial, or due to other barriers that result in children 

repeating the grade. The reasons for repetition needs to be scrutinised carefully, especially the educational reasons which may speak to the teaching and learning process 

in the grade. Other factors such as poverty, sickness, and opportunity costs associated with attendance and access. In addition to these there are school factors such as 

administrative issues and the teaching and learning environment in the school. Some schools may have additional costs, or rules which push out learners such as 

registration costs, linking reports to fees, bullying, unsafe schools, lack of feeding etc. There are structures within the Ministry that were setup to attend to these barriers ς 

importantly the INQABA programme which should be functional as defined in all primary schools. 

Notwithstanding circumstances, repetition is a cost to Government ς mainly because of the FPE. It should be fully justified and needs to be managed adequately with 

ǊŜƳŜŘƛŀƭ ŀŎǘƛƻƴΦ LǘΩǎ ǘƛƳŜ ŦƻǊ ǘƘŜ aƛƴƛǎǘǊȅ ǘƻ ŀǎƪ ǎŎƘƻƻƭǎ ǘƻ ǎŜǘ ǳǇ ǘƘŜǎŜ ǊŜƳŜŘƛŀƭ ŀŎǘƛƻƴǎΤ ǇǳǇƛƭǎ Ŏŀƴƴƻǘ ōŜ ŦŀƛƭŜŘ ǿƛǘƘƻǳǘ any efforts to remedy the situation. A pupil in 

grade1 draws E560.00 (about US $40) as per capita from the FPE grant each year. This excludes other costs such as textbooks, stationery and feeding which is also covered 

by the Government. If the costs associated with textbooks and stationery are added it can be assumed that on average the recurrent unit costs per capita exceed E1200.00 

(US $90). 

Grade Region 2014 2015 2016 2017 Total 

Grade 1 Hhohho 9,698 9,222 8,355 8,340 35,615 

  Lubombo 8,049 7,794 7,423 7,392 30,658 

  Manzini 11,026 10,641 10,078 9,988 41,733 

  Shiselweni 7,586 7,218 6,801 6,939 28,544 

Grade 1 Total 36,359 34,875 32,657 32,659 136,550 

Grade Region 2014 2015 2016 2017  Total 

Grade 1 Hhohho 1,523 1,397 1,061 656 4,637 

  Lubombo 1,583 1,390 1,516 1,194 5,683 

  Manzini 1,699 1,359 1,075 921 5,054 

  Shiselweni 1,416 1,262 1,000 1,113 4,791 

Grade 1 Total 6,221 5,408 4,652 3,884 20,165 

Grade Region 2014 2015 2016 2017  Total 

Grade 1 Hhohho 15.7% 15.1% 12.7% 7.9% 13.0% 

  Lubombo 19.7% 17.8% 20.4% 16.2% 18.5% 

  Manzini 15.4% 12.8% 10.7% 9.2% 12.1% 

  Shiselweni 18.7% 17.5% 14.7% 16.0% 16.8% 

Grade 1 Total 17.1% 15.5% 14.2% 11.9% 14.8% 



13 
 

10000

15000

20000

25000

30000

35000

40000

2014

2015

2016

2017

Linear (2017)

Table 9:  Estimated costs of grade 1 repeaters, 2014 to 2017 

Using the 2E1200, an estimation of the costs of repetition in grade 1 is presented. 

In 2014 it was about E7.5million and in 2017 was about E4.7million. Considering 

the fiscal situation of the country this is a waste which the country does not need. 

After repetition, do pupils then suddenly learn better? Studies have revealed that 

ǇŜǊǎƛǎǘŜƴǘ ǊŜǇŜǘƛǘƛƻƴ ŘƻŜǎ ƴƻǘ ƛƳǇǊƻǾŜ ǘƘŜ ǇǳǇƛƭǎΩ ǇŜǊŦƻǊƳŀƴŎŜΤ ƛƴǎǘŜŀŘ ƛǘ 

increases chances of additional repetition whichmost often leads to dropout.This 

crudely means the country has been apportioning more than E5million each year 

for repetition-for grade 1 only; these are funds which could be utilised fruitfully elsewhere. Importantly it will be noted that despite the high repetition, not all pupils 

including those who have repeated reach the end of the primary cycle. It would be better if after they repeat grade 1 they complete the cycle without additional 

repetition. The flow through the system needs to be relooked, and determine what measures need to be put in place. The current internal efficiency (i.e. retention) is low, 

i.e. very few reach grade 7 without having repeated a grade. The AEC report has also noted an increase in reported figures on pupils with learning disabilities in grade 1. 

Are such pupils made to repeat? if so who should assess their learning disabilities. This calls for early screening, identification and setting up of supporting mechanisms in 

the regions. Children identified by schools as having learning disability could be normal or have mild limitations. Is this not the impact of early childhood where those that 

have not gone through ECCDE are considered slow learners?and then labelled as having a disability. It is also important to look at the complete outlook as this inefficiency 

at primary levels also impacts negatively to higher levels of education. 

Chart 4: Extrapolated flow of pupils through General Education 

The system begins off with about 35 000 pupils in grade 1, and results 

with slightly above 12 000 reaching grade 12 (form 5). The trend of the 

Ŧƭƻǿ ƘŀǎƴΩǘ ŎƘŀƴƎŜŘ ƳǳŎƘ over the years, it is symptomized with 

sudden drops in grade 7, Form 3 and Form 5.  What is further 

interesting is that between primary and lower secondary, there are 

more children in form 1 than grade 7. It can be argued that form 1 

capacity exceeds grade7, so despite the number of primary schools 

(650) and secondary schools (275), the grade 7 and form 1 classes are 

adequate. This dispels the notion that there is no space in form 1. The 

elephant in the room is what happens to the pupils after grade 6  

where do the children go to after grade 6, and why are they not going 

                                                           
2
 The E1200 is an under estimate to what is charged in some schools. 

Grade Region 2014 2015 2016 2017  Total 

Grade 1 Hhohho 1,827,600 1,676,400 1,273,200 787,200 5,564,400 

  Lubombo 1,899,600 1,668,000 1,819,200 1,432,800 6,819,600 

  Manzini 2,038,800 1,630,800 1,290,000 1,105,200 6,064,800 

  Shiselweni 1,699,200 1,514,400 1,200,000 1,335,600 5,749,200 

Grade 1 Total 7,465,200 6,489,600 5,582,400 4,660,800 24,198,000 

Figure 1: there is need for intervention between grade 6 and grade 7 
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into grade 7.The MinisǘǊȅ ŀƴŘ ǇŀǊǘƴŜǊǎ ǎƘƻǳƭŘ ōŜ ŀŘŘǊŜǎǎƛƴƎ ƛƴǘŜǊƴŀƭ ŜŦŦƛŎƛŜƴŎȅ ƳŜŀǎǳǊŜǎ ŀǘ ǇǊƛƳŀǊȅΣ άǿƘŀǘ ƛǎ ǊŜŀƭƭȅ ƘŀǇǇŜƴƛƴƎ ƛƴǎƛŘŜ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎέΦ The same notion 

applies in forms 2 and form 4. If pupils do not reach the end of the primary cycle then fewer are going to attŀƛƴ ΨōŀǎƛŎ ŜŘǳŎŀǘƛƻƴΩΣ ŀǎ ŘŜŦƛƴŜŘ ƛƴ ǘƘŜ {ǳǎǘŀƛƴŀōƭŜ 5ŜǾŜƭƻǇƳŜƴǘ 

Goals agenda (SDG). All children are entitled to a basic education, as the current trend is, not every child will achieve it. 

An argument could be that the funds wasted on repetition at primary levels, could be used to expand secondary education. This is not saying children should be pushed 

through, but the country needs to appreciate that developmentally it is better having more of its citizens achieving literacy and numeric competences to compete in the 

global village. Children who do not complete the primary cycle face serious challenges in the new world. Increased access to lower secondary will also benefit senior 

secondary and a lot more ŎƘƛƭŘǊŜƴ Ŏŀƴ ƭŜŀǾŜ ǘƘŜ ǎȅǎǘŜƳ ǿƛǘƘ ŀŘŜǉǳŀǘŜ ƭƛŦŜ ǎƪƛƭƭǎ ŀƴŘ ŎƻƳǇŜǘŜƴŎƛŜǎ ƛƴ ǾŀǊƛƻǳǎ ŀǊŜŀǎΦ ¢ƘŜ ŎƘŀƭƭŜƴƎŜ ƛǎ ǘƻ ōǊŜŀƪ ǘƘŜ ΨƳƻǳƭŘΩΣ ǘƘŜ ǎȅƳptoms at 

grade 6, form 2 and form 4 need to be broken and system expanded. With the advent of Competency Based Education (CBE) where every child is a successful learner, with 

competencies that fit her profile it is hoped that not only will access be increased but a quality and relevant education will be infused into the system.  

Table 10: Enrolment by Sex, Grade and Age, National 2017 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Female Grade 1 93 6,069 7,413 1,255 253 106 149 58 4 6 5 4 2 1 1 1 0 0 15,420 

  Grade 2 0 111 5,004 6,834 2,144 596 163 72 24 12 7 12 8 2 0 0 1 2 14,992 

  Grade 3 0 0 152 4,388 7,223 2,731 1,132 432 174 78 38 17 16 1 1 0 0 1 16,384 

  Grade 4 0 0 0 230 3,991 6,123 3,679 1,719 820 343 180 95 46 7 4 6 3 2 17,248 

  Grade 5 0 0 0 0 148 2,965 5,488 4,051 2,373 1,138 612 299 179 52 25 10 3 5 17,348 

  Grade 6 0 0 0 0 0 84 2,440 4,978 3,716 2,702 1,552 870 507 192 84 32 20 10 17,187 

  Grade 7 0 0 0 0 0 0 119 2,142 3,968 3,025 2,178 1,399 973 404 196 81 24 28 14,537 

Female    93 6,180 12,569 12,707 13,759 12,605 13,170 13,452 11,079 7,304 4,572 2,696 1,731 659 311 130 51 48 113,116 

Male Grade 1 68 5,867 8,437 1,857 455 151 157 51 19 19 14 16 3 2 4 3 0 0 17,123 

  Grade 2 0 130 4,179 7,831 3,502 1,209 356 154 61 28 19 11 18 2 1 0 0 0 17,501 

  Grade 3 0 0 149 3,496 7,416 4,216 2,310 1,014 449 211 104 40 36 6 3 2 0 1 19,453 

  Grade 4 0 0 0 242 2,567 5,301 4,600 3,212 1,858 882 448 214 125 40 16 6 2 3 19,516 

  Grade 5 0 0 0 0 105 1,815 4,339 4,211 3,201 2,191 1,288 745 466 193 80 29 5 5 18,673 

  Grade 6 0 0 0 0 0 51 1,420 3,634 3,504 3,089 2,338 1,596 1,191 536 224 98 44 26 17,751 

  Grade 7 0 0 0 0 0 0 72 1,209 2,831 2,801 2,354 1,892 1,476 859 437 211 91 85 14,318 

Male    68 5,997 12,765 13,426 14,045 12,743 13,254 13,485 11,923 9,221 6,565 4,514 3,315 1,638 765 349 142 120 124,335 

Total   161 12,177 25,334 26,133 27,804 25,348 26,424 26,937 23,002 16,525 11,137 7,210 5,046 2,297 1,076 479 193 168 237,451 
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Table 11: Enrolment by Grade, year and Sex, 2014 ς 2017                                                                          Chart 5: Enrolment by Sex, 2014 - 2017 

 

 

 

 

 

 

 

 

Table 12: Enrolment by Sex, Grade and Age, Private Schools National 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19  Total 

Female Grade 1 3 105 217 35 10 0 0 0 0 0 0 0 0 0 0 370 

  Grade 2 0 6 103 199 28 4 1 0 0 0 0 2 0 0 0 343 

  Grade 3 0 0 4 107 168 37 8 2 0 0 0 0 1 0 0 327 

  Grade 4 0 0 0 13 92 156 31 9 3 0 0 0 0 0 0 304 

  Grade 5 0 0 0 0 2 65 177 29 13 8 1 1 1 0 0 297 

  Grade 6 0 0 0 0 0 2 69 139 31 9 5 0 1 0 0 256 

  Grade 7 0 0 0 0 0 0 17 60 126 27 6 4 1 0 0 241 

Female    3 111 324 354 300 264 303 239 173 44 12 7 4 0 0 2,138 

Male Grade 1 0 100 243 36 8 0 0 0 0 0 0 0 0 0 0 387 

  Grade 2 0 9 75 216 47 11 0 0 0 0 0 0 0 0 0 358 

  Grade 3 0 0 3 64 179 59 12 6 6 1 1 0 0 0 0 331 

  Grade 4 0 0 0 1 53 138 60 19 6 6 0 0 0 0 0 283 

  Grade 5 0 0 0 0 1 54 154 29 10 6 0 3 3 3 2 265 

  Grade 6 0 0 0 0 0 0 38 126 38 17 4 1 0 0 0 224 

  Grade 7 0 0 0 0 0 0 9 45 113 43 11 4 0 0 0 225 

Male Total 0 109 321 317 288 262 273 225 173 73 16 8 3 3 2 2,073 

 Total   3 220 645 671 588 526 576 464 346 117 28 15 7 3 2 4,211 

Grade 

2014 2015 2016 2017 

Female Male Female Male Female Male Female Male 

Grade 1 17,067 19,279 16,275 18,540 15,274 17,238 15,420 17,123 

Grade 2 16,318 18,765 16,557 18,901 15,679 18,266 14,992 17,501 

Grade 3 17,023 19,831 17,015 19,973 17,181 19,816 16,384 19,453 

Grade 4 16,898 19,400 16,951 19,047 16,939 19,150 17,248 19,516 

Grade 5 17,650 19,238 17,296 18,767 17,368 18,428 17,348 18,673 

Grade 6 16,894 17,475 17,506 18,412 17,184 17,947 17,187 17,751 

Grade 7 12,397 11,955 13,053 12,889 13,861 13,901 14,537 14,318 

 Total 114,247 125,943 114,653 126,529 113,486 124,746 113,116 124,335 
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Table 13: Enrolment in Private Schools, by Grade, Year and Sex, 2014-2017                      Chart 6: Enrolment Private Schools by Year and Sex, 2014 - 2017 

 

Data indicated a gradual increase in enrolment in private schools. This is expected considering that more private schools are being established country wide. It will be 

important to monitor all such schools and ensure that they are captured. Decreasing enrolments in public schools may be due some children transferring to private schools.  

 

Table 14:  Enrolment in Primary Schools by Sex, Grade and Age, Hhohho, 2017 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

  Grade 1 22 1,599 1,928 270 55 24 53 12 0 0 1 3 0 0 0 0 0 0 3,967 

  Grade 2 0 12 1,388 1,939 447 137 30 15 7 2 1 1 0 0 0 0 0 2 3,981 

  Grade 3 0 0 28 1,229 2,119 609 247 79 35 16 7 1 3 0 1 0 0 0 4,374 

  Grade 4 0 0 0 63 1,170 1,790 863 412 160 71 31 14 10 1 1 0 2 0 4,588 

  Grade 5 0 0 0 0 31 891 1,604 1,066 536 234 131 62 31 10 7 3 1 1 4,608 

  Grade 6 0 0 0 0 0 21 759 1,449 957 618 382 188 103 42 17 11 5 6 4,558 

  Grade 7 0 0 0 0 0 0 29 673 1,330 838 554 348 228 108 54 19 6 12 4,199 

Female   22 1,611 3,344 3,501 3,822 3,472 3,585 3,706 3,025 1,779 1,107 617 375 161 80 33 14 21 30,275 

  Grade 1 13 1,593 2,143 373 94 33 48 18 4 8 12 9 1 0 0 0 0 0 4,349 

  Grade 2 0 31 1,159 2,250 808 264 66 24 12 7 3 0 1 2 1 0 0 0 4,628 

  Grade 3 0 0 25 973 2,171 1,136 567 197 85 49 21 6 6 2 1 1 0 0 5,240 

  Grade 4 0 0 0 80 714 1,579 1,236 786 418 160 90 49 23 9 3 2 0 0 5,149 

  Grade 5 0 0 0 0 20 551 1,305 1,126 820 579 270 184 106 42 15 8 2 2 5,030 

  Grade 6 0 0 0 0 0 8 396 1,090 972 793 636 415 276 107 53 19 16 11 4,792 

  Grade 7 0 0 0 0 0 0 18 381 927 802 727 574 401 214 130 65 34 32 4,305 

Male   13 1,624 3,327 3,676 3,807 3,571 3,636 3,622 3,238 2,398 1,759 1,237 814 376 203 95 52 45 33,493 

Total   35 3,235 6,671 7,177 7,629 7,043 7,221 7,328 6,263 4,177 2,866 1,854 1,189 537 283 128 66 66 63,768 

Grade 

2014 2015 2016 2017 

Female Male Female Male Female Male Female Male 

Grade 1 430 418 429 399 443 451 448 492 

Grade 2 407 439 410 414 395 420 423 448 

Grade 3 472 395 416 450 444 417 416 410 

Grade 4 443 442 482 389 436 426 445 439 

Grade 5 380 390 414 427 472 388 438 442 

Grade 6 399 354 414 382 416 407 435 373 

Grade 7 299 284 326 303 322 280 351 309 

 Total 2,830 2,722 2,891 2,764 2,928 2,789 2,956 2,913 
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Table 15: Enrolment by Grade, Year and Sex, Hhohho 2014 ς2017                                                    Chart 7: Enrolment by Age and Sex, Hhohho. 2017 

 

Table 16: Enrolment by Sex, Grade and Age, Lubombo, 2017 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Female Grade 1 19 1,385 1,601 346 69 31 18 10 2 3 0 0 0 0 0 0 0 0 3,484 

  Grade 2 0 33 1,082 1,409 593 175 55 26 7 2 1 1 0 1 0 0 0 0 3,385 

  Grade 3 0 0 35 846 1,432 725 323 159 52 25 11 5 9 1 0 0 0 1 3,624 

  Grade 4 0 0 0 47 810 1,189 824 482 272 108 64 25 20 1 2 4 1 2 3,851 

  Grade 5 0 0 0 0 41 567 1,056 929 642 347 190 130 64 27 10 0 2 2 4,007 

  Grade 6 0 0 0 0 0 17 438 927 810 694 415 259 157 68 33 8 11 1 3,838 

  Grade 7 0 0 0 0 0 0 14 384 678 594 496 401 274 120 55 28 6 11 3,061 

Female    19 1,418 2,718 2,648 2,945 2,704 2,728 2,917 2,463 1,773 1,177 821 524 218 100 40 20 17 25,250 

Male Grade 1 17 1,352 1,835 498 116 36 32 7 8 3 1 1 1 1 0 0 0 0 3,908 

  Grade 2 0 35 905 1,648 883 341 120 43 13 4 10 1 4 0 0 0 0 0 4,007 

  Grade 3 0 0 25 683 1,455 1,029 614 296 129 62 43 13 12 3 1 1 0 1 4,367 

  Grade 4 0 0 0 49 487 996 1,018 806 511 251 147 81 44 13 7 3 0 1 4,414 

  Grade 5 0 0 0 0 33 379 801 862 748 527 361 224 140 60 37 6 1 2 4,181 

  Grade 6 0 0 0 0 0 13 260 688 736 729 580 434 336 172 76 36 10 8 4,078 

  Grade 7 0 0 0 0 0 0 13 214 466 523 432 409 358 245 119 69 29 23 2,900 

Male    17 1,387 2,765 2,878 2,974 2,794 2,858 2,916 2,611 2,099 1,574 1,163 895 494 240 115 40 35 27,855 

Total   36 2,805 5,483 5,526 5,919 5,498 5,586 5,833 5,074 3,872 2,751 1,984 1,419 712 340 155 60 52 53,105 

Grade 

2014 2015 2016 2017 

Female Male Female Male Female Male Female Male 

Grade 1 4,527 5,158 4,222 4,954 3,947 4,407 3,967 4,349 

Grade 2 4,413 5,052 4,407 5,023 4,100 4,843 3,981 4,628 

Grade 3 4,393 5,124 4,494 5,323 4,540 5,166 4,374 5,240 

Grade 4 4,570 5,218 4,359 4,889 4,347 5,019 4,588 5,149 

Grade 5 4,747 5,211 4,644 5,048 4,525 4,813 4,608 5,030 

Grade 6 4,645 4,945 4,766 5,179 4,523 4,844 4,558 4,792 

Grade 7 3,493 3,279 3,670 3,663 3,867 3,942 4,199 4,305 

Total 30,788 33,987 30,562 34,079 29,849 33,034 30,275 33,493 
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Table 17: Enrolment by Grade, Year and Sex 2014 ς 2017, Lubombo                                      Chart 8: Enrolment by Age and Sex 2017, Lubombo 

 

Table 18: Enrolment by Sex, Grade and Age, Manzini, 2017 

Grade 

2014 2015 2016 2017 

Female Male Female Male Female Male Female Male 

Grade 1 3,789 4,260 3,630 4,150 3,495 3,928 3,484 3,908 

Grade 2 3,661 4,186 3,677 4,229 3,412 4,016 3,385 4,007 

Grade 3 3,848 4,559 3,821 4,501 3,717 4,345 3,624 4,367 

Grade 4 3,818 4,471 3,898 4,314 3,916 4,368 3,851 4,414 

Grade 5 3,922 4,325 3,795 4,330 3,899 4,140 4,007 4,181 

Grade 6 3,731 3,710 3,871 3,848 3,793 3,962 3,838 4,078 

Grade 7 2,650 2,517 2,778 2,651 2,867 2,762 3,061 2,900 

  25,419 28,028 25,470 28,023 25,099 27,521 25,250 27,855 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Female Grade 1 19 1,643 2,464 330 64 33 71 32 2 1 0 0 1 0 0 0 0 0 4,660 

  Grade 2 0 45 1,519 2,237 621 160 37 11 5 3 1 7 3 1 0 0 0 0 4,650 

  Grade 3 0 0 25 1,409 2,328 786 283 91 30 13 9 4 2 0 0 0 0 0 4,980 

  Grade 4 0 0 0 76 1,205 1,950 1,168 393 162 78 37 28 7 3 0 1 0 0 5,108 

  Grade 5 0 0 0 0 47 939 1,786 1,226 638 299 155 47 43 5 3 3 0 2 5,193 

  Grade 6 0 0 0 0 0 24 792 1,682 1,181 826 392 217 129 41 24 9 1 1 5,319 

  Grade 7 0 0 0 0 0 0 44 688 1,315 1,030 674 361 248 102 56 19 6 3 4,546 

Female    19 1,688 4,008 4,052 4,265 3,892 4,181 4,123 3,333 2,250 1,268 664 433 152 83 32 7 6 34,456 

Male Grade 1 15 1,636 2,803 500 136 53 68 18 6 1 0 0 0 0 0 0 0 0 5,236 

  Grade 2 0 46 1,347 2,486 968 324 82 38 10 9 1 4 5 0 0 0 0 0 5,320 

  Grade 3 0 0 39 1,169 2,411 1,186 554 255 101 46 13 6 5 0 1 0 0 0 5,786 

  Grade 4 0 0 0 75 871 1,768 1,407 842 448 226 94 41 31 7 2 0 2 0 5,814 

  Grade 5 0 0 0 0 29 558 1,477 1,346 930 564 334 155 100 43 14 8 2 1 5,561 

  Grade 6 0 0 0 0 0 18 516 1,263 1,113 952 630 400 274 138 47 24 11 1 5,387 

  Grade 7 0 0 0 0 0 0 27 420 1,017 984 752 566 391 240 104 43 14 18 4,576 

Male  15 1,682 4,189 4,230 4,415 3,907 4,131 4,182 3,625 2,782 1,824 1,172 806 428 168 75 29 20 37,680 

Grand Total 34 3,370 8,197 8,282 8,680 7,799 8,312 8,305 6,958 5,032 3,092 1,836 1,239 580 251 107 36 26 72,136 



19 
 

0

1,000

2,000

3,000

4,000

5,000

5 6 7 8 9

1
0

1
1

1
2

1
3

1
4

1
5

1
6

1
7

1
8

1
9

2
0

2
1

2
1

+

Female Male

Table 19: Enrolment by Grade, Year and Sex 2014 ς 2017, Manzini                                                  Chart 9: Enrolment by Age and Sex 2017, Manzini 

 

 

 

 

 

 

 

 

Table 20: Enrolment by Sex, Grade and Age, Shiselweni, 2017 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Female Grade 1 33 1,442 1,420 309 65 18 7 4 0 2 4 1 1 1 1 1 0 0 3,309 

  Grade 2 0 21 1,015 1,249 483 124 41 20 5 5 4 3 5 0 0 0 1 0 2,976 

  Grade 3 0 0 64 904 1,344 611 279 103 57 24 11 7 2 0 0 0 0 0 3,406 

  Grade 4 0 0 0 44 806 1,194 824 432 226 86 48 28 9 2 1 1 0 0 3,701 

  Grade 5 0 0 0 0 29 568 1,042 830 557 258 136 60 41 10 5 4 0 0 3,540 

  Grade 6 0 0 0 0 0 22 451 920 768 564 363 206 118 41 10 4 3 2 3,472 

  Grade 7 0 0 0 0 0 0 32 397 645 563 454 289 223 74 31 15 6 2 2,731 

Female    33 1,463 2,499 2,506 2,727 2,537 2,676 2,706 2,258 1,502 1,020 594 399 128 48 25 10 4 23,135 

Male Grade 1 23 1,286 1,656 486 109 29 9 8 1 7 1 6 1 1 4 3 0 0 3,630 

  Grade 2 0 18 768 1,447 843 280 88 49 26 8 5 6 8 0 0 0 0 0 3,546 

  Grade 3 0 0 60 671 1,379 865 575 266 134 54 27 15 13 1 0 0 0 0 4,060 

  Grade 4 0 0 0 38 495 958 939 778 481 245 117 43 27 11 4 1 0 2 4,139 

  Grade 5 0 0 0 0 23 327 756 877 703 521 323 182 120 48 14 7 0 0 3,901 

  Grade 6 0 0 0 0 0 12 248 593 683 615 492 347 305 119 48 19 7 6 3,494 

  Grade 7 0 0 0 0 0 0 14 194 421 492 443 343 326 160 84 34 14 12 2,537 

Male  23 1,304 2,484 2,642 2,849 2,471 2,629 2,765 2,449 1,942 1,408 942 800 340 154 64 21 20 25,307 

Total 56 2,767 4,983 5,148 5,576 5,008 5,305 5,471 4,707 3,444 2,428 1,536 1,199 468 202 89 31 24 48,442 

Grade 
2014 2015 2016 2017 

Female Male Female Male Female Male Female Male 

Grade 1 5,165 5,861 5,013 5,628 4,705 5,264 4,660 5,236 

Grade 2 4,900 5,617 5,040 5,723 4,956 5,759 4,650 5,320 

Grade 3 5,234 5,918 5,156 5,861 5,223 6,021 4,980 5,786 

Grade 4 5,095 5,704 5,200 5,759 5,188 5,645 5,108 5,814 

Grade 5 5,275 5,712 5,264 5,582 5,358 5,598 5,193 5,561 

Grade 6 5,111 5,360 5,271 5,673 5,256 5,537 5,319 5,387 

Grade 7 3,804 3,720 4,154 4,133 4,564 4,696 4,546 4,576 

  34,584 37,892 35,098 38,359 35,250 38,520 34,456 37,680 



20 
 

0

1,000

2,000

3,000

5 6 7 8 9

1
0

1
1

1
2

1
3

1
4

1
5

1
6

1
7

1
8

1
9

2
0

2
1

2
1

+

Female Male

Table 21: Enrolment by Grade, Year and Sex 2014 ς 2017, Shiselweni                                                                   Chart 10: Enrolment by Age and Sex 2017, Shiselweni 

 

 

 

 

 

 

 

Table 22: Enrolment by Sex, Grade, Region and Year, 2014 to 2017 

Grade 
2014 2015 2016 2017 

Female Male Female Male Female Male Female Male 

Grade 1 3,586 4,000 3,410 3,808 3,127 3,639 3,309 3,630 

Grade 2 3,344 3,910 3,433 3,926 3,211 3,648 2,976 3,546 

Grade 3 3,548 4,230 3,544 4,288 3,701 4,284 3,406 4,060 

Grade 4 3,415 4,007 3,494 4,085 3,488 4,118 3,701 4,139 

Grade 5 3,706 3,990 3,593 3,807 3,586 3,877 3,540 3,901 

Grade 6 3,407 3,460 3,598 3,712 3,612 3,604 3,472 3,494 

Grade 7 2,450 2,439 2,451 2,442 2,563 2,501 2,731 2,537 

  23,456 26,036 23,523 26,068 23,288 25,671 23,135 25,307 

         

    Hhohho Lubombo Manzini Shiselweni 

Sex Grade 2014 2015 2016 2017 2014 2015 2016 2017 2014 2015 2016 2017 2014 2015 2016 2017 

Female Grade 1 4,527 4,222 3,947 3,967 3,789 3,630 3,495 3,484 5,165 5,013 4,705 4,660 3,586 3,410 3,127 3,309 

  Grade 2 4,413 4,407 4,100 3,981 3,661 3,677 3,412 3,385 4,900 5,040 4,956 4,650 3,344 3,433 3,211 2,976 

  Grade 3 4,393 4,494 4,540 4,374 3,848 3,821 3,717 3,624 5,234 5,156 5,223 4,980 3,548 3,544 3,701 3,406 

  Grade 4 4,570 4,359 4,347 4,588 3,818 3,898 3,916 3,851 5,095 5,200 5,188 5,108 3,415 3,494 3,488 3,701 

  Grade 5 4,747 4,644 4,525 4,608 3,922 3,795 3,899 4,007 5,275 5,264 5,358 5,193 3,706 3,593 3,586 3,540 

  Grade 6 4,645 4,766 4,523 4,558 3,731 3,871 3,793 3,838 5,111 5,271 5,256 5,319 3,407 3,598 3,612 3,472 

  Grade 7 3,493 3,670 3,867 4,199 2,650 2,778 2,867 3,061 3,804 4,154 4,564 4,546 2,450 2,451 2,563 2,731 

Female Total 30,788 30,562 29,849 30,275 25,419 25,470 25,099 25,250 34,584 35,098 35,250 34,456 23,456 23,523 23,288 23,135 

Male Grade 1 5,158 4,954 4,407 4,349 4,260 4,150 3,928 3,908 5,861 5,628 5,264 5,236 4,000 3,808 3,639 3,630 

  Grade 2 5,052 5,023 4,843 4,628 4,186 4,229 4,016 4,007 5,617 5,723 5,759 5,320 3,910 3,926 3,648 3,546 

  Grade 3 5,124 5,323 5,166 5,240 4,559 4,501 4,345 4,367 5,918 5,861 6,021 5,786 4,230 4,288 4,284 4,060 

  Grade 4 5,218 4,889 5,019 5,149 4,471 4,314 4,368 4,414 5,704 5,759 5,645 5,814 4,007 4,085 4,118 4,139 

  Grade 5 5,211 5,048 4,813 5,030 4,325 4,330 4,140 4,181 5,712 5,582 5,598 5,561 3,990 3,807 3,877 3,901 

  Grade 6 4,945 5,179 4,844 4,792 3,710 3,848 3,962 4,078 5,360 5,673 5,537 5,387 3,460 3,712 3,604 3,494 

  Grade 7 3,279 3,663 3,942 4,305 2,517 2,651 2,762 2,900 3,720 4,133 4,696 4,576 2,439 2,442 2,501 2,537 

Male Total 33,987 34,079 33,034 33,493 28,028 28,023 27,521 27,855 37,892 38,359 38,520 37,680 26,036 26,068 25,671 25,307 

Grand Total 64,775 64,641 62,883 63,768 53,447 53,493 52,620 53,105 72,476 73,457 73,770 72,136 49,492 49,591 48,959 48,442 
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Chart 11: Enrolment by Sex, Region and Year, 2014 - 2017 

The enrolment across the regions has not changed much over the four year period. 

However of note is that the national enrolment is on the decline this year. Manzini has 

the largest enrolment followed by Hhohho, with Shiselweni having the lowest enrolment 

rates. Data also indicated that there are more boys enrolled in the system than girls, this 

scenario has not changed over the years. It could be signifying that there are more male 

children in the population than an issue of unequitable access. This would be clarified 

when the net enrolment rates are calculated. Most of the educational indicators 

associated with access are based on enrolment and age of the pupils. In Eswatini the 

official entry age is six (6), this then supposes and official age for primary as ages 6 to 12 

years.  

 

Table 23: Pupils of Official Age by Sex, Grade and Year, 2014 ς 2017                         Chart 12: Pupils of Official Age by Sex and Year, 2014 - 2017 

 

 

 

 

 

 

 

 

Data indicated a drop in the number of pupils within official age in 2017. The 2017 figures suggested a 

change in trend, as the number of pupils was on an increasing trend before then. On the whole there 

were no significant changes. The decrease could also be due to a general decline in population figures. 

Sex Grade 2014 2015 2016 2017 

Female Grade 1 16,774 16,101 15,112 15,303 

  Grade 2 16,200 16,437 15,587 14,924 

  Grade 3 16,554 16,600 16,814 16,058 

  Grade 4 14,836 15,111 15,401 15,742 

  Grade 5 11,650 11,770 12,512 12,652 

  Grade 6 6,325 6,628 7,295 7,502 

  Grade 7 1,722 1,848 2,211 2,261 

Female Total 84,061 84,495 84,932 84,442 

Male Grade 1 18,950 18,337 17,068 16,975 

  Grade 2 18,523 18,687 18,062 17,361 

  Grade 3 18,522 18,899 18,909 18,601 

  Grade 4 14,755 14,887 15,629 15,922 

  Grade 5 9,496 9,880 10,467 10,470 

  Grade 6 4,252 4,721 5,453 5,105 

  Grade 7 988 1,057 1,318 1,281 

Male Total 85,486 86,468 86,906 85,715 

Grand Total 169,547 170,963 171,838 170,157 



22 
 

Table 24: Repetition 

Repetition remains a challenge to the education system. Although there are gains that have been made, the repetition rate still remains high.  

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Female Grade 1 6 193 645 446 94 30 18 7 1 1   2           0 1,443 

  Grade 2   2 155 459 470 148 47 21 9 6 2 3 1         0 1,323 

  Grade 3     7 168 543 565 348 150 65 27 7 6 4         0 1,890 

  Grade 4       10 155 393 591 401 264 120 76 40 15 4 2 2 1 1 2,075 

  Grade 5         9 84 361 663 543 355 199 97 71 27 14 4   3 2,430 

  Grade 6           5 74 341 531 558 396 230 159 74 30 7 9 4 2,418 

  Grade 7             7 35 92 153 160 136 155 84 43 22 5 12 904 

Female  6 195 807 1,083 1,271 1,225 1,446 1,618 1,505 1,220 840 514 405 189 89 35 15 20 12,483 

Male Grade 1 7 271 1,064 829 174 44 23 10 6 6 1 3 3         0 2,441 

  Grade 2   20 191 813 947 467 160 57 29 9 4 4 4         0 2,705 

  Grade 3     19 221 730 970 784 423 183 83 37 15 13 2 1     1 3,482 

  Grade 4       29 153 416 745 848 585 355 182 100 57 15 8 2 1 2 3,498 

  Grade 5         6 82 337 604 680 622 434 256 160 82 36 6 3 1 3,309 

  Grade 6           5 58 250 467 545 554 411 391 183 100 43 20 15 3,042 

  Grade 7             4 26 67 108 146 160 158 126 75 51 22 32 975 

Male  7 291 1,274 1,892 2,010 1,984 2,111 2,218 2,017 1,728 1,358 949 786 408 220 102 46 51 19,452 

Grand Total 13 486 2,081 2,975 3,281 3,209 3,557 3,836 3,522 2,948 2,198 1,463 1,191 597 309 137 61 71 31,935 

 

Data indicated that generally more boys repeat than girls at primary levels. Data suggested that roughly twice as many boys repeat than girls.  This could be expected 

because there are more boys enrolled than the girls. However, the main concern is the extent of repetition, i.e. in both sexes as it represents a scenario where not all the 

pupils are performing as expected, or possibly other factors that could be contributing to this repetition. Repetition represents resources that are allocated to the same 

pupils more than once. In 2017 about there were 31 935 repeaters, and this is a reason to be worried as it  implied that one full grade is always repeating on a yearly 

basis. This has not improved or changed over the period. This suggested that about 1/7 of the budgetfor primary education finances repeaters.  

Financially this means that as we begin each year, the Government allocates large resources finance, infrastructure and human resources for repetition. It could also 

suggest that more and more children are trapped at primary levels, and some may never complete the primary cycle. This is also evidenced with the fact that there are still 

children aged above 12 years still enrolled at primary. As they repeat they grow older. It raises other issues where you find that there is a widened age difference between 

the pupils in one grade. Some grades have children as young as 6 years attending a class with a child who may be as old as 15 years old. This raises a lot of psycho-social 
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issues in the teaching learning process. Importantly the report will focus on cost implications. This is because the funds used on repetition could be effectively used to 

improve the quality of education through supporting other interventions.  

 

Table 25: Number of Repeaters by Grade, 2014 -2017                                 Table 26: Proportion of Repeaters as function of Grade enrolment 

The table shows the total repeaters in 2017 

as a function on Grade enrolment. It 

indicated that the 31 935 is on average 

94.7% of each grade, which confirmed that 

the total enrolment was almost equivalent 

to a grade. In fact there are more primary 

repeaters than the total enrolment in grade 

7 (111%), which is 11 percent more.  

If there are such high numbers every year, 

then this means resources might be going 

to waste most of the children who repeat 

seldom complete primary education. This was noted earlier in the report where the flow rate from grade 1 

to grade 7 dropped by close to 8000 pupils. This could be crudely saying 1 in 4 of the repeaters will end up 

dropping out.  

The question to ask, is whether it is financially viable to have this high repetition which results in more than 

8000 children dropping out. These drop out even before they reach grade 7. This calls to question the 

Mission Statement of the sector. How will the nation develop if it is still churning children with low level 

skills, or almost illiterate/innumerate citizens? Important this is a human cost, as some children are pushed out of the system, rendering them suspect to vulnerability. 

 

 

 

 

Sex Grade 2014 2015 2016 2017 

Female Grade 1 2,394 2,014 1,744 1,443 

  Grade 2 2,119 1,798 1,447 1,323 

  Grade 3 2,782 2,398 2,018 1,890 

  Grade 4 2,671 2,567 2,101 2,075 

  Grade 5 3,081 2,798 2,536 2,430 

  Grade 6 3,012 2,864 2,671 2,418 

  Grade 7 739 770 785 904 

Female Total 16,798 15,209 13,302 12,483 

Male Grade 1 3,827 3,394 2,908 2,441 

  Grade 2 3,765 3,214 2,768 2,705 

  Grade 3 4,686 4,140 3,526 3,482 

  Grade 4 4,301 3,781 3,491 3,498 

  Grade 5 4,121 3,604 3,339 3,309 

  Grade 6 3,503 3,563 3,212 3,042 

  Grade 7 909 793 754 975 

Male Total 25,112 22,489 19,998 19,452 

Grand Total 41,910 37,698 33,300 31,935 

Grade Repeaters 
2017 

Enrolment 
2017 

Repeaters as % of 
each Grade 

Grade 1 3,884 32,543 98.1% 

Grade 2 4,028 32,493 98.3% 

Grade 3 5,372 35,837 89.1% 

Grade 4 5,573 36,764 86.9% 

Grade 5 5,739 36,021 88.7% 

Grade 6 5,460 34,938 91.4% 

Grade 7 1,879 28,855 110.7% 

 
31,935 237,451 94.7% 
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Table 27: Analysis of the Cost of Repetition 

The current Capita Grant costs under the Free Primary Education Act (FPE)are as shown in the table. These figures exclude the other State funded 

initiatives such as Free Textbooks, Free Stationery and School Feeding. This also excludes salaries for teachers, auxiliary staff and infrastructure 

and resources which are normally built in when the unit costs are calculated. The following table presents the estimated costs of repetition per 

grade over the four year period. It is the number of repeaters multiplied by the FPE per capita grant.  

 

 

 

Table 28: Estimated FPE Grant allocated to Repeating Pupils, 2014 - 2017 

Considering the FPE grant only, the results indicated that the Ministry of Education 

and Training pays out more than E20million each year to finance repetition. The 

figure dropped from a high of E26million in 2014 to E20million in 2017, however it still 

represents a huge sum allocated for repetition. It is time a cost benefit analysis of 

repetition is made, from both educational and financial perspectives. 

As suggested earlier repetition does not necessary lead to improved achievement 

rather research suggests that itleads to increased dropout, what then are the benefits 

to both the system and the pupil from increased repetition? Who benefits? The 

Ministry does have a policy on repetition ς should not exceed 10%. Statistics indicated 

itΩs above 15 percent, and has been for all the years. Why is the Ministry not 

implementing its policy, it is justified educationally to have such high repetition rates 

in the school system? 

Financially it is a drain to the countryΩs diminishing resources, and at the end of the 

day it puts more than 8000 children each year at the risk of not have a basic education 

which is necessary for Sustainable Development Goals (SDG). This will make it a 

challenge both educationally and financially to achieve the SDGs, and further it will 

still result in a population that will be trapped in the vicious cycle of poverty.The 

amount of E20million is almost the amount for the FPE Grant for all of grade 1. This 

Grade FPE Grant 

Grade 1 E560.00 

Grade 2 E560.00 

Grade 3 E580.00 

Grade 4 E580.00 

Grade 5 E640.00 

Grade 6 E670.00 

Grade 7 E1,010.00 

Sex Grade 2014 2015 2016 2017 

Female Grade 1 1,340,640 1,127,840 976,640 808,080 

  Grade 2 1,186,640 1,006,880 810,320 740,880 

  Grade 3 1,613,560 1,390,840 1,170,440 1,096,200 

  Grade 4 1,549,180 1,488,860 1,218,580 1,203,500 

  Grade 5 1,971,840 1,790,720 1,623,040 1,555,200 

  Grade 6 2,018,040 1,918,880 1,789,570 1,620,060 

  Grade 7 746,390 777,700 792,850 913,040 

Female Total   10,426,290 9,501,720 8,381,440 7,936,960 

Male Grade 1 2,143,120 1,900,640 1,628,480 1,366,960 

  Grade 2 2,108,400 1,799,840 1,550,080 1,514,800 

  Grade 3 2,717,880 2,401,200 2,045,080 2,019,560 

  Grade 4 2,494,580 2,192,980 2,024,780 2,028,840 

  Grade 5 2,637,440 2,306,560 2,136,960 2,117,760 

  Grade 6 2,347,010 2,387,210 2,152,040 2,038,140 

  Grade 7 918,090 800,930 761,540 984,750 

Male Total   15,366,520 13,789,360 12,298,960 12,070,810 

Grand Total   25,792,810 23,291,080 20,680,400 20,007,770 
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could suggest that with reduced repetition this amount could be used to finance lower secondary levels of education ς resulting in increased access. It is important not to 

lose focus of the fact that most of the lower secondary aged children are trapped at primary levels, this is why there are low enrolment rates at secondary.This is why 

we have a very large primary education base feeding into a perceived smaller lower secondary level, only a limited few reach the end of the primary cycle. The huge 

investments made at primary are lost as we move from grade 1 to grade 7.  

It is also interesting that the grade 7 class is gradually becoming smaller than form 1 as observed in earlier chart under primary flow rates. ItΩs also a big issue, where does 

the extra enrolment in form 1 come from. As will be noted in the analysis of the secondary sub sector itΩs also an issue related to repetition. There is increased repetition 

which is beginning to inflate secondary enrolment. This increased repetition in form 1 could also act as a barrier to access for primary school graduates. This is why the 

Ministry needs to pay special attention to repetition. A proposal could be a deep, investigative and professional inspection in those schools reporting high incidence of 

repetition and also setting up remedial systems to be exploited when needed. Schools reporting repetition rates above 10 percent may need support, it is the inspection 

teams that need to diagnose and remedy the situation.  

Table 29: Percent Repetition by Sex, Grade and Age, 2017 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Female Grade 1 6.5% 3.2% 8.7% 35.5% 37.2% 28.3% 12.1% 12.1% 25.0% 16.7% 0.0% 50.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 8.6% 

  Grade 2 0.0% 1.8% 3.1% 6.7% 21.9% 24.8% 28.8% 29.2% 37.5% 50.0% 28.6% 25.0% 12.5% 0.0% 0.0% 0.0% 0.0% 0.0% 8.1% 

  Grade 3 0.0% 0.0% 4.6% 3.8% 7.5% 20.7% 30.7% 34.7% 37.4% 34.6% 18.4% 35.3% 25.0% 0.0% 0.0% 0.0% 0.0% 0.0% 10.3% 

  Grade 4 0.0% 0.0% 0.0% 4.3% 3.9% 6.4% 16.1% 23.3% 32.2% 35.0% 42.2% 42.1% 32.6% 57.1% 50.0% 33.3% 33.3% 0.0% 10.7% 

  Grade 5 0.0% 0.0% 0.0% 0.0% 6.1% 2.8% 6.6% 16.4% 22.9% 31.2% 32.5% 32.4% 39.7% 51.9% 56.0% 40.0% 0.0% 0.1% 12.3% 

  Grade 6 0.0% 0.0% 0.0% 0.0% 0.0% 6.0% 3.0% 6.9% 14.3% 20.7% 25.5% 26.4% 31.4% 38.5% 35.7% 21.9% 45.0% 0.2% 12.3% 

  Grade 7 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 5.9% 1.6% 2.3% 5.1% 7.3% 9.7% 15.9% 20.8% 21.9% 27.2% 20.8% 1.3% 5.9% 

Female    6.5% 3.2% 6.4% 8.5% 9.2% 9.7% 11.0% 12.0% 13.6% 16.7% 18.4% 19.1% 23.4% 28.7% 28.6% 26.9% 29.4% 0.2% 9.9% 

Male Grade 1 10.3% 4.6% 12.6% 44.6% 38.2% 29.1% 14.6% 19.6% 31.6% 31.6% 7.1% 18.8% 100% 0.0% 0.0% 0.0% 0.0% 0.0% 12.5% 

  Grade 2 0.0% 15.4% 4.6% 10.4% 27.0% 38.6% 44.9% 37.0% 47.5% 32.1% 21.1% 36.4% 22.2% 0.0% 0.0% 0.0% 0.0% 0.0% 13.4% 

  Grade 3 0%0 0.0% 12.8% 6.3% 9.8% 23.0% 33.9% 41.7% 40.8% 39.3% 35.6% 37.5% 36.1% 33.3% 33.3% 0.0% 0.0% 0.0% 15.2% 

  Grade 4 0.0% 0.0% 0.0% 12.0% 6.0% 7.8% 16.2% 26.4% 31.5% 40.2% 40.6% 46.7% 45.6% 37.5% 50.0% 0.0% 50.0% 0.1% 15.2% 

  Grade 5 0.0% 0.0% 0.0% 0.0% 5.7% 4.5% 7.8% 14.3% 21.2% 28.4% 33.7% 34.4% 34.3% 42.5% 45.0% 20.7% 60.0% 0.0% 15.1% 

  Grade 6 0.0% 0.0% 0.0% 0.0% 0.0% 9.8% 4.1% 6.9% 13.3% 17.6% 23.7% 25.8% 32.8% 34.1% 44.6% 43.9% 45.5% 0.5% 14.6% 

  Grade 7 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 5.6% 2.2% 2.4% 3.9% 6.2% 8.5% 10.7% 14.7% 17.2% 24.2% 24.2% 3.2% 6.4% 

Male    10.3% 4.9% 10.0% 14.1% 14.3% 15.6% 15.9% 16.4% 16.9% 18.7% 20.7% 21.0% 23.7% 24.9% 28.8% 29.2% 32.4% 0.3% 13.5% 

 Total   8.1% 4.0% 8.2% 11.4% 11.8% 12.7% 13.5% 14.2% 15.3% 17.8% 19.7% 20.3% 23.6% 26.0% 28.7% 28.6% 31.6% 0.2% 11.9% 
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Chart 13: Percent Repetition by Sex and Grade, 2017 

The chart shows that on average more boys repeat than their female counterparts. This is 

magnified in the lower grades up to grade 6. From grade 1 to grade 6 the percentage of 

repeaters is above 10%. It only drops below the threshold in grade 7, which could be the fact 

that a few children repeat this grade, i.e. most just quit school. 

What is interesting is the fact that the percentage of repeaters varies but in grade 7 is the same 

for both boys and girls which suggested that most of the boys quit school or possibly pass and go 

to form 1. This is why the calculation of transition rates is important. If very few boys reach form 

1, it could suggest that the sector needs to pay special attention to the boy child.  

 

 

Table 30: Repetition Rate by Sex, Grade and Age, 2017 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Female Grade 1 5.8% 3.2% 9.0% 32.4% 29.5% 28.0% 54.5% 50.0% 6.7% 25.0% 0.0% 7.4% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 9.4% 

  Grade 2 0.0% 1.2% 3.0% 6.3% 22.4% 25.0% 22.8% 23.9% 22.0% 27.3% 15.4% 27.3% 33.3% 0.0% 0.0% 0.0% 0.0% 0.0% 8.4% 

  Grade 3 0.0% 0.0% 2.3% 3.6% 8.2% 16.3% 27.1% 31.7% 35.1% 30.0% 15.9% 19.4% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 10.1% 

  Grade 4 0.0% 0.0% 0.0% 4.5% 4.7% 6.4% 15.4% 21.1% 31.5% 31.6% 41.8% 44.4% 50.0% 50.0% 33.3% 0.0% 33.3% 0.1% 11.4% 

  Grade 5 0.0% 0.0% 0.0% 0.0% 6.0% 2.8% 6.4% 17.8% 22.7% 28.2% 30.4% 28.4% 61.7% 44.3% 77.8% 40.0% 0.0% 0.2% 12.6% 

  Grade 6 0.0% 0.0% 0.0% 0.0% 0.0% 4.2% 2.9% 7.4% 13.8% 21.4% 25.2% 21.0% 34.3% 38.1% 40.5% 30.4% 60.0% 0.2% 12.6% 

  Grade 7 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 3.8% 1.7% 2.5% 5.2% 7.5% 8.2% 21.4% 24.8% 33.6% 39.3% 15.2% 0.5% 5.6% 

Female Total 5.8% 3.1% 6.4% 8.0% 10.1% 9.1% 10.5% 12.6% 13.7% 16.8% 18.3% 15.8% 30.2% 31.1% 38.5% 38.0% 26.8% 0.8% 10.8% 

Male Grade 1 7.0% 4.5% 12.9% 40.5% 33.4% 26.7% 36.5% 28.6% 35.3% 54.5% 9.1% 10.7% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 13.4% 

  Grade 2 0.0% 11.1% 4.2% 10.0% 28.0% 37.9% 36.3% 32.4% 32.6% 16.7% 15.4% 16.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 8.8% 

  Grade 3 0.0% 0.0% 7.9% 6.1% 11.0% 20.6% 31.2% 36.6% 37.6% 39.3% 32.5% 24.2% 0.0% 25.0% 14.3% 0.0% 0.0% 0.0% 15.6% 

  Grade 4 0.0% 0.0% 0.0% 15.8% 6.5% 7.8% 15.9% 27.7% 34.8% 40.0% 37.2% 32.2% 61.3% 39.5% 44.4% 0.0% 0.0% 0.1% 16.0% 

  Grade 5 0.0% 0.0% 0.0% 0.0% 5.8% 4.2% 7.5% 15.4% 21.9% 30.8% 34.5% 27.9% 40.0% 50.3% 67.9% 20.7% 33.3% 0.0% 15.1% 

  Grade 6 0.0% 0.0% 0.0% 0.0% 0.0% 4.7% 3.2% 7.0% 13.4% 19.2% 24.9% 21.6% 37.3% 33.2% 41.0% 39.1% 0.0% 0.4% 14.2% 

  Grade 7 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 2.9% 2.2% 2.4% 4.0% 6.5% 7.7% 13.0% 16.2% 20.5% 28.7% 24.4% 1.0% 5.7% 

Male  7.0% 4.7% 9.8% 13.5% 15.4% 14.7% 14.9% 16.9% 17.2% 19.7% 21.4% 17.8% 28.3% 26.5% 31.9% 31.8% 30.5% 1.6% 15.2% 

Grand Total 6.4% 3.9% 8.1% 10.8% 12.8% 11.9% 12.8% 14.8% 15.5% 18.4% 20.1% 17.0% 28.9% 27.8% 33.6% 33.2% 29.5% 6.6% 13.4% 
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Data in 2017 suggested an improvement in grade 1 and grade 2. The repetition rate is below 10 percent, which is in line with the national benchmark. There will be need to 

further investigate how this was achieved. It is important to note that with constant high repetition, the percent and repetition rates end up being almost equivalent. 

However, in 2017 there is a slight difference due to decreased rates.  

It will be important to look at the current cohort of grade 1 and grade 2 as they move through the system. If the current reduced rates are sustained there could be 

increased enrolment up to grade 7, resulting in increased expansion of the lower secondary sub sector. This could set the scene for improved enrolment rates and possible 

positive gains made under the SDG agenda.  

 

Table 31: Percent Repetition by Sex, Grade and Region, 2016 and 2017 

The Lubombo region and the Shiselweni region reported the 

highest repetition rates. Both regions maintained the rates at 

above 10 percent whilst the other two regions the rates 

showed some improvement.  

The inspection teams need to study what worked in the 

Hhohho and Manzini regions and apply the same remedies 

for the other two regions. The other regions are generally 

known for the poverty levels, there maybe a link between 

their performance and poverty. This needs a deep qualitative 

assessment.  

There are many factors that may contribute to this situation, 

poverty, lack of food, age of the pupils and travelling 

distances to schools, school related costs. These are the 

factors that need to be addressed. It is important that the 

INQABA is used to diagnose and remedy this scenario, as it 

suggests that there are indeed barriers in these two regions.  

 

The Lubombo and Shiselweni regions experienced repetition as high as 20% from grades 3 to grade 6 in boys. This meant 1 in every 5 children in a class was a repeater. This 

is high, there is need for intervention.  There is need to look at the boy child especially in these two regions. There are educational, financial or psycho-social barriers that 

Sex Grade Hhohho Lubombo Manzini Shiselweni 

    2016 2017 2016 2017 2016 2017 2016 2017 

Female Grade 1 9% 6% 17% 13% 9% 7% 12% 13% 

  Grade 2 9% 6% 14% 11% 7% 8% 9% 12% 

  Grade 3 11% 8% 16% 16% 8% 9% 13% 15% 

  Grade 4 9% 8% 18% 16% 9% 9% 14% 17% 

  Grade 5 14% 10% 21% 18% 10% 10% 16% 19% 

  Grade 6 15% 10% 22% 18% 10% 11% 17% 19% 

  Grade 7 5% 6% 8% 8% 5% 6% 5% 5% 

Female Total 11% 8% 17% 15% 8% 9% 13% 15% 

Male Grade 1 16% 10% 24% 19% 12% 11% 17% 19% 

  Grade 2 15% 12% 21% 20% 11% 12% 16% 20% 

  Grade 3 18% 14% 22% 23% 13% 14% 20% 24% 

  Grade 4 17% 14% 23% 22% 14% 14% 20% 23% 

  Grade 5 18% 14% 25% 20% 12% 15% 20% 24% 

  Grade 6 18% 15% 23% 21% 12% 14% 20% 21% 

  Grade 7 5% 7% 8% 7% 5% 7% 4% 5% 

Male Total 16% 12% 22% 19% 12% 13% 17% 20% 



28 
 

the boys are experiencing in these regions. This calls for targeted intervention.It is important that such reports are read and action taken where there is a justified reason.  

These are possible the children that end up dropping out of the system. In the past surveys one of the reasons attributed to dropout has been family reasons. This suggests 

that there is something that needs to be researched that touches on the family ς at household level. It may be issues that may need the department of welfare to 

intervene, but the main responsibility is with the Ministry of Education and Training especially those sub sectors that are mandated to address such issues. Monitoring has 

highlighted this discrepancy, there is need for evaluation so as to find the causes and further remedy them. 

Dropout is normally reported for the previous year, i.e. for 2016 for the current year. The EMIS gets data that is normally presented during the previous yearΩs school Prize 

Giving days. Such data is a rate than a percent. In the data collection instrument, transfer was included as dropout, when in fact it is not, as at national levels the pupil is not 

by the system but move from one school to another.  

Table 32: Dropout 

Dropout is defined as a pupil who does not complete an academic year in school, who leaves the school before end of the year. The reasons vary. The EMIS focussed on 

selected reason results which are presented in the following chart. 

Sex Grade Absconded  Death Disciplinary  
Family 

Reasons Pregnancy School fees Sickness Transfer Total 

Female Grade 1 11 12   127   11 18 187 366 

  Grade 2 18 6   141   4 8 271 448 

  Grade 3 7 10   139   6 14 291 467 

  Grade 4 44 11   133 6 5 4 263 466 

  Grade 5 33 7 1 112 17 3 13 311 497 

  Grade 6 60 5   153 77 6 13 238 552 

  Grade 7 47 11 1 46 115 1 12 47 280 

Female Total 220 62 2 851 215 36 82 1,608 3,076 

Male Grade 1 23 12   117   7 17 192 368 

  Grade 2 23 3   154 1 3 13 295 492 

  Grade 3 23 11   144   9 21 306 514 

  Grade 4 60 17   132 1 6 11 326 553 

  Grade 5 59 8 7 179   2 15 327 597 

  Grade 6 124 6 3 200 4 2 17 236 592 

  Grade 7 87 13 1 44 7 9 9 44 214 

Male Total 399 70 11 970 13 38 103 1,726 3,330 

 Total   619 132 13 1,821 228 74 185 3,334 6,406 
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A larger proportion of the dropout reported at primary levels falls under άFamily reasonsέ and άAbscondingέ. These two reasons are related as absconding may be 

attributed by some family reason. This suggestedthat there are issues at household level that also act as barriers to access education.  Another factor is pregnancy. It is 

however, encouraging to note that the incidence of pregnancy at lower grades is on the decline ς however at higher primary level itΩs on the increase. The fact that there is 

a lower number of boys being pushed out of school due to pregnancy may imply the girls are impregnated by people who are not enrolled at primary levels. This needs to 

be investigated, as it implied intergenerational sex or with older partners enrolled at higher levels. ItΩs important for the country to have a measure of intergenerational sex, 

especially with school going children. 

These reasons are followed by άSicknessέ and άDeathέ. Both occur equally at the different grades. The issue of transfers when coupled with family reasons may give insights 

into some of the dropout. High transfer rates meant a lot of movement by pupils ς why are pupils moving around, is it family reasons, is it due to barriers in some schools 

and parents opting to move their children around. In one region, it was reported that when schools demanded top up fees, registrations fees etc. the children opted out 

and moved from school to school to where there may be no charges. These differing scenarios demand an inquiry and maybe a study of the implementation of the FPE 

Programme may bring all these issues to the fore. It is important to research and assess what impact the FPE Programme has had on the sector if any.  

Table 33: Dropout by Sex, Reason and year, 2014 - 2017 

Dropout has dropped slightly at national level, from 3 527 in 2016 to 3 330 in 

2017. It is worth noting that dropout due to pregnancy for girls increased during 

the same period.Although this is a small increase it does call for concern, more 

girls are exposed to unprotected sex at primary levels.  

Although there is not enough data in the period, it is noted that the number of 

boys reported to have dropped out due to pregnancy is on the decline. An 

assumption may be that the girls are not being impregnated by their counterparts. 

This means in addition to unprotected sex, and early sexual encounters it also 

suggested they had sex with someone who was not at school and may not be of 

the same age as them. This demands an intervention to curb the increase. 

Generally the data indicated that boys are more likely to drop than girls. Further 

scrutiny may suggest unprotected sex, is a problem with girls and other factors i.e. 

family reasons are an issue with boys. What family issues touch on boys more than 

girls do they drop out to go and work to support their siblings and families? There 

are theories that are doing rounds that suggested that boys could be going to work 

in farms or the cities. This raises concern on the boy child.  

Sex Dropout_Reason 2014 2015 2016 2017 

Female Absconded or Other 329 212 256 220 

  Death 37 43 55 62 

  Disciplinary or Expelled 3 4 5 2 

  Family Reasons 695 550 816 851 

  Pregnancy 197 184 203 215 

  School fees 32 11 24 36 

  Sickness 126 93 87 82 

  Transfer 612 792 1,598 1,608 

Female Total 2,031 1,889 3,044 3,076 

Male Absconded or Other 540 415 404 399 

  Death 62 54 61 70 

  Disciplinary or Expelled 13 14 24 11 

  Family Reasons 778 695 1,027 970 

  Pregnancy 41 20 27 13 

  School fees 33 20 21 38 

  Sickness 151 132 94 103 

  Transfer 740 879 1,869 1,726 

Male Total 2,358 2,229 3,527 3,330 

Grand Total 4,389 4,118 6,571 6,406 
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The άFamily reasonέ could also be a reflection of the poverty situation in the communities, especially where there are cases of orphans and vulnerable children (OVC). The 

EMIS also collects data on OVC from schools. These would be OVC that are known to the schools, i.e. registered as OVC. The EMIS uses school administrative records for this 

data. However, the ideal source of up-to-date data will be with the Welfare department which is mandated to manage OVC issues in the country. This data is important to 

the Ministry, because it gives a proxy measure of the potential dropout or challenges that will be faced by schools and communities where there are a lot of OVC. An OVC at 

primary stands a risk of not reaching secondary due to high costs, and end up being out of school. It might be more informative to correlate dropout due to family reasons 

and being an OVC. This can be best done if there was a unique identifier for individual pupils (PIN) system. There is a great possibility that most of the dropouts are OVC, 

and are pushed out of the system because of lack of funds and support. There is need for interventions to target such pupils and ensure that they are retained and 

complete the cycle.  

Impact on the FPE Budget 

Repetition and Dropout contribute negatively to the financing of education, especially when considers the diminishing resources in the sector and Government as a whole. 

A pupil dropping out in grade 1represents an FPE cost of E560.00 (plus stationery, textbooks, feeding and other costs like teaching and support staff). This critically means 

the total cost of a grade 1 pupil could be as high as E1200.00 when all these items are combined.  However if we focus on the FPE grant only we may get the lowest possible 

amount that is lost due to dropout. A child dropping out in grade 1 is a cost of E560, at grade 2 the costs would E1 120, i.e. grant for grade 1 + grant for grade 2,  so pupils 

dropping up higher up cost far more than in grade 1.A dropout in grade 6 represents high costs being wastage as the pupil could have been receiving a grant for 6 years, 

then drops out. If majpority drop out in grade 6, then a large amount would have been wasted on 8000 pupils for minimum six years. 
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Table 34: Estimated cost of Dropout (FPE Grant), 2017 

Data for dropout in 2017 is presented in table;transfers have beenexcluded in this analysis. The data 

suggested that E7 841 500 (E8 million) was lost from the FPE grant due to dropout. Dropout needs to be 

curbed because it does not make any educational sense because a child leaving school at primary will not 

make any effective contribution to the development of the country with no qualification. This is one of 

the reasons why the United Nations adopted the Sustainable Development Goals (SDG) which advocates 

for the completion of basic education - reaching Junior certificate (Form 3). A child after 10 years would 

have received Life Skills to survive in the changing world. 

These dropout costs coupled with the close to E20million lost to repetition suggested that close to 

E30million is lost each year. This can be looked as a waste of financial resources, and there is need that 

it be reduced. This suggests ensuring that attaining basic education might be cheaper in the long and the 

child would have spent at least 10 years in education ςmeaning literate and numerate.  

Since the major contributor of dropout is repetition, it seems logical that the Ministry focusses on the 

reduction of repetition. This cannot be done through a policy alone, but also improving the learning and 

teaching environment through employment of strategies like the Competency Based Education (CBE) a 

learner focussed approach, in servicing of teachers with the necessary pedagogical skills to implement 

CEB and injection of necessary resources and resources in all schools. In addition to these improvement 

of the teaching/learning environment is also critical. An injection of E20million would go far in reducing 

the annual loss of about E30million each year, and this could be taken from savings made in the curbing 

of both repetition and dropout. 

 

 

 

 

 

 

Grade Dropout 2017 Capita Cost Total 

Grade 1 179 E560.00 E100,240.00 

Grade 2 177 E1,120.00 E198,240.00 

Grade 3 176 E1,700.00 E299,200.00 

Grade 4 203 E2,280.00 E462,840.00 

Grade 5 186 E2,920.00 E543,120.00 

Grade 6 314 E3,590.00 E1,127,260.00 

Grade 7 233 E4,600.00 E1,071,800.00 

Female     E3,802,700.00 

Grade 1 176 E560.00 E98,560.00 

Grade 2 197 E1,120.00 E220,640.00 

Grade 3 208 E1,700.00 E353,600.00 

Grade 4 227 E2,280.00 E517,560.00 

Grade 5 270 E2,920.00 E788,400.00 

Grade 6 356 E3,590.00 E1,278,040.00 

Grade 7 170 E4,600.00 E782,000.00 

Male     E4,038,800.00 

 

  

 
E7,841,500.00 
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Table 35: OVC by Sex, Grade and Age, 2017 

 

Table 36: OVC by Grade, Sex and Year, 2014 - 2017 

The data indicated that there are generally more OVC boys than girls that were 

reported by schools. This has been the trend over the four year period. It is also 

interesting that the number of reported OVC increased in 2017, especially 

because the reported cases were on the decline since the introduction of the FPE 

Programme. Schools and communities were no longer classifying children as all 

were equally benefitting from the FPE programme. In 2009, there were more 

than 70 000 OVC reported in primary schools, this number has reduced to 23 000 

in 2017. This does not however mean there are fewer OVC, itΩs just that they 

have not been captured and classified in schools. 

Sex Grade 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 21+ Total 

Female Grade 1 10 600 745 178 45 14 22 2 1 1 1 2       1   0 1,622 

  Grade 2   12 491 806 324 102 29 14 3 2 4 3 2 1       0 1,793 

  Grade 3     21 575 1,009 463 230 99 50 25 9 4 6         0 2,491 

  Grade 4       40 569 995 696 386 194 96 42 28 15 3 1 3 1 0 3,069 

  Grade 5         37 460 992 825 564 297 170 90 61 14 10 5 1 2 3,528 

  Grade 6           16 440 965 820 719 458 283 177 58 24 15 9 4 3,988 

  Grade 7             14 396 799 793 629 490 352 154 90 37 6 17 3,777 

Female    10 612 1,257 1,599 1,984 2,050 2,423 2,687 2,431 1,933 1,313 900 613 230 125 61 17 23 20,268 

Male Grade 1 5 574 923 297 84 25 19 8 3 3 2 3 1   3     0 1,950 

  Grade 2   11 466 1,006 594 234 97 43 16 5 7 2 2 1       0 2,484 

  Grade 3     16 438 1,028 698 454 216 112 65 27 18 8 1 1     0 3,082 

  Grade 4       42 339 829 826 672 425 231 135 68 36 9 7 1   1 3,621 

  Grade 5         13 291 709 837 756 543 362 229 139 55 38 15   2 3,989 

  Grade 6           14 242 679 873 773 673 504 419 195 76 38 16 10 4,512 

  Grade 7             12 207 526 689 637 595 495 283 166 91 42 41 3,784 

Male    5 585 1,405 1,783 2,058 2,091 2,359 2,662 2,711 2,309 1,843 1,419 1,100 544 291 145 58 54 23,422 

Total   15 1,197 2,662 3,382 4,042 4,141 4,782 5,349 5,142 4,242 3,156 2,319 1,713 774 416 206 75 77 43,690 

Grade 
Female Male 

2014 2015 2016 2017 2014 2015 2016 2017 

Grade 1 2,227 1,721 1,632 1,622 2,649 2,045 1,866 1,950 

Grade 2 2,493 2,039 1,934 1,793 3,000 2,474 2,388 2,484 

Grade 3 3,023 2,458 2,573 2,491 3,925 3,216 3,034 3,082 

Grade 4 3,510 2,857 2,819 3,069 4,457 3,611 3,421 3,621 

Grade 5 4,465 3,244 3,222 3,528 4,937 3,755 3,431 3,989 

Grade 6 4,287 3,529 3,419 3,988 4,754 3,879 3,808 4,512 

Grade 7 4,486 3,082 3,016 3,777 4,575 3,271 3,042 3,784 

 Total 24,491 18,930 18,615 20,268 28,297 22,251 20,990 23,422 
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Table 37: OVC by Sex, Grade and Region, 2017 

The highest number of reported OVC was in the Lubombo region. This is despite that the 

region has the lowest enrolment figures. This meant proportionally speaking there were 

more OVC enrolled per class.  

School data for OVC will be very important as it can give an indication of the support that the 

school may need, i.e. financially, educationally, welfare services and protection. These 

schools are on average more vulnerable than others.  

 

 

 

 

 

 

 

Chart 14: OVC by Region and Sex, 2017 

 

 

 

 

 

Special Education Needs (SEN) 

Sex Grade Hhohho Lubombo Manzini Shiselweni  Total 

Female Grade 1 343 347 449 483 1,622 

  Grade 2 461 339 504 489 1,793 

  Grade 3 596 594 625 676 2,491 

  Grade 4 726 699 755 889 3,069 

  Grade 5 946 826 913 843 3,528 

  Grade 6 972 923 1,042 1,051 3,988 

  Grade 7 1,076 808 978 915 3,777 

Female Total 5,120 4,536 5,266 5,346 20,268 

Male Grade 1 420 404 531 595 1,950 

  Grade 2 646 530 613 695 2,484 

  Grade 3 792 728 707 855 3,082 

  Grade 4 964 839 870 948 3,621 

  Grade 5 1,052 920 1,025 992 3,989 

  Grade 6 1,118 1,103 1,130 1,161 4,512 

  Grade 7 1,150 824 957 853 3,784 

Male Total 6,142 5,348 5,833 6,099 23,422 

Grand Total 11,262 9,884 11,099 11,445 43,690 
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The data presented under this section is for Special Education Needs (SEN) children as identified at school level by schools. These are not medically derived statistics (as 

defined by health professionals), but are an indication of the perceived disability that may exist in the schools. Some of them may have been classified by health 

professionals but generally, these are perceived challenges that were observed at school level, e.g. hearing disability includes those that are deaf and those that are 

partially deaf, the different degrees of deafness have to be verified by health professionals. The same logic will apply for visual and learning impairment. There is need 

for the EMIS and the departments concerned to collaborate with the Ministry of Health or the School Health Programme on collection of such data. It is envisaged that 

such data will also be collected under the Care and Support for Teaching and Learning (CSTL) and under the Sector Response to HIV and AIDS agenda. This report covers 

SEN, there is additional data on orphan hood, socio-economic support, psycho-social support, pupils seeking counselling services that need to be reported. The EMIS will 

need additional resources to collect and report on the complete profile under this sub sector. This data provides a basis for engagement, schools where the perceived 

disability exists ς calls for targeted intervention by the relevant departments and professionals. 

Table 38: SEN Enrolment by Sex and Grade 2017 

It is important that the Ministry 

understands this reported data 

with a view to respond to it 

positively. Some of the 

internationally defined 

classifications may not be 

known by schools, they will 

need capacity to at least pick 

some of them out. Whilst it is 

true that there are partners that 

go into schools who have the 

skills and expertise on SEN, the 

Ministry needs to look at the 

data as a demand for additional 

investigation. Some children 

may be misdiagnosed and 

misclassified at school level 

whilst others end up dropping 

out especially if the feel like they are not adequately catered for.  

 

Sex Grade Hearing Impaired Learning Disability Other Impairment Physical Disability Visually Impaired Total 

Female Grade 1 62 136 32 38 75 343 

  Grade 2 101 122 17 29 78 347 

  Grade 3 123 153 20 26 126 448 

  Grade 4 174 123 23 25 220 565 

  Grade 5 208 132 19 16 282 657 

  Grade 6 153 101 33 31 276 594 

  Grade 7 121 70 31 16 259 497 

Female Total 942 837 175 181 1,316 3,451 

Male Grade 1 107 211 46 51 102 517 

  Grade 2 107 236 40 32 111 526 

  Grade 3 109 265 46 34 158 612 

  Grade 4 174 292 42 33 265 806 

  Grade 5 155 211 40 41 284 731 

  Grade 6 131 128 33 31 243 566 

  Grade 7 82 100 27 24 217 450 

Male Total 865 1,443 274 246 1,380 4,208 

Grand Total 1,807 2,280 449 427 2,696 7,659 
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Table 39: SEN by Sex, Grade and Region, 2017 

The EMIS looks at this data as a vehicle for intervention by the relevant 

stakeholders and partners. The SEN department and School Health can use this 

data and identify schools which have reported notable figures on SEN, to go and 

verify if not screen properly otherwise the chances of these institutions knowing 

about such schools are slim. 

EMIS highlights a possible concern, which is necessary for intervention as the 

school health can only visit a limited number of schools or communities. School 

health can then report on the screened pupils under CTSL. The issues around 

SEN are there in schools and the only vehicle that can assist to identify the 

pockets is such data. This data can be used to engage with schools, otherwise 

how will the Ministry know the perceived extent of the problems. 

SEN children who are not identified and assisted end up dropping out, this data 

can be used for intervention. Until the country reaches a stage where all 

children/pupils are screened early some will enrol with SEN, and may end up 

being frustrated by the education system if their needs are not catered for. 

After proper screening then the EMIS could be informed to validate/update its 

databases. 

 

 

 

 

 

 

Sex Grade Hhohho Lubombo Manzini Shiselweni Total 

Female Grade 1 126 73 87 57 343 

  Grade 2 131 80 83 53 347 

  Grade 3 141 105 125 77 448 

  Grade 4 216 104 118 127 565 

  Grade 5 221 126 164 146 657 

  Grade 6 246 116 143 89 594 

  Grade 7 255 100 81 61 497 

Female Total 1,336 704 801 610 3,451 

Male Grade 1 173 148 105 91 517 

  Grade 2 188 127 113 98 526 

  Grade 3 200 128 189 95 612 

  Grade 4 282 179 211 134 806 

  Grade 5 269 158 184 120 731 

  Grade 6 213 105 178 70 566 

  Grade 7 174 106 96 74 450 

Male Total 1,499 951 1,076 682 4,208 

Grand Total 2,835 1,655 1,877 1,292 7,659 
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Table 40: SEN by Sex and Region 2017 

Data for Visually impaired and Learning Disability is generally higher than 

the other categories over the period.  This needs to be investigated further 

because these are perceptions and definitions might not be uniform or 

conform to some internationally defined standard. However, the fact is that 

schools are reporting this data, whether factually or not it should engender 

some response from the Ministry to go and investigate especially because if 

schools identify and define pupils they may not have the skills to manage 

what they perceive to be SEN. It might not be SEN per se, but the fact is 

unless it is verified it may be perceived as such, if not attended to, these are 

some of the children who may end up dropping out of the system because 

they are not adequately catered for. 

 

 

Table 41: SEN by Sex, SEN and Year 2014 - 2017 

A learning disability identified in grade 1 suggests that the teacher has made 

this assessment within a 4 month period. This could further explain the high 

repetition in grade 1. It would be interesting to make an assessment as to how 

these learning disabilities are detected by schools so early in the pupilΩs 

education. Such data can be used to inform and provoke further enquiry which 

may lead to policy suggestions. The fact is pupils are being labelled and classified 

in the schools with or without specialised guidance is an issue that needs 

addressing. Although the solution lies in early identifications and interventions, 

this is unlikely considering the resources in the country. However, as a Ministry 

there is need to intervene. There is something teachers are observing for them to 

conclude a child has a learning disability.  

 

Sex Special_ed_need_status Hhohho Lubombo Manzini Shiselweni  Total 

Female Hearing Impaired 320 230 204 188 942 

  Learning Disability 349 144 223 121 837 

  Other Impairment 65 47 38 25 175 

  Physical Disability 74 26 45 36 181 

  Visually Impaired 528 257 291 240 1,316 

Female Total 1,336 704 801 610 3,451 

Male Hearing Impaired 245 268 236 116 865 

  Learning Disability 594 264 376 209 1,443 

  Other Impairment 92 63 61 58 274 

  Physical Disability 97 62 40 47 246 

  Visually Impaired 471 294 363 252 1,380 

Male Total 1,499 951 1,076 682 4,208 

Grand Total 2,835 1,655 1,877 1,292 7,659 

Sex Special_ed_need_status 2014 2015 2016 2017  Total 

Female Hearing Impaired 780 540 718 942 2,980 

  Learning Disability 680 636 840 837 2,993 

  Other Impairment 143 97 158 175 573 

  Physical Disability 165 115 147 181 608 

  Visually Impaired 1,096 851 970 1,316 4,233 

Female Total 2,864 2,239 2,833 3,451 11,387 

Male Hearing Impaired 673 493 657 865 2,688 

  Learning Disability 1,058 1,064 1,414 1,443 4,979 

  Other Impairment 152 146 212 274 784 

  Physical Disability 272 173 166 246 857 

  Visually Impaired 1,048 925 928 1,380 4,281 

Male Total 3,203 2,801 3,377 4,208 13,589 

Grand Total 6,067 5,040 6,210 7,659 24,976 
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Early Childhood Care and Development Programmes (ECCDE) 

This is another sub sector that is not well covered in the current EMIS. However, efforts have been made to capture data for reporting purposes. The greatest challenge 

for the data in the sector is that it is still largely in private sector and not entirely under the MOET. Some ECCDE programs are under the Ministry of Health and the 

5ŜǇǳǘȅ tǊƛƳŜ aƛƴƛǎǘŜǊΩǎ ƻŦŦƛŎŜΦ ¢Ƙƛǎ ƛǎ ŀƴƻǘƘŜǊ ŀǊŜŀ ŦƻǊ ǇƻǘŜƴǘƛŀƭ ŎƻƭƭŀōƻǊŀǘƛƻƴΦ  ¢ƘŜ 9aL{ Ƙŀǎ ŀ ǎŜǇŀǊŀǘŜ ǎȅǎǘŜƳ ŦƻǊ ǎǳŎƘ Řŀta and will report on it in the future. 

However, the EMIS has a question that wanted to find out the number of grade 1 children who reported to have gone through any form of ECCDE previously. In future 

the EMIS will report on Grade zero (reception grade) which is part of ECCDE, however this is still at pilot stage. Further ECCDE consists of two levels, Pre-Pirmary and 

Kindergraten. However going forward such data will need to be collected and grouped into the two new levels under the ISCED2011 

 

Table 42: Number of Grade 1 Pupils who have gone through ECCDE                          Table 43: Proportion of Grade 1 Pupils who have gone thro ECCDE, Sex and Region                                   

 

 

 

 

 

 

 

 

 

The data reported suggested that about 4 in 5 of grade 1 pupils have gone through some form of ECCDE program. The EMIS did not specify or limit itself to Pre-School, but 

generally in Eswatini the most common would be pre-schooling. In addition some of the institutions have not yet been graded and classified according to the ISCED2011. 

Children of varying ages attend and are not classified by the newly adopted ISCED levels. Such variations will be explored under the new system for ECCDE. It is however 

encouraging that a high number of children go through this stage of development. Some studies have revealed that such children tend to do better in school, as such the 

country has introduced grade 0. This in part aimed to level the ground, so as to ensure that all children do get the benefit of an ECCDE program. The worry though is that 

once this level has been formalised pre school managers may create another structure or level which may reintroduce the discrepancy at lower levels e.g. kindergarten.   

Sex Region 2014 2015 2016 2017 

Female Hhohho 3,861 3,352 3,007 3,394 

  Lubombo 1,529 1,465 2,519 2,288 

  Manzini 4,594 4,955 4,707 3,622 

  Shiselweni 1,230 1,497 1,796 1,865 

Female    11,214 11,269 12,029 11,169 

Male Hhohho 4,327 3,929 3,407 3,790 

  Lubombo 1,665 1,647 2,786 2,670 

  Manzini 5,222 5,552 5,243 4,073 

  Shiselweni 1,427 1,640 2,043 2,147 

Male l   12,641 12,768 13,479 12,680 

Total   23,855 24,037 25,508 23,849 

Sex Region 2015 2016 2017 

Female Hhohho 91% 85% 76% 

  Lubombo 42% 42% 72% 

  Manzini 92% 105% 101% 

  Shiselweni 36% 48% 54% 

Female    69% 74% 78% 

Male Hhohho 87% 89% 78% 

  Lubombo 40% 42% 71% 

  Manzini 93% 105% 100% 

  Shiselweni 37% 45% 56% 

Male    68% 74% 79% 

Total   69% 74% 78% 
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Table 44: Primary School Teachers by Sex, Qualification and Region. 2017 

Sex Qualification Hhohho Lubombo Manzini Shiselweni Total 

Female A.A.T. 2   2   4 

  ACE 1 1 1   3 

  B.P.H.D in special education   2   1 3 

  BA 6 6 26 4 42 

  BA + CCE     7 1 8 

  BA Humanities 24 25 37 32 118 

  BA Humanities + CDE 5 22 63 13 103 

  BA Social Science 2 2 2   6 

  Bachelors + PGCE 153 123 112 71 459 

  Bachelor's Honours Degree 41 9 47 27 124 

  Bcom 1   4   5 

  Bed(Prim) 150 94 163 80 487 

  Bed(Sec) 10 11 20 6 47 

  Bsc + CDE 1   2 1 4 

  Bsc Agricultural Education 2 2 2   6 

  BSc in Home Economics 10 13 9 12 44 

  BSc. 15 18 8 10 51 

  BSc. Agriculture     1 1 2 

  Certificate in I.T. Education 2 2 1   5 

  Dip. Technical Teaching   2   1 3 

  Diploma in Agriculture   1   2 3 

  Diploma in Commerce   1 1   2 

  Diploma in Computer Science 1   3   4 

  Diploma in Education 68 66 88 19 241 

  Diploma in Home Economics 1 2 6   9 

  Diploma in Law   3   2 5 

  Masters 19 14 15 6 54 

  
MSc Environmental Monitoring 
Assesment 1       1 
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  N.P.D.E. 16 4 13 19 52 

  O-Level 104 161 88 78 431 

Sex Qualification Hhohho Lubombo Manzini Shiselweni Total 

  P.H.C. 1   3 1 5 

  P.H.C.+H.E. 3 4 3 7 17 

  P.H.D.   1 1 1 3 

  PLC 4 6 15 4 29 

  PTC 157 153 252 159 721 

  PTD 794 534 861 714 2,903 

  STC 1   1 1 3 

  STD 19 13 23 22 77 

  (blank)           

  Degree in Business Education       2 2 

  Bachelors in Theology   1     1 

  Degree in Design and Tech. 2       2 

  Diploma in Construction     1   1 

  Bcom + P.G.C.E. 1 4 1 5 11 

Female    1,617 1,300 1,882 1,302 6,101 

Male A.A.T.     1   1 

  ACE 1       1 

  B.P.H.D in special education       1 1 

  BA 1 2 6 8 17 

  BA + CCE       3 3 

  BA Humanities 15 23 27 26 91 

  BA Humanities + CDE 5 19 21 8 53 

  BA Social Science   2 1 2 5 

  Bachelors + PGCE 72 70 35 58 235 

  Bachelor's Honours Degree 9 3 14 2 28 

  Bcom 1       1 

  Bed(Prim) 45 37 55 43 180 

  Bed(Sec) 4 8 8 3 23 



40 
 

  Bsc + CDE   3 2   5 

  Bsc Agricultural Education 1 6 4   11 

  BSc in Home Economics 4 1 1 1 7 

Sex Qualification Hhohho Lubombo Manzini Shiselweni Total 

  BSc. 6 9 5 5 25 

  BSc. Agriculture 1 3   4 8 

  Certificate in I.T. Education 1       1 

  Dip. Technical Teaching     1 1 2 

  Diploma in Agriculture 2 2 2 2 8 

  Diploma in Commerce 1 6     7 

  Diploma in Computer Science 1 2 1 1 5 

  Diploma in Education 21 23 48 5 97 

  Diploma in Law 1   1   2 

  Masters 8 2 5 2 17 

  
MSc Environmental Monitoring 
Assesment   1     1 

  N.P.D.E. 3 2 2   7 

  O-Level 47 54 33 35 169 

  P.H.C.   1   1 2 

  P.H.D.       1 1 

  PTC 26 35 41 35 137 

  PTD 438 276 440 386 1,540 

  STC     1   1 

  STD 18 24 23 18 83 

  (blank)           

  Bachelors in Theology 1   1 1 3 

  Degree in Design and Tech. 1   1   2 

  Diploma in Construction 1       1 

  Bcom + P.G.C.E. 1 1 1   3 

Male    736 615 781 652 2,784 

(blank) BA       1 1 

  BA Humanities   1   1 2 
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  BA Humanities + CDE   1     1 

  Bachelors + PGCE 1       1 

  Bachelor's Honours Degree 1       1 

  Bsc + CDE 1       1 

  BSc. Agriculture       1 1 

  Diploma in Education 2 2 1 2 7 

  Masters   1     1 

  O-Level 2 4   2 8 

  PTC       1 1 

  PTD 2 4 1 9 16 

  STD       1 1 

  (blank)           

  Bcom + P.G.C.E.     1   1 

(blank)    9 13 3 18 43 

Total   2,362 1,928 2,666 1,972 8,928 

 

The table present all teaching staff at primary levels irrespective of their qualification. A reasonable number of them are academically qualified, but do not possess 

professional training at teachers. Eswatini recognises two levels at this stage, those who are trained as teachers (primary and secondary) and thosewho are appropriately 

qualified to teach at primary levels. This categorisation may vary with countries and some international definition ς you have to have a professional teaching certificate to 

be classified as a teacher in Eswatini. 
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Table 45: Professionally trained teachers by Sex, Qualification and Region, 2017 

Sex Qualification Hhohho Lubombo Manzini Shiselweni  Total 

Female B.P.H.D in special education   2   1 3 

  BA + CCE     7 1 8 

  BA Humanities + CDE 5 22 63 13 103 

  Bachelors + PGCE 153 123 112 71 459 

  Bachelor's Honours Degree 41 9 47 27 124 

  Bed(Prim) 150 94 163 80 487 

  Bed(Sec) 10 11 20 6 47 

  Bsc + CDE 1   2 1 4 

  Bsc Agricultural Education 2 2 2   6 

  Certificate in I.T. Education 2 2 1   5 

  Dip. Technical Teaching   2   1 3 

  Diploma in Education 68 66 88 19 241 

  Masters 19 14 15 6 54 

  N.P.D.E. 16 4 13 19 52 

  P.H.C. 1   3 1 5 

  P.H.C.+H.E. 3 4 3 7 17 

  P.H.D.   1 1 1 3 

  PLC 4 6 15 4 29 

  PTC 157 153 252 159 721 

  PTD 794 534 861 714 2,903 

  STC 1   1 1 3 

  STD 19 13 23 22 77 

  Degree in Business Education       2 2 
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  Degree in Design and Tech. 2       2 

  Bcom + P.G.C.E. 1 4 1 5 11 

Female Total 1,449 1,066 1,693 1,161 5,369 

Male B.P.H.D in special education       1 1 

  BA + CCE       3 3 

  BA Humanities + CDE 5 19 21 8 53 

  Bachelors + PGCE 72 70 35 58 235 

  Bachelor's Honours Degree 9 3 14 2 28 

  Bed(Prim) 45 37 55 43 180 

  Bed(Sec) 4 8 8 3 23 

  Bsc + CDE   3 2   5 

  Bsc Agricultural Education 1 6 4   11 

  Certificate in I.T. Education 1       1 

  Dip. Technical Teaching     1 1 2 

  Diploma in Education 21 23 48 5 97 

  Masters 8 2 5 2 17 

  N.P.D.E. 3 2 2   7 

  P.H.C.   1   1 2 

  P.H.D.       1 1 

  PTC 26 35 41 35 137 

  PTD 438 276 440 386 1,540 

  STC     1   1 

  STD 18 24 23 18 83 

  Degree in Design and Tech. 1   1   2 

  Bcom + P.G.C.E. 1 1 1   3 
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There are a number of teachers who were trained for the secondary levels who are teaching at primary. Although these are professionally trained, they however do not 

have the relevant training for teach a primary level pupil.  

 

 

 

 

 

 

 

Male Total 653 510 702 567 2,432 

(blank) BA Humanities + CDE   1     1 

  Bachelors + PGCE 1       1 

  Bachelor's Honours Degree 1       1 

  Bsc + CDE 1       1 

  Diploma in Education 2 2 1 2 7 

  Masters   1     1 

  PTC       1 1 

  PTD 2 4 1 9 16 

  STD       1 1 

  Bcom + P.G.C.E.     1   1 

(blank) Total 7 8 3 13 31 

Grand Total 2,109 1,584 2,398 1,741 7,832 
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Table 46: Primary Qualified (appropriately) by Sex, Qualification and Region 

Sex Qualification Hhohho Lubombo Manzini Shiselweni Total 

Female B.P.H.D in special education   2   1 3 

  Bachelor's Honours Degree 41 9 47 27 124 

  Bed(Prim) 150 94 163 80 487 

  Diploma in Education 68 66 88 19 241 

  Masters 19 14 15 6 54 

  N.P.D.E. 16 4 13 19 52 

  P.H.C. 1   3 1 5 

  P.H.C.+H.E. 3 4 3 7 17 

  P.H.D.   1 1 1 3 

  PLC 4 6 15 4 29 

  PTC 157 153 252 159 721 

  PTD 794 534 861 714 2,903 

Female Total 1,253 887 1,461 1,038 4,639 

Male B.P.H.D in special education       1 1 

  Bachelor's Honours Degree 9 3 14 2 28 

  Bed(Prim) 45 37 55 43 180 

  Diploma in Education 21 23 48 5 97 

  Masters 8 2 5 2 17 

  N.P.D.E. 3 2 2   7 

  P.H.C.   1   1 2 

  P.H.D.       1 1 

  PTC 26 35 41 35 137 

  PTD 438 276 440 386 1,540 

Male Total 550 379 605 476 2,010 

(blank) Bachelor's Honours Degree 1       1 

  Diploma in Education 2 2 1 2 7 

  Masters   1     1 

  PTC       1 1 

  PTD 2 4 1 9 16 

(blank) Total 5 7 2 12 26 

Grand Total 1,808 1,273 2,068 1,526 6,675 
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Table 47: Appropriately Qualified Teachers by Sex, Qualification and Year, 2014 - 2017 

Sex Qualification 2014 2015 2016 2017 

Female B.P.H.D in special education 5 3 2 3 

  Bachelor's Honours Degree 62 84 87 124 

  Bed(Prim) 309 342 392 487 

  Diploma in Education 185 183 201 241 

  Masters 25 26 43 54 

  N.P.D.E. 84 83 69 52 

  P.H.C. 3 3 4 5 

  P.H.C.+H.E. 22 21 21 17 

  P.H.D. 2 2 3 3 

  PLC 58 49 39 29 

  PTC 1,100 1,004 837 721 

  PTD 2,531 2,688 2,834 2,903 

Female Total 4,386 4,488 4,532 4,639 

Male B.P.H.D in special education 1 1 1 1 

  Bachelor's Honours Degree 17 24 22 28 

  Bed(Prim) 108 138 154 180 

  Diploma in Education 77 65 76 97 

  Masters 7 8 16 17 

  N.P.D.E. 5 5 3 7 

  P.H.C. 4 3 2 2 

  P.H.D. 2 2 1 1 

  PLC 6 3 1   

  PTC 221 197 166 137 

  PTD 1,258 1,316 1,452 1,540 

Male Total 1,706 1,762 1,894 2,010 

(blank) Bachelor's Honours Degree 1 1 1 1 

  Diploma in Education       7 

  Masters       1 

  PTC 1   1 1 

  PTD 11 3 5 16 

(blank) Total 13 4 7 26 

Grand Total 6,105 6,254 6,433 6,675 
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Attrition of Teachers 

Teachers leave the system for various reasons, commonly through retirement. In this section the attrition of teachers is presented. The instrument also included 

transfers, which is attrition from a school, but not the system. It will not be included in the analysis of attrition. These records are from school administrative data, more 

accurate would be obtainable from the Teaching Service Commission (TSC). The current challenges being that most administrative records for the TSC are still not 

computerised save for the Payroll system. 

 

Table 48: Attrition of Teachers, by Sex, Region and Reason 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sex Region Absconded Dismissed Natural Death not natural death Others Resignation Retirement Transfer  Total 

Female Hhohho 2 1 3 3 7 5 44 78 143 

  Lubombo     5 2 3   28 35 73 

  Manzini 3   5 2 51 7 44 33 145 

  Shiselweni     2 2 16 2 33 61 116 

Female Total 5 1 15 9 77 14 149 207 477 

Male Hhohho 3 1 3 2 3 6 12 30 60 

  Lubombo 2   2   1 3 9 18 35 

  Manzini         9 4 13 18 44 

  Shiselweni 1 1 2 1 20   11 28 64 

Male Total 6 2 7 3 33 13 45 94 203 

Grand Total 11 3 22 12 110 27 194 301 680 
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Table 49: Attrition of Teachers by Sex, Reason and Year, 2014 - 2017 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sex Attrition reason 2014 2015 2016 2017 

Female Absconded 23 1 4 5 

  Dismissed 1 2 2 1 

  Natural Death 19 32 11 15 

  not natural death 6 5 5 9 

  Others 16 10 34 77 

  Resignation 18 18 14 14 

  Retirement 94 143 155 149 

Female Total 177 211 225 270 

Male Absconded 12 3 6 6 

  Dismissed 7 1 1 2 

  Natural Death 14 22 10 7 

  not natural death 3 3 2 3 

  Others 13   18 33 

  Resignation 6 15 11 13 

  Retirement 28 25 44 45 

Male Total 83 69 92 109 

Grand Total 260 280 317 379 
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Table 50: Equipment by Type, User and Region 

Equipment_item Equipment_user 
Region 

 Total 
Hhohho Lubombo Manzini Shiselweni 

Computers For Pupils Only 528 523 586 340 1,977 

  For teachers or Administrators 214 193 221 131 759 

  Used by all 65 58 147 62 332 

Computers Total   807 774 954 533 3,068 

Duplicators For Pupils Only 8 1 9 3 21 

  For teachers or Administrators 49 40 69 40 198 

  Used by all 16 11 11 8 46 

Duplicators Total   73 52 89 51 265 

First Aid Kits For Pupils Only 88 41 81 36 246 

  For teachers or Administrators 47 57 76 38 218 

  Used by all 80 55 89 51 275 

First Aid Kits Total   215 153 246 125 739 

Photocopiers For Pupils Only 21 17 29 14 81 

  For teachers or Administrators 173 140 177 135 625 

  Used by all 37 24 34 27 122 

Photocopiers Total   231 181 240 176 828 

Printers (for Computers) For Pupils Only 19 12 54 39 124 

  For teachers or Administrators 148 124 171 110 553 

  Used by all 74 12 24 17 127 

Printers (for Computers) Total 241 148 249 166 804 

Radios or Tape recorders For Pupils Only 38 11 17 2 68 

  For teachers or Administrators 13 16 31 8 68 

  Used by all 32 8 17 8 65 

Radios or Tape recorders Total 83 35 65 18 201 

Refrigerators For Pupils Only 59 34 67 28 188 

  For teachers or Administrators 42 40 54 21 157 

  Used by all 59 32 50 44 185 
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Refrigerators Total   160 106 171 93 530 

Stoves For Pupils Only 200 120 233 131 684 

  For teachers or Administrators 38 79 88 51 256 

  Used by all 151 63 153 126 493 

Stoves Total   389 262 474 308 1,433 

Typewriters For Pupils Only 1     2 3 

  For teachers or Administrators 20 12 26 36 94 

  Used by all 2 3 4 6 15 

Typewriters Total   23 15 30 44 112 

 Total   2,222 1,726 2,518 1,514 7,980 
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Table 51: Equipment by Type, User and Year, 2014 - 2017 

Equipment item Equipment user 
Year Label 

 Total 2014 2015 2016 2017 

Computers For Pupils Only 1,345 1,527 1,693 1,977 6,542 

  For teachers or Administrators 645 681 703 759 2,788 

  Used by all 712 710 677 332 2,431 

Computers Total   2,702 2,918 3,073 3,068 11,761 

Duplicators For Pupils Only 21 21 18 21 81 

  For teachers or Administrators 183 189 194 198 764 

  Used by all 56 55 49 46 206 

Duplicators Total   260 265 261 265 1,051 

First Aid Kits For Pupils Only 206 209 229 246 890 

  For teachers or Administrators 173 184 194 218 769 

  Used by all 225 251 264 275 1,015 

First Aid Kits Total 604 644 687 739 2,674 

Photocopiers For Pupils Only 64 66 75 81 286 

  For teachers or Administrators 575 587 600 625 2,387 

  Used by all 126 116 121 122 485 

Photocopiers Total 765 769 796 828 3,158 

Printers (for 
Computers) For Pupils Only 66 122 84 124 396 

  For teachers or Administrators 503 531 541 553 2,128 

  Used by all 77 80 86 127 370 

Printers (for Computers) Total 646 733 711 804 2,894 

Radios or Tape 
recorders For Pupils Only 62 60 59 68 249 

  For teachers or Administrators 55 54 58 68 235 

  Used by all 55 69 66 65 255 

Radios or Tape recorders Total 172 183 183 201 739 

Refrigerators For Pupils Only 130 137 152 188 607 
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  For teachers or Administrators 123 129 131 157 540 

  Used by all 146 150 164 185 645 

Refrigerators Total 399 416 447 530 1,792 

Stoves For Pupils Only 559 574 593 684 2,410 

  For teachers or Administrators 212 221 211 256 900 

  Used by all 424 424 464 493 1,805 

Stoves Total   1,195 1,219 1,268 1,433 5,115 

Typewriters For Pupils Only 7 7 6 3 23 

  For teachers or Administrators 100 100 98 94 392 

  Used by all 26 26 24 15 91 

Typewriters Total 133 133 128 112 506 

Grand Total   6,876 7,280 7,554 7,980 29,690 
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Table 52: School Furniture by Type, Region and Status, 2017 

Broken and cannot be repaired Hhohho Lubombo Manzini Shiselweni Total 

Book Cupboards 326 348 389 205 1,268 

Bulleting (Pin) Boards 208 258 366 153 985 

Pupil chairs Sitting Places 6,672 5,558 8,468 6,001 26,699 

Pupils Desks Writing places 4,096 4,250 6,684 3,942 18,972 

Teachers Chairs 397 276 433 203 1,309 

Teachers desks 408 267 429 261 1,365 

Writing (Chalk) Boards 147 87 208 97 539 

Broken and cannot be repaired Total 12,254 11,044 16,977 10,862 51,137 

In good or fair condition 

Book Cupboards 1,191 920 1,334 973 4,418 

Bulleting (Pin) Boards 1,251 1,024 1,384 759 4,418 

Pupil chairs Sitting Places 53,667 40,038 57,861 37,926 189,492 

Pupils Desks Writing places 37,379 28,489 46,569 31,244 143,681 

Teachers Chairs 2,018 1,702 2,481 1,673 7,874 

Teachers desks 1,580 1,369 1,902 1,293 6,144 

Writing (Chalk) Boards 1,764 1,500 2,055 1,428 6,747 

In good or fair condition Total 98,850 75,042 113,586 75,296 362,774 

Must be Repaired 

Book Cupboards 480 413 616 316 1,825 

Bulleting (Pin) Boards 279 329 458 216 1,282 

Pupil chairs Sitting Places 5,766 5,616 8,865 5,661 25,908 

Pupils Desks Writing places 6,487 6,102 8,187 5,573 26,349 

Teachers Chairs 242 290 402 200 1,134 

Teachers desks 306 298 421 195 1,220 

Writing (Chalk) Boards 346 289 382 251 1,268 

Must be Repaired Total 13,906 13,337 19,331 12,412 58,986 

Grand Total 125,010 99,423 149,894 98,570 472,897 
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Table 53: School Furniture by Type, Region, Status and Year, 2014 - 2017 

The data on availability of school furniture is ideally to be used in the 

allocation of resources. The major challenge is that this report comes in a 

year after, however the table gives trends which are very informative.  

The figures from 2014 to 2017 suggested that schools are consistent in 

their reporting, the trends indicated a gradual increase in demand for 

furniture, which would indicate that the supply of furniture does not meet 

the demand 

¢ŜŀŎƘŜǊǎΩ ŦǳǊƴƛǘǳǊŜ ƛǎ ǎǳǇǇƻǎŜŘ ǘƻ ōŜ ǇǊƻŎǳǊŜŘ ōȅ ǘƘŜ ǎŎƘƻƻƭΦ This is an 

area that may need schools to take up, as teachers need sitting and writing 

places to prepare for their lessons, mark pupils works and general 

administration 

 

 

 

 

 

 

 

 

 

 

 

  2014 2015 2016 2017  Total 

Broken and cannot be repaired 

Book Cupboards 977 1,046 1,105 1,268 4,396 

Bulleting (Pin) Boards 728 809 880 985 3,402 

Pupil chairs Sitting Places 26,784 26,980 27,025 26,699 107,488 

Pupils Desks Writing places 17,556 18,814 19,139 18,972 74,481 

Teachers Chairs 1,046 1,091 1,160 1,309 4,606 

Teachers desks 1,058 1,124 1,162 1,365 4,709 

Writing (Chalk) Boards 396 458 512 539 1,905 

Broken and cannot be repaired 
Total 48,545 50,322 50,983 51,137 200,987 

In good or fair condition 

Book Cupboards 3,864 4,108 4,197 4,418 16,587 

Bulleting (Pin) Boards 3,933 4,066 4,083 4,418 16,500 

Pupil chairs Sitting Places 181,338 187,374 188,968 189,492 747,172 

Pupils Desks Writing places 132,636 139,595 139,981 143,681 555,893 

Teachers Chairs 6,815 6,969 7,444 7,874 29,102 

Teachers desks 5,600 5,808 5,949 6,144 23,501 

Writing (Chalk) Boards 6,420 6,478 6,678 6,747 26,323 

In good or fair condition Total 340,606 354,398 357,300 362,774 1,415,078 

Must be Repaired 

Book Cupboards 1,501 1,554 1,657 1,825 6,537 

Bulleting (Pin) Boards 1,000 1,179 1,252 1,282 4,713 

Pupil chairs Sitting Places 24,564 25,491 26,095 25,908 102,058 

Pupils Desks Writing places 24,902 25,633 25,435 26,349 102,319 

Teachers Chairs 861 885 1,051 1,134 3,931 

Teachers desks 960 1,043 1,058 1,220 4,281 

Writing (Chalk) Boards 1,079 1,141 1,161 1,268 4,649 

Must be Repaired Total 54,867 56,926 57,709 58,986 228,488 

Grand Total 444,018 461,646 465,992 472,897 1,844,553 
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Table 54: Facilities by Type and Region, 2017 

Data suggested that Hhohho and Manzini regions had more facilities 

than the other two regions. This is to be expected because the other 

regions are generally smaller. However, going forward with a more 

comprehensive data set, there may be need to begin looking at 

equitable distribution of educational resources. 

This can be done through use of ratios, or factors that will adjust for 

equity. Allocation of resources equally, is not always a good idea as it 

perpetuates the current regional disparities, and in Eswatini there is 

need for education offered to the regions to be of equal value 

irrespective of location.  

The availability of human and material resources plays a critical role in 

the performance of the school and pupils. Equitable distribution may 

be an essential and necessary component if at the end schools are 

going to be compared.  

 

 

 

 

 

 

 

 

 

Facility Hhohho Lubombo Manzini Shiselweni  Total 

Agricultural Facilities 215 133 234 130 712 

Book Store 75 72 62 48 257 

Class/Laboratory Store Room 125 94 81 82 382 

Classroom/teaching Room 3,042 2,425 3,459 2,366 11,292 

Computer Laboratory 103 93 116 75 387 

Home economics Laboratory 159 111 176 142 588 

Kitchen 234 200 267 167 868 

Library 89 77 109 66 341 

Offices(Number Of Rooms) 555 456 560 369 1,940 

Other Rooms Not for Teaching 165 120 159 79 523 

Practical Arts Workshop 5 16 13 8 42 

School Hall 66 47 82 52 247 

Science Laboratory 129 109 137 89 464 

Staff Room 240 169 248 179 836 

Store Room 225 206 236 154 821 

Strong Room 180 148 196 120 644 

Technical Workshop 61 49 57 45 212 

 Total 5,668 4,525 6,192 4,171 20,556 
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Table 55: Facilities by Type and Year, 2014 - 2017 

Data indicated a gradual increase in the number of inputs available in primary 

schools over the four year period. The data from schools shows great consistency 

in that there are no major variations by year.  

Data on kitchens needs further analysis because some schools may have included 

laboratories which were meant for teaching/learning Home Economics. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Facility 2014 2015 2016 2017 Total 

Agricultural Facilities 629 627 701 712 2,669 

Book Store 216 226 242 257 941 

Class/Laboratory Store Room 318 285 322 382 1,307 

Classroom/teaching Room 10,917 10,957 11,158 11,292 44,324 

Computer Laboratory 338 341 367 387 1,433 

Home economics Laboratory 567 565 550 588 2,270 

Kitchen 778 798 843 868 3,287 

Library 286 291 315 341 1,233 

Offices(Number Of Rooms) 1,798 1,817 1,872 1,940 7,427 

Other Rooms Not for Teaching 466 478 513 523 1,980 

Practical Arts Workshop 40 39 39 42 160 

School Hall 221 226 241 247 935 

Science Laboratory 439 436 449 464 1,788 

Staff Room 765 776 804 836 3,181 

Store Room 719 732 764 821 3,036 

Strong Room 495 501 569 644 2,209 

Technical Workshop 206 207 202 212 827 

Grand Total 19,198 19,302 19,951 20,556 79,007 
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Table 56: Toilets by Region, User and Sex, 2017                                                                                Chart 15: Toilets by Region, User and Year, 2014 - 2017 

 

 

 

 

 

 

 

 

 

 

Region Toilet_user Female Male 
Male and 
Female  Total 

Hhohho Pupils 987 1,068 207 2,262 

  Staff 276 296 163 735 

  Staff and Pupils 65 48 15 128 

Hhohho Total 1,328 1,412 385 3,125 

Lubombo Pupils 827 829 287 1,943 

  Staff 228 233 118 579 

  Staff and Pupils 53 54 17 124 

Lubombo Total 1,108 1,116 422 2,646 

Manzini Pupils 1,004 1,037 245 2,286 

  Staff 284 325 111 720 

  Staff and Pupils 47 62 24 133 

Manzini Total 1,335 1,424 380 3,139 

Shiselweni Pupils 740 846 171 1,757 

  Staff 222 239 70 531 

  Staff and Pupils 35 33 10 78 

Shiselweni Total 997 1,118 251 2,366 

Grand Total 4,768 5,070 1,438 11,276 
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Table 57: Number of Schools with water, 2017                                                                                                                     Table 58: Number of Schools with Safe Water, 2017 

 

 

 

 

 

Data indicated that a total of 74 primary schools had no water supply, majority of these in the Shiselweni region. In all the regions there were schools that reported they 

had no water. This is a cause for concern as all schools need to have water in schools for both teachers and pupils. It would be interesting to visit the schools to find out 

whether they do have school feeding programmes and how they implemented it. A lot more schools (126) reported that their water was not safe. This suggested some of 

the schools that reported they had water it was not safe for use. Data suggested that 126 schools need to be visited by the Planning unit to ensure that there is safe water 

in the school. This is one of the important pillars associated with nutrition under the INQABA programme.  Although the number of schools reporting unsafe water is on the 

decline, there is need for intervention by the Ministry, portable water is a necessity. 

 

Table 59: Number of Schools with Safe Drinking water, 2014 ς 2017                                                                           Chart16: Water Supply by source, 2017 

 

 

 

The 

Ministry assumes that water supplied by municipalities is portable.  This then suggested that the water 

ǘƘŀǘ ƛǎ ƴƻǘ ǎŀŦŜ ƛǎ ŦǊƻƳ ΨΩƻǘƘŜǊ ǎƻǳǊŎŜǎΩΩΣ ǘƘƛǎ ŎƻǳƭŘ ōŜ ǘŀƴƪŜŘ ǿŀǘŜǊ όǘŀƴƪŜǊύ ƻǊ ōƻǊŜƘƻƭŜǎΦ ¢Ƙƛǎ ǎǳƎƎŜǎǘŜŘ 

that the Ministry might have to ensure that the trucks are properly cleaned and that water collected from rivers is treated before it is given to the pupils. This may be 

important to prevent water-borne diseases such as bilharzia.  

 
Hhohho Lubombo Manzini Shiselweni  Total 

No Water Supply 11 14 16 33 74 

Piped Water by Municipality 21 33 36 10 100 

Water from Another Source 139 83 127 96 445 

(blank)       1 1 

 Total 171 130 179 140 620 

Region No Yes  Total 

Hhohho 30 141 171 

Lubombo 22 108 130 

Manzini 24 155 179 

Shiselweni 50 90 140 

 Total 126 494 620 

Region 
2014 2015 2016 2017 

No Yes No Yes No Yes No Yes 

Hhohho 40 128 33 135 32 136 30 141 

Lubombo 23 103 25 101 24 105 22 108 

Manzini 26 151 25 153 24 155 24 155 

Shiselweni 47 91 47 92 45 95 50 90 

 Total 136 473 130 481 125 491 126 494 
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Table 60: Schools with Electricity, 2017                                                                                                     Table 61: Schools with Electricity, 2014 - 2017 

 

 

 

 

 

The number of schools with electricity has increased over the period. The schools that do not have electricity are small and in isolated communities. On the whole the 

country can claim that all schools are connected to the grid. This is through the Rural Electrification Project. All the 16 schools that reported not to have electricity are in 

rural areas.  

 

Table 62: Number of Schools with Sport Fields/Gardens 

The INQABA programme encourages schools to have sport fields where the pupils can engage 

in physical activities and sports. Almost all the schools reported to have such fields. However it 

is worth noting that this is reported at school level, the standards of these fields may not be 

uniform. The Ministry would have to develop Norms and Standards for such indicators under 

the INQABA. Data also indicated more gardens in the regions and schools. It will be important to link these facilities to specific schools so that targeted interventions can be 

made. The issue of gardens also to be linked to schools, some school have more than one garden, one is for the purposes of supplementing the School Feeding Programme, 

whilst the other could be for Agriculture as a subject. The data could be misleading as the numbers may imply all schools have sports fields or gardens when in fact some 

may not have them. 

Note: Data on resources and equipment available in the schools could be used to calculate Pupil/school-per equipment indicators. E.g. there were 11 276 toilets for 237 451 

pupils therefore, it could be said that nationally there could be 20 pupils to a toilet seat. However such data will need more detailed information and might need a 

comprehensive infrastructure survey. 

 

 

 
Municipality  

No 
Electricity 

Own 
Generator Total 

Hhohho 166 4 1 171 

Lubombo 127 3 0  130 

Manzini 177 2 0 179 

Shiselweni 133 7 0  140 

Grand Total 603 16 1 620 

 
2014 2015 2016 2017 

Municipality or External  583 589 595 603 

No Electricity 23 19 18 16 

Own Generator 2 2 2 1 

(blank) 1 1 1   

Grand Total 609 611 616 620 

  Hhohho Lubombo Manzini Shiselweni  Total 

Sports Field 155 138 185 139 617 

Gardens 194 138 207 136 675 
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SECONDARY LEVEL 

In Eswatini, secondary levels consist of two levels, the Junior Secondary and the Senior Secondary. Junior Secondary are the first three years, leading to Form 3. The new 

agenda, Sustainable Development Goals, revolves around basic education. In Eswatini basic education is from grade 1 to form 3 ς 10 years.  This section of the report covers 

secondary education, beginning with lower secondary. However, the first two tables include all secondary schools because most schools offer both lower and higher 

secondary levels. 

Table 63: Number of Secondary Schools by Region and Governance, 2017                                         Table 64: Secondary Schools by Governance and Year, 2014 -2017 

 

Chart 17: Secondary School by Governance, 2017 

The majority of secondary schools are community schools. This indicates community 

involvement in setting up of schools in the country. Data suggested that 7 percent of the 

schools are wholly private, i.e. do not receive any Government support.  

There some few school who operate like private schools, but do get support in the form of 

salaries for teachers, these have been coded as private government aided. However to note 

is that in Eswatini, 93 percent of secondary schools are classified as public schools. It is true 

that such definitions may vary. 

As noted in Table, the number of community schools increasing because all new schools are 

now built in partnership with the communities, they may contribute financially, or through 

human resources. In this classification Government schools are those that also received 

Institution_governance Hhohho Lubombo Manzini Shiselweni  Total 

Community 55 51 48 46 200 

Government 2 2 4 1 9 

Mission Government Aided 11 7 18 14 50 

Private  gvt aided 2 4 0 0 6 

Private private not gvt aided 5 2 13 0 20 

Total 75 66 83 61 285 

Institution_governance 2014 2015 2016 2017 

Community 191 194 197 200 

Government 9 9 9 9 

Mission Government Aided 50 50 50 50 

Private  gvt aided 6 6 6 6 

Private private not gvt aided 20 20 20 20 

 Total 276 279 282 285 
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additional support from Government through provision under Boarding schools where the auxiliary staff is paid for by government.  

Table 65: Enrolment by Grade and Age, 2017 

 

 

Chart 18: Enrolment by Age and Grade, 2017 

 

 

 

 

 

 

 

 

 

Grade 12 13 14 15 16 17 18 19 20 21 22 23 24 25 25+ Total 

Form 1 144 2,915 5,651 5,726 4,800 4,379 2,633 1,435 619 281 119 66 19 11 13 28,811 

Form 2 0 140 2,406 4,849 4,600 4,903 3,695 2,607 1,432 759 380 134 66 31 22 26,024 

Form 3 0 0 154 1,957 3,816 3,765 3,104 2,469 1,570 874 471 248 95 48 30 18,601 

Grade 8 0 0 5 42 82 32 18 6 7 0 0 1 0 0 0 193 

Grade 9 0 0 1 2 45 69 42 18 10 11 4 2 0 0 1 205 

Grade 10 0 0 0 0 4 31 59 23 20 2 1 0 2 0 0 142 

Total 144 3,055 8,217 12,576 13,347 13,179 9,551 6,558 3,658 1,927 975 451 182 90 66 73,976 
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Data suggested that there we children as young as 12 years old in form 1, to as old as 25+ in form 3. It suggested that in some grades the age difference could be more than 

10 years. This is worrisome as offers challenges to some content maybe taught because of these varying ages.  According to official age limits, the majority of pupils in form 

1 should be 13 to 14 years old but there are pupils as old as 23 years old. It is this over agedness that compromises enrolment rates and other efficiency indicators at this 

level of education. Over agedness is a result of repetition at primary levels. 

Table 66: Enrolment by Grade and Age, Basic Education 

Grade  5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 20+ Total 

Grade 1 161 11,936 15,850 3,112 708 257 306 109 23 25 19 20 5 3 5 4 0 32,543 

Grade 2 0 241 9,183 14,665 5,646 1,805 519 226 85 40 26 23 26 4 1 0 3 32,493 

Grade 3 0 0 301 7,884 14,639 6,947 3,442 1,446 623 289 142 57 52 7 4 2 2 35,837 

Grade 4 0 0 0 472 6,558 11,424 8,279 4,931 2,678 1,225 628 309 171 47 20 12 10 36,764 

Grade 5 0 0 0 0 253 4,780 9,827 8,262 5,574 3,329 1,900 1,044 645 245 105 39 18 36,021 

Grade 6 0 0 0 0 0 135 3,860 8,612 7,220 5,791 3,890 2,466 1,698 728 308 130 100 34,938 

Grade 7 0 0 0 0 0 0 191 3,351 6,799 5,826 4,532 3,291 2,449 1,263 633 292 228 28,855 

Form 1 0 0 0 0 0 0 0 144 2,915 5,656 5,768 4,882 4,411 2,651 1,441 626 510 29,004 

Form 2 0 0 0 0 0 0 0 0 140 2,407 4,851 4,645 4,972 3,737 2,625 1,442 1,410 26,229 

Form 3 0 0 0 0 0 0 0 0 0 154 1,957 3,820 3,796 3,163 2,492 1,590 1,771 18,743 

Total 161 12,177 25,334 26,133 27,804 25,348 26,424 27,081 26,057 24,742 23,713 20,557 18,225 11,848 7,634 4,137 4,052 311,427 

 

Chart 19: Enrolment by Grade Basic Education (Grade 1 to Form 3), 2017 

The SDG agenda encourages access and completion of basic 

education. Data for 2017, indicated that there were 32 543 pupils 

in grade 1 and 18 743 in form 3. This data suggested that 

enrolment dropped by 13 800. These are children who have been 

pushed out or the system. However, on closer scrutiny it was 

noted that a huge drop is between grade 6 and 7. It suggested 

that children are pushed out between these grades and do not 

even reach form 1. However, figures also indicated that form 1 is 

slightly bigger than grade 7.  
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This then purports that despite that there are many more primary schools only a limited number of pupils complete basic education ς they do not even reach grade 7. In 

fact there are more pupils enrolled in form 1, than grade 7. Thus in terms of capacity the system has potential for a 100 percent transition rate. The issue is not 

necessarily with grade 7 and form 1, but at grade 6 and below. 

Data indicated that more 67 133 pupils (orange highlight-previous page) at primary levels are aged 13 years and above. There is a lot of over agedness, which is 

contributed by repetition. As pupils repeat, they get older and some eventually never reach the end of primary and are pushed out. Crudely speaking, about 40 percent of 

the pupils who enrol in grade 1 may never reach form 3. This represents a waste in resources. In the light of the FPE it could represent more than E7million wasted as these 

pupils never achieve basic education. Improving internal efficiency at primary may result in increased enrolment rates at secondary ς in line with the SDG. 

 

Table 67: Enrolment by Sex, Grade and Age, Junior Secondary, 2017 

 

The largest age group in lower secondary is aged 16, and these are pupils who ought to be enrolled in senior secondary ς lower secondary is ages 13 to 15. Data indicated 

that more than 49 984 of the pupils are over aged for lower secondary. This represented 68 percent of the enrolment. This means the space for the 66% of overaged in 

  Grade 12 13 14 15 16 17 18 19 20 21 22 23 24 25 25+ Total 

Female Form 1 94 1,897 3,287 3,045 2,339 1,884 963 430 163 78 36 22 7 1 6 14,252 

  Form 2 0 88 1,598 2,927 2,489 2,396 1,683 1,001 468 216 119 29 21 9 9 13,053 

  Form 3 0 0 100 1,283 2,300 2,036 1,490 1,027 601 271 146 66 18 12 12 9,362 

  Grade 10 0 0 0 0 3 17 35 10 5 2 0 0 2 0 0 74 

  Grade 8 0 0 3 22 40 11 9 3 3 0 0 0 0 0 0 91 

  Grade 9 0 0 1 0 28 33 19 12 6 6 3 2 0 0 1 111 

Female Total 94 1,985 4,989 7,277 7,199 6,377 4,199 2,483 1,246 573 304 119 48 22 28 36,943 

Male Form 1 50 1,018 2,364 2,681 2,461 2,495 1,670 1,005 456 203 83 44 12 10 7 14,559 

  Form 2 0 52 808 1,922 2,111 2,507 2,012 1,606 964 543 261 105 45 22 13 12,971 

  Form 3 0 0 54 674 1,516 1,729 1,614 1,442 969 603 325 182 77 36 18 9,239 

  Grade 10 0 0 0 0 1 14 24 13 15 0 1 0 0 0 0 68 

  Grade 8 0 0 2 20 42 21 9 3 4 0 0 1 0 0 0 102 

  Grade 9 0 0 0 2 17 36 23 6 4 5 1 0 0 0 0 94 

Male Total 50 1,070 3,228 5,299 6,148 6,802 5,352 4,075 2,412 1,354 671 332 134 68 38 37,033 

Grand Total 144 3,055 8,217 12,576 13,347 13,179 9,551 6,558 3,658 1,927 975 451 182 90 66 73,976 
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primary are has been taken over by the 68% of the overaged at lower secondary. The repetition at primary results in lower secondary resources allocated to pupils who 

ought to have moved to senior secondary. This implied that Eswatini is allocating huge resources to over agedness ς low internal efficiency. Educationally not a bad idea as 

these children do get an education, (at least) but financially and developmentally needs to be addressed as these children might not even reach senior secondary. 

 

Table 68: Enrolment by Sex, Grade and Year, 2014 ς 2017                                           Chart 20: Trend in Enrolment by Sex, 2014 - 2017 

 

 

 

 

 

 

 

 

 

 

Enrolment patterns suggested a gradually expansion in secondary over the four year period. Data at lower secondary levels also indicated that the difference between the 

enrolment of girls and boys was decreasing. This suggested that maybe boys dropped out (pushed out) between the two cycles. The data for grades 8 to 10 has been 

included because some of the private non-government schools use grades than forms.  

 

 

 

Sex Grade 2014 2015 2016 2017 

Female Form 1 13,572 13,655 13,829 14,252 

  Form 2 12,076 12,640 12,687 13,053 

  Form 3 7,037 7,890 8,527 9,362 

  Grade 10 31 50 5 74 

  Grade 8 90 60 1 91 

  Grade 9 68 52 12 111 

Female    32,874 34,347 35,061 36,943 

Male Form 1 13,554 13,532 13,865 14,559 

  Form 2 12,251 12,704 12,749 12,971 

  Form 3 7,197 7,844 8,647 9,239 

  Grade 10 50 55 11 68 

  Grade 8 102 63 6 102 

  Grade 9 77 62 9 94 

Male Total 33,231 34,260 35,287 37,033 

Grand Total 66,105 68,607 70,348 73,976 
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Table 69: Enrolment by Sex, Grade and Age, Hhohho, 2017 

 

Table 70: Enrolment by Grade, Sex and Year 2014-2017                       Chart 21: Enrolment by Age and Sex, 2017 

 

 

 

 

 

 

 

 

 

Sex Grade 12 13 14 15 16 17 18 19 20 21 22 23 24 25 25+ Total 

Female Form 1 35 667 1,089 923 678 548 256 105 41 14 9 4 1 0 3 4,373 

  Form 2 0 39 552 972 754 645 478 295 103 52 28 9 7 2 2 3,938 

  Form 3 0 0 44 464 761 628 381 263 140 74 48 19 4 3 3 2,832 

Female Total 35 706 1,685 2,359 2,193 1,821 1,115 663 284 140 85 32 12 5 8 11,143 

Male Form 1 24 362 844 848 821 801 453 263 115 43 24 12 2 1 0 4,613 

  Form 2 0 26 291 631 669 746 585 471 245 147 64 35 15 6 5 3,936 

  Form 3 0 0 17 253 489 510 476 364 231 131 73 31 18 5 5 2,603 

Male Total 24 388 1,152 1,732 1,979 2,057 1,514 1,098 591 321 161 78 35 12 10 11,152 

Grand Total 59 1,094 2,837 4,091 4,172 3,878 2,629 1,761 875 461 246 110 47 17 18 22,295 

Sex Grade 2014 2015 2016 2017 

Female Form 1 3,931 4,098 4,136 4,373 

  Form 2 3,556 3,688 3,786 3,938 

  Form 3 2,087 2,335 2,337 2,832 

  Grade 8 44 0 0 0 

  Grade 9 25 0 0 0 

Female  9,643 10,121 10,259 11,143 

Male Form 1 3,997 3,994 4,141 4,613 

  Form 2 3,544 3,708 3,747 3,936 

  Form 3 2,151 2,234 2,415 2,603 

  Grade 8 37 0 0 0 

  Grade 9 21 0 0 0 

Male    9,750 9,936 10,303 11,152 

Total   19,393 20,057 20,562 22,295 
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Table 71: Enrolment by Sex, Grade and Age, Lubombo 2017 

 

Table 72: Enrolment by Sex, Grade and Year, 2014 ς 2017                                             Chart 22: Enrolment by Age and Sex, 2017 

 

 

 

 

 

 

 

 

Sex Grade 12 13 14 15 16 17 18 19 20 21 22 23 24 25 25+ Total 

Female Form 1 12 278 536 598 521 440 221 121 45 28 10 7 4 0 2 2,823 

  Form 2 0 8 228 488 535 577 399 247 151 71 46 5 9 5 2 2,771 

  Form 3 0 0 7 164 395 355 353 231 166 64 42 18 4 5 8 1,812 

  Grade 10 0 0 0 0 3 17 35 10 5 2 0 0 2 0 0 74 

  Grade 8 0 0 3 22 40 11 9 3 3 0 0 0 0 0 0 91 

  Grade 9 0 0 1 0 28 33 19 12 6 6 3 2 0 0 1 111 

Female Total 12 286 775 1,272 1,522 1,433 1,036 624 376 171 101 32 19 10 13 7,682 

Male Form 1 6 134 365 481 498 523 416 255 126 62 31 16 6 3 4 2,926 

  Form 2 0 7 118 300 415 467 442 402 265 153 88 26 16 4 3 2,706 

  Form 3 0 0 4 88 228 321 336 316 256 165 91 50 26 14 5 1,900 

  Grade 10 0 0 0 0 1 14 24 13 15 0 1 0 0 0 0 68 

  Grade 8 0 0 2 20 42 21 9 3 4 0 0 1 0 0 0 102 

  Grade 9 0 0 0 2 17 36 23 6 4 5 1 0 0 0 0 94 

Male Total 6 141 489 891 1,201 1,382 1,250 995 670 385 212 93 48 21 12 7,796 

Grand Total 18 427 1,264 2,163 2,723 2,815 2,286 1,619 1,046 556 313 125 67 31 25 15,478 

Sex Grade 2014 2015 2016 2017 

Female Form 1 2,817 2,781 2,921 2,823 

  Form 2 2,534 2,672 2,644 2,771 

  Form 3 1,482 1,579 1,697 1,812 

  Grade 10 31 50 0 74 

  Grade 8 46 60 0 91 

  Grade 9 43 52 0 111 

Female Total 6,953 7,194 7,262 7,682 

Male Form 1 2,814 2,798 2,931 2,926 

  Form 2 2,658 2,724 2,723 2,706 

  Form 3 1,432 1,602 1,665 1,900 

  Grade 10 50 55 0 68 

  Grade 8 65 63 0 102 

  Grade 9 56 62 0 94 

Male Total 7,075 7,304 7,319 7,796 

Grand Total 14,028 14,498 14,581 15,478 
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Table 73: Enrolment by Sex, Grade and Age, Manzini, 2017 

 

Table 74: Enrolment by Sex, Grade and Year, 2014 ς 2017                                     Chart 23: Enrolment by Sex and Age, 2017           

 

 

 

 

 

 

 

 

 

 

Sex Grade 12 13 14 15 16 17 18 19 20 21 22 23 24 25 25+ Total 

Female Form 1 27 635 1,115 883 641 449 247 105 38 17 9 7 1 0 1 4,175 

  Form 2 0 22 583 983 710 639 437 218 108 49 26 7 2 1 5 3,790 

  Form 3 0 0 22 453 812 688 472 332 185 85 33 20 4 3 1 3,110 

Female    27 657 1,720 2,319 2,163 1,776 1,156 655 331 151 68 34 7 4 7 11,075 

Male Form 1 15 350 740 834 695 667 415 243 97 57 17 8 3 5 2 4,148 

  Form 2 0 8 269 684 655 761 542 400 209 133 54 23 9 6 5 3,758 

  Form 3 0 0 14 231 524 601 542 497 298 193 91 49 19 11 7 3,077 

Male Total 15 358 1,023 1,749 1,874 2,029 1,499 1,140 604 383 162 80 31 22 14 10,983 

Grand Total 42 1,015 2,743 4,068 4,037 3,805 2,655 1,795 935 534 230 114 38 26 21 22,058 

Sex Grade 2014 2015 2016 2017 

Female Form 1 3,887 3,824 3,974 4,175 

  Form 2 3,445 3,681 3,663 3,790 

  Form 3 2,028 2,457 2,981 3,110 

  Grade 10 0 0 5 0 

  Grade 8 0 0 1 0 

  Grade 9 0 0 12 0 

Female Total 9,360 9,962 10,636 11,075 

Male Form 1 3,665 3,838 3,968 4,148 

  Form 2 3,449 3,562 3,631 3,758 

  Form 3 2,116 2,525 2,970 3,077 

  Grade 10 0 0 11 0 

  Grade 8 0 0 6 0 

  Grade 9 0 0 9 0 

Male Total 9,230 9,925 10,595 10,983 

Grand Total 18,590 19,887 21,231 22,058 
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Table 75: Enrolment by Sex, Grade and Age, Shiselweni, 2017 

 

Table 76: Enrolment by Sex, Grade and Year Shiselweni, 2014 ς 2017                        Chart 24: Enrolment by Sex and Age, Shiselweni, 2017 

 

 

 

 

 

 

 

 

All the regional data indicated that boys are generally older than their female counterparts.  The other observation is that more girls than boys are within the official age for 

junior secondary level. Boys are over aged.  The same phenomena is also true, a number of the pupils are of senior secondary age. This is contributed by repetition and 

pupils get older. Ideally, at this stage of development the number of pupils above 15 years should be low.  

Sex Grade 12 13 14 15 16 17 18 19 20 21 22 23 24 25 25+ Total 

Female Form 1 20 317 547 641 499 447 239 99 39 19 8 4 1 1 0 2,881 

  Form 2 0 19 235 484 490 535 369 241 106 44 19 8 3 1 0 2,554 

  Form 3 0 0 27 202 332 365 284 201 110 48 23 9 6 1 0 1,608 

Female Total 20 336 809 1,327 1,321 1,347 892 541 255 111 50 21 10 3 0 7,043 

Male Form 1 5 172 415 518 447 504 386 244 118 41 11 8 1 1 1 2,872 

  Form 2 0 11 130 307 372 533 443 333 245 110 55 21 5 6 0 2,571 

  Form 3 0 0 19 102 275 297 260 265 184 114 70 52 14 6 1 1,659 

Male Total 5 183 564 927 1,094 1,334 1,089 842 547 265 136 81 20 13 2 7,102 

Grand Total 25 519 1,373 2,254 2,415 2,681 1,981 1,383 802 376 186 102 30 16 2 14,145 

Sex Grade 2014 2015 2016 2017 

Female Form 1 2,937 2,952 2,798 2,881 

  Form 2 2,541 2,599 2,594 2,554 

  Form 3 1,440 1,519 1,512 1,608 

Female    6,918 7,070 6,904 7,043 

Male Form 1 3,078 2,902 2,825 2,872 

  Form 2 2,600 2,710 2,648 2,571 

  Form 3 1,498 1,483 1,597 1,659 

Male Total   7,176 7,095 7,070 7,102 

Total   14,094 14,165 13,974 14,145 




